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Part 1: Basic Information - Team Evaluation
The information required is contextual: how the school is structured, accreditation
history and any recent changes to the school.

Self Ratings
No Rating

Program Response Narrative
The International School of Kenya (ISK) was established in 1976 under the cosponsorship of the Canadian High Commission and the United States
Embassy. The school, known as the Nairobi International School, had pre-existed
that date by a few years, but was purchased from its original owner, the United
States International University, in 1976. ISK has been located on the same
picturesque 25-hectare campus, located on the outskirts of Nairobi since its
origination.
The International School of Kenya is accredited with both CIS and MSA. The first
accreditation was completed for the secondary level only in 1980. Other levels
were later accredited, with the latest full accreditation completed in 2009.
Following the report, there were specific, immediate recommendations made
which were were completed and implemented. The accreditation award letter was
issued in February 2010. The subsequent five-year accreditation report and visit
were completed in 2014 with high levels of commendation.
The International Baccalaureate Program was initiated at ISK in 1982, with the
first IB diploma candidate graduating in 1984. ISK offers the Diploma Programme
in grades 11-12. The most recent IB accreditation self-study and report were
conducted in the 2016-2017 academic year. The IB re-accreditation letter was
issued in September 2017.
Enrolment at ISK has continued to grow over the past ten years. Enrolment was
873 at the time of the five-year accreditation visit in 2014 and is currently at 988.
Enrolment is often impacted by the political situation in Kenya, but as Kenya
develops as a hub in Africa for more businesses, enrolment is expected to
continue to remain healthy.
Divisions at ISK are described as follows:
Elementary School: This division encompasses grades PreKinder (4 year olds)
- Grade 5. For purposes of grade level leaders and some curriculum planning,
the Early Years program is considered to be PreKinder and Kindergarten.
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Middle School: This division encompasses grades 6 - 8.
High School: This division encompasses grades 9 - 12.
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Part 1: School Overview - Student Admissions
and Attrition - Team Evaluation
The school describes and analyses student admissions and attrition data to provide an
overview, in numeric terms, of the growth, stability or otherwise of the enrollment and
the degree of mobility of the student population.

Self Ratings
No Rating

Program Response Narrative
ISK enrollment has continued to steadily increase over the past three years. ISK
saw a decrease in enrollment following the 2013 Westgate Mall attack. The
Canadian High Commission (CHC) removed Kenya as a post for CHC families,
however the CHC reinstated Kenya as a family posting for the 2018-2019 school
year. Currently, Kenya is increasingly being seen as a business hub in Africa, and
ISK is seeing an influx of families associated with global companies in addition to
the embassy and UN related admissions.
Steady increases in applications and a somewhat predictable number of students
withdrawing each year is reflected in ISK’s growing enrollment. There has been a
significant increase in applications submitted over the past three years
80% - 82% of the applications submitted are accepted.
92% - 95% of the applications accepted joined ISK.
1% of the withdrawals were withdraw due to financial reasons.
2% of the withdrawals were due to the curriculum - AP vs IB vs British
curriculum (IGSCE).
97% of the withdrawals were due to the relocation of the family.
A chart of admissions/attrition can be found in the evidence folder.
With the new inclusive admissions policy approved in 2013, ISK has become a
school of choice for many families who have children with learning needs. Both
the Learning Support and ELL programs have seen an increase in the level of
need. More students requiring LS Level 3 (moderate +) support have increased
and in some grades (e.g. grade 6 in 2018-19) are greater than the 5% cap for this
level of need. With the advent of more external companies from around the world,
especially Asia, ISK is now admitting more novice ELL speakers of students.The
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current percentages of students with learning needs and English language needs
can be found in the attached table in the evidence folder.

Page 4

Part 1: School Overview - Faculty and
Administration - Team Evaluation
The school uses data on faculty and administration to offer insights into the growth
and stability of the school, including the rationale for trends in staffing.

Self Ratings
No Rating

Program Response Narrative
ISK employs over 385 members of staff to allow the school to carry out its
endeavour to achieve its Mission and educational priorities for it’s student body.
ISK currently employs approximately 134 faculty and 8 educational administrators
to support the schools Mission and Vision. There has been an increase in the
number of staff in line with the steady rise in enrolment.
There are 17 different nationalities represented which allows for diversity within
the teaching and learning community. The four most significant groups that work
within the school are from the US, UK, Canada and Kenya. Given the School’s
status within Kenya and the curriculum offered at the school it is unsurprising
that teachers from these areas are more prevalent within the school. The school
applies the CIS Code of Ethics to hire new staff, looking for teachers who are well
educated and have the skills and dispositions that are desirable for the position
they are employed to do, regardless of gender or nationality.
The ISK teaching staff are well qualified for their positions. Almost 60% of faculty
hold a Masters degree and almost 30% of the Teaching Assistants have a
Bachelor’s degree, the majority of which are in Education or Special Educational
Needs. The school supports professional growth, which includes the ability to
further teachers academic qualifications.
It is evident in the data that many of the staff and faculty working at ISK fall
within the 41-50 years age bracket. Most successful applicants to ISK have
worked in different international schools across the globe. They have the required
skills and international perspective to deliver the curriculum and broaden student
experience and perspective. Staff turnover has been low in recent years. Most
teachers at ISK have worked here for 4 - 20 years, which also impacts the age
range currently working in the school.

Page 5

As identified in the data many faculty stay at ISK for periods between four and ten
years for expatriate teachers and in the case of local staff some stay for all of
their working lives. ISK offers a competitive package compared to other like
schools both in Africa and the rest of the world and offers a healthy professional
growth package.
As a result the staff retention rate at ISK is very high. The data shows a relatively
small - and expected - number of staff who leave at the end of their contract to
seek new posts or to return to their home countries to retire. There have been
some rare instances where the school has either dismissed a member of staff or
terminated a contract. The details of which are confidential. In all cases the
School’s protocols and employment laws were followed.
The school also employs 252 support staff including teacher assistants to carry
out the daily operations of the school, HR, Finance and food services
departments. The majority of these staff are Kenyan and have the desired skills,
training and experience to carry out their perspective roles.
The system for succession in pivotal roles in the school leadership is robust. It
includes an earlier indication of intent to allow for the school to advertise for a
successor. The process of reviewing and interviewing candidates for such
leadership roles includes feedback from all members of the school community.
The school takes into consideration changes in administration and have a
carefully succession search process to allow for the school to find and employ
highly qualified administrators. The majority of administrators stay for 10 years
and have left at the end of the final term of their international contract status.
Where there has been a certain objective to be completed or to ensure that
succession can be effectively delivered to ensure a smooth transition,
administrators have stayed beyond this in liaison with the Board of Directors upon
the recommendation of the Director. This stability has ensured that the school
continues to work on the strategic objectives of the school and maintains its
focus on the delivery of the School’s Mission and Vision.
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Part 1: School Overview - School-Wide
Students' Achievement Information - Team
Evaluation
Data on the achievements of the students show trends in academic attainment, as
well as offering the school the opportunity to exemplify the broader achievements of
the students, in those areas that may be less obviously measurable.

Self Ratings
No Rating

Program Response Narrative
ISK intentionally tracks student progress and achievement in multiple ways. ISK
uses external testing results in conjunction with internal assessments and
feedback to shape program decisions, guide reflection on teaching practice, and
verify that student-learning goals are being met.
Academic assessments (see attached spreadsheet for specific data)
ISK used the ISA (International Student Assessment) for eight years (beginning in
2009) before transitioning to the MAP (Measures of Academic Progress) for
students in grades 3 - 9 in 2017.
Students in grade 10 take the PSAT and students in grades 11 - 12 have the option
of taking the SAT at ISK.
ISK is also an IB Diploma Programme school and students have the option of
enrolling in the full diploma programme, taking courses for the certificate or
taking none of the IB exams, instead earning the ISK Diploma.
ISK is an inclusive school and all students are included in the testing and data
results, with the exception being students who are novice English speakers. The
resulting data shows that ISK’s strengths lie in Reading and Language with
students regularly scoring well above the norm (including international
norms). Mathematics is an area we are continuously working to improve. Regular
work on how to use this data to inform student learning is done with teachers.
Presentations of the results are regularly made to the Board of Directors and
parent groups.
The ISK learning program focuses on the whole child and so students are asked to
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participate in athletics (competitive and non-competitive), the arts and service
learning. Internal awards and recognition are given annually in the following
areas:
HS Arts (Svetlana Kovalsky Award for Outstanding Contribution to the Arts)
HS Athletics (Reuben Gray Sportsperson of the Year Award)
ES/MS Athletics (recognition given regularly over the course of the year)
HS Faculty Award (recognizes a student who acts with integrity, inspires, and
is committed to the well being of others) ,
Outstanding Scholar Award (for each grade level 5-12)
Director’s Award for Creative and Critical Thinking(ES,MS, HS)
Huduma Award for Commitment to Service
King Constantine Medal - HS Only (presented to an individual or group of
individuals from within the school community who has/have done unusual
and outstanding service work and has thereby supported and promoted the
IDEALS of Round Square)
External awards include:
Service Learning awards from AISA (Association of International Schools in
Africa): student service leader, outstanding service project)
AISA Award for Excellence
ISSEA (International Schools of Southern and Eastern Africa) competitive
tournaments (sports, STEM) awards
ABRSM (The Ass. Board of the Royal Schools of Music): We have many
student musicians enrolled in various ABRSM levels outside of school hours.
Students prepare for these exams in private lessons and sit the exams at the
Conservatoire in November & May
Duke of Edinburgh Award: ISK students have received awards from the
different levels every year since 2015
World Scholars: MS students have been participating in this international
event since 2016.
Math Olympiad - Students in grades 4 - 6 participate in the annual math
olympiad competition.
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Part 1: School Overview - The Local and
Regulatory Environment - Team Evaluation
The school's narrative on the local and regulatory environment helps to give the
context to the school's operations and its own Guiding Statements.

Self Ratings
No Rating

Program Response Narrative
The International School of Kenya (ISK) is a private, non-profit PreK-Grade 12
school created in 1976 through a joint partnership between the governments of
the United States and Canada. ISK is located in a suburb of Nairobi, Kenya on a
pristine 40-acre campus that was once a coffee farm. The campus buildings and
grounds are maintained to reflect proximity to nature and the value of working
and learning in a beautiful environment. ISK has clear title to this land and the
faculty housing complex nearby.
ISK’s legal standing in Kenya dates back to a limited incorporation in 1976 under
the Kenya Companies Act (Chapter 486). ISK is a limited guarantee corporation,
not-for-profit with no share capital, with guarantors (owners) being the American
Embassy and the Canadian High Commission (CHC) who appoint the Board of
Governors from the two missions with diplomatic status. ISK is exempt from
income tax based on a letter from Income Tax Department in 1977. On August 20
1980, a gazetted notice of exemption from work permit requirements for ISK
employees and their families was issued. Two years ago ISK reconfirmed the work
permit exemption including no fees charged through the Ministry of Foreign Affair
and Immigration.
ISK operates under a two-tier Board structure reflecting the joint ownership by
the American Embassy and the Canadian High Commission. The two Boards are
the Board of Governors (BoG) and the Board of Directors (BoD). The duties,
responsibilities and prerogatives of the BoG and BoD of ISK are set out in the
Articles of Association.
The Board of Governors consists of seven appointees from the two sponsoring
embassies. The role of the BoG is to represent the interests of the school’s
owners with oversight of the budget, ie. authorization of the annual budget as
presented by the BoD and approval of major building or capital construction
projects. The BoG also acts as a liaison between the school and the Government
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of Kenya and obtains any licences, permits on behalf of ISK. The BoG meets two
times each year with the Board of Directors, and may meet other times as
needed. The BoG also participates in the annual Board retreat. The BoG convenes
the Annual General Meeting of ISK parents.
The Board of Directors consists of nine members:
Three appointees from the sponsoring embassies (indefinite terms)
Four elected members (two-year terms)
Two members appointed by the Board itself (three-year terms)
Board-appointed members do not have to be parents of ISK, but have some form
of long-standing connection to the school, such as being alumni. In broad terms
the BoD develops and approves the strategic plan and provides fiduciary
oversight for the school. Key responsibilities include:
Developing and monitoring the annual budget
Approving policies
Hiring, guiding, nurturing and evaluating the Director
Monitoring potential risk factors for the school
The BoD fulfills its responsibilities and achieves its annual goals through
committees. Two standing committees are the Finance Committee and the
Governance Committee. Each year additional ad hoc committees are convened to
address specific BoD approved tasks or goals, and may involve a variety of
stakeholders, as appropriate. The BoD is not involved in operational matters,
which are delegated exclusively to the Director.
The safety of students, staff, and parents is of paramount importance. ISK has
clear policies and procedures to ensure that all members of our community, when
on campus, are safe and secure. ISK has qualified health professionals on site to
handle health issues affecting students throughout the school year. The school
clinician manages the clinic and ensures that the Health Clinic manual is kept up
to date. ISK, in keeping with the ISK core values and vision statement, has a Child
Protection Board Policy and an extensive Child Protection Manual to guide staff,
volunteers, students, and families in matters related to the safety and care of
children attending the school. All faculty and staff are required to submit a police
clearance document prior to hiring. In addition, casual workers, temporary casual
workers, interns, and volunteers are required to submit the same.
The Health, Safety and Security (HSS) committee is comprised of staff and
faculty who work together to ensure that matters related to HSS are resolved. ISK
employs a Security Manager in charge of safety and security. He partners with
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the US Embassy, CHC and UN security offices to ensure ISK has the most current
information. The Safety and Security manual is updated annually; this includes
timelines to ensure that drills, phone trees, etc. are updated in a timely fashion.
Security guards are contracted through KK Security and are trained in line with
the US Embassy and Canadian High Commission standards. Regular safety drills
are conducted during the course of the year including: fire drills (quarterly), duck
and cover (quarterly), shelter in place (bi-annually), evacuation (bi-annually).
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Part 1: The CIS Community Survey - Team
Evaluation
The school develops a narrative based on an analysis of the survey results including
(but not confined to) the points of analysis detailed in the instructions. While the
statistics emerging from the survey will be of interest, it will be much more important
for Evaluation Team Members to read how the school has acted or plans to act to
produce institutional improvement in response to the main survey findings.

Self Ratings
No Rating

Program Response Narrative
The Survey was carried out in compliance with the guidelines of CIS and
completed in good faith. Constituent groups were provided the survey links at the
beginning of September 2018. Information on the process and use of the data
was communicated to various groups in the form of emails, meetings and
constituent group sessions. Students and operations staff were given access to
computers in school and given support to complete the survey online in
timetabled sessions.
Response Rates
ISK is generally pleased with the number of people who completed the survey and
believe that the data is a fair representation of the views of the various
community members of the school in all areas apart from operations staff where
participation was low in relation to the number of staff employed by the school.
Investigation into the reasons for low participation in operations staff has been
attributed to work schedules as it took a long time for staff to complete the
survey. Many began but were unable to complete the full survey. The number of
respondents are found in the table below:
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Strengths
Generally, responses to the survey questions were positive from all constituents.
ISK has identified that results where there is a combined 85%-90% agreement or
strong agreement with the standard is regarded as ‘good alignment with the
standard’. Areas above 90% or where more constituent groups strongly agreed
with the standard are regarded as areas that are seen as ‘strengths of the school’.
The Board of Governors, Board of Directors, Teaching Assistants, Support Staff
and Alumni showed strong alignment to numerous questions in the survey.
Although this is pleasing, it made the clear identification of strengths based on
the responses somewhat challenging. As a result the school looked for trends in
data from multiple constituent groups. Any anomalies were also noted where it
seemed appropriate. The following trends were identified:
Domain A - Purpose and Direction:
All stakeholders responded with a greater than 90% agreement that ISK has
clearly defined guiding statements which align with the CIS Code of Ethics and
that these drive thSchool’s decision-making. This was confirmed in:
Domain B5 in which stakeholders agreed that the School’s leaders align decisionmaking with the Mission and Vision.
Domain C1 in which greater than 92% agreed that the curricular program is
aligned with the School’s Mission and Vision.
Technology within Domains C, D, G: Technology.
All constituent groups supported that there is sound infrastructure, programs,
resources and teaching strategies used to enhance learning, support digital
citizenship and safeguard students. It also included agreement that the School
had sound practises regarding data storage and sharing.
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Domain E: Student Well Being
In the majority of the surveys all questions in Domain E recorded high results. All
members of the community believe that the school is a clean, safe and secure
environment to work or study in. All groups recorded that they knew the
expectations in regards to behaviour and their role. They also agreed that
students were given ample opportunity to engage in service learning or other
meaningful projects.
Domain F: Staffing
All groups agreed that the staff at school were appropriately qualified and
knowledgeable to carry out their role in school. It was also noted that all members
of the School were aware of the background checking process carried out at
school.
Support Staff, Faculty and Teaching Assistants all identify professional
development as a strength of the school. 95% of teachers also noted that they are
feely able to innovate in the classroom.
Domain G (including aspects of E7 and E3): Premises and Physical
Accommodation
This is an area of strong agreement with all stakeholders. Special commendations
were noted in the following areas:
Safety and security - a feeling that the School is a safe place for all
stakeholders
Maintenance of facility
Child protection
Domain H: Community and Home Partnerships
There was strong agreement on all standards among faculty, students and the
Board (averaging between 85% - 92%). Students agreed that there are
opportunities for them to develop their leadership skills, and faculty agreed that
the external partnerships enrich students’ learning. Faculty felt that the School
manages parental communications and relationships well.
Parents responded with much lower ratings of agreement with the lowest ratings
related to parental communication and specifically regarding written information
about the learning objectives for their child. (see below)

Opportunities for Improvement
ISK has identified that where more than 25% of a group either disagree or strongly
disagree are areas for further investigation as possible areas for development
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within the school.
There was clear correlation between the various constituents in the following
areas for development. There were very few instances where the survey of
Faculty, Teaching Assistants and Students were not aligned.
Students, Parents, Alumni and Faculty all highlighted that use of home and host
cultures as an area for development. The parent and student survey results
include attention of the use of home and host cultures and support (C2, D7) with
between 33-40% of those surveyed indicating that this was not effectively used
in class. It was also noted that teachers also agree that the use of the School’s
cultural diversity could be strengthened as 24.6% of teachers do not feel that
they are explicitly using this as a resource in their current practice. Alumni
confirm that over time the the use of local culture (C3) as part of the learning
process was not a lasting memory from their schooling at ISK.
There was a correlation drawn in regard to the area of admissions using the data
gathered from the survey, which results in a need for the school to look more
closely at its admissions procedures and the timely dissemination of data. This
correlation was identified through the faculty survey where 42% of teachers
identified dissatisfaction generally in the areas of Admissions (D2) this is given
greater clarification as 16% of teachers registering that they were not informed of
the unique abilities of newly enrolled students before admissions to classes (A4).
This was confirmed by the Parent survey where 31.7% of parents suggesting that
the school does not identify their child’s unique abilities and needs prior to entry
into school.
Constituent Variations
Board of Governors and Board of Directors
The Board of Directors and Board of Governors are in good alignment in their
responses to the survey. The Board of Directors has had some recent turnover
and as such it is possible that new members were not yet aware of financial plans
or understanding of the School’s results in relation to the rest of the world due to
inexperience and training which occurred after the survey.
Alumni
An area highlighted in the survey was the effectiveness of college counselling in
supporting students in their university choices. As the span of those who
answered the survey is over 40 years it is difficult to use this data productively as
the role of the counsellor in more recent years has been more dedicated to this
area of student support.
Faculty
In the area of curriculum, 26.3% of faculty confirmed that they are unaware of an
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explicit curriculum review cycle (C6) which supports the findings of the prep
report.
Parents
24% of parents identified that they were uncertain that the Head of School and
leadership have the required cultural skills required for the context of the school.
(B8) As the school is currently undertaking the complex study and analysis of
diversity within the school, the heightened sensitivity surrounding this area is
understandable and reflects the School’s reflective process in this area.
Additional areas identified parents includes the lack of communication to support
their knowledge of the curriculum (H1) and updates of progress (D4, D12). This is
also identified by students, with 26% of students not agreeing that they are given
regular updates on their progress. This is contrary to the survey of faculty where
(D4) 94% of teachers agree or strongly agree that assessment is used to identify
gaps and support learning and (D6) 98.4% where teachers believe that their
students can explain and demonstrate their learning.
Support Staff
The results from the survey identified that 31.5% were uncertain that the Head of
School and leadership have the required cultural skills required for the context of
the school. (B8) Additionally, 19.1% claimed that they were not part of the decision
making process in the creation of the school’s Mission and Vision.
Students
In other areas between 26.5% and 35.6% of students identified that they do not
feel the current programs and systems within the school allow them to gain
access to social and emotional support. (C5, D1) They also note that they do not
recognise opportunities for them to express their views on matters concerning
their learning and well-being.
26.5% of students are not provided with resources in their home language. This is
not identified as a practice within ISK at present.
Divisional Differences
Student Trend - Having looked at the student data across grade levels, there is
correlation in both agreement or disagreement throughout the survey. There is a
trend in the level of critical analysis of questions which correlates with the
developmental stage of the students and their understanding of their place within
education and ISK. This is manifested in a higher satisfaction or dissatisfaction
depending on the question as students move through the school. For example
this question related to C5, D1.
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Teacher trend - Faculty tended to be in agreement on the areas for development.
For some of these questions it was noted that there were a higher percentage of
High School teachers who responded less positively than teachers in other
divisions. Although this is noteworthy the data was received appropriately and
unless there was an area where no other division saw this as an area of concern
or benefit data was used as a whole school indicator for further analysis. An
example would be A6 as seen below.

Statements related to the core standards specifically
In the majority of cases ISK faired well on the core standards. The following area is
one which may need more investigation.
A4 - In regard to Admissions and how student information is shared with staff
prior to students’ arrival. A possible review of the type of data collected to ensure
that students passions and unique abilities are more systematically collated and
shared is an area for consideration.
H1 - Parental Communication: There was wide, varied response to this standard
between faculty and parents. Faculty responded with 88% agreement and
parents responded between 72% - 79% agreement. Continued development of the
communication with parents and students regarding the content of courses and
progress is recommended.
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School Actions and Plans to Produce Improvement to the Main Survey Findings:
The curriculum review cycle has been formulated and the school currently has
working groups focused on Literacy (second year of the review process) and
Social Studies (first year). The Line Manager in the Creative Arts department is
leading a revision of their standards in light of the new National Arts standards for
music, visual arts and theatre. The HOD of PE is also revising their benchmarks to
reflect physical literacy (as opposed to physical education).
The school carried out a full day in-service which included all admin and faculty to
identify the skills, dispositions and attributes of global citizenship in the quest to
create a school wide definition and understanding around the topic. Teachers are
now looking at identifying where they use the global issues and the community to
enhance learning. Prior to this the school began its conversation around ‘Cultural
Proficiency’. In January 2018 the school engaged in workshops with two guest
consultants with background in this area as well as other inservice opportunities
to develop a school wide understanding of the issues surrounding this sensitive
topic. This also resulted in the creation of a schoolwide Diversity Working Group
formed in early 2018 which is working through the 18-19 school year to identify
and make recommendations to the School in consultation with the Leadership
team. This work reflects the survey results in regard to B8 as the foci of this
working group is to learn, reflect, explore and propose how ISK can deepen and
strengthen our practices related to diversity. This has included an enhancement
of hiring practices to make sure we are not missing capable candidates, speaking
with leaders in the field of intercultural competency, instigating workshops on
diversity and the impact of this on corporate relationships. This in depth process
has included discussion with panels of students, parents, faculty and other
experts to gain a fuller perspective. The findings of these have been shared with
the community as articles in the School’s ‘Link’ publication to the whole
community.
Developments to improve communication with parents and students related to
curriculum and progress are currently being addressed through the School’s
Strategic Plan, specifically KRA 1.1 and 2.1 where teachers are putting plans and
assessments into the new Learning Board. This will eventually be used as a tool
for all stakeholders to reflect and be informed of learning of individual students.
KRA 3.2 in the strategic plan includes a review of communication practices with
parents.
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Part 1: Financial Information - SWOT Analysis Team Evaluation
The analysis of the strengths, weaknesses, opportunities and threats offers the
school the opportunity to demonstrate its capability in financial analysis and
management. It is vital, in accreditation, to be able to assess the school's financial
stability and sustainability.

Self Ratings
No Rating

Program Response Narrative
SWOT Analysis for International School of Kenya, September 2018
Prepared for CIS/MSA Accreditation.
The financial strengths of the school include:
Resources, Assets, People
ISK is situated on a beautiful 50 acre campus, which it legally owns and the
infrastructure and facilities are well developed and well maintained. All buildings
are purpose built with space for growth. The property (Land & Buildings) are
currently valued at $43.6 Million. Additionally, the ISK staff are noted to be highly
qualified and professional, numbers have grown in recent years and there are
now 385 employees.
Financial Reserves
ISK has an Emergency Reserve Fund of over US $4 Million to cover for various
emergency situations as well as a Contingency Reserve Fund of over $250,000
for emerging needs.
Budgeting Process
ISK has a well established budgeting process that is communicated well in
advance of the budget being formulated and ultimately approved by the
Board. Generally, the ISK uses a zero based budgeting process to build the
budget starting at the Head of Department level.
Finance Committee and Board Oversight
The Board Finance Committee receives updates on the current budget income
and expenditures from the Business Office in collaboration with the
Director. There is a Long Term Financial Plan in place that is reviewed and revised
annually and then approved by the Board again each year. The Finance
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Part 1: Financial Information - Audit - Team
Evaluation
The school describes its internal and external audit arrangements to indicate how it
assesses business risk and how it uses checks and balances to improve financial and
business management.

Self Ratings
No Rating

Program Response Narrative
External audits are carried out annually in August and the findings are presented
to Management and the Board/Finance Committee in the following months. The
current auditors are Price Waterhouse Coopers for the school in Kenya and Kelly
Lee for the Foundation located in the United States. (ISK’s official name in the US
is the International School of Kenya Foundation, Inc., a registered charitable
501(c)3 in place to support ISK here in Kenya.)
The auditors put their recommendations in the Management Letter, where the
Director and Business Manager address their concerns/comments. The plan to
address any recommendations is then shared with the Finance Committee along
with the audit report by auditors.
The external auditors have found ISK’s internal processes and controls to be
effective and sound.
(The draft 17-18 audit is attached. The final approved audit will be available during
the Team Visit.)
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Part 1: Financial Information - Financial
Management - Team Evaluation
The school demonstrates how it manages its finances and how well it manages its
finances. This is an opportunity for the school to show how the Board/Governing Body
exercises its responsibilities in financial planning and stewardship, as well as the roles
of the senior officers in the school's administration.

Self Ratings
No Rating

Program Response Narrative
The Financial Procedures Manual (or Business Manual) provides more detailed
procedures for the Business Office. Here is the link for the Finance Procedure
Manual (pdf copy can be found in the evidence folder.)
The guidelines for independent spending authority and the ability to manage the
budget are defined in the Board policies, section 4.5. Once the annual budget is
approved by the BOD, the Director is authorized to approve operational expenses
in accordance to the budget.
The Director shall report to the Finance Committee any circumstances which may
affect projected revenue, as well as actual expenses in excess of 1.0% of the total
operating fund, or which may cause the school to be in a year-end deficit,
whichever is observed first.
Every effort shall be made to keep actual expenses within approved budget line
items. However, the Director has discretion to transfer amounts between budget
line items when needed, provided such transfers do not exceed an amount
equivalent to more than 1% of operating budget. At the same time the
administration shall provide to the Finance Committee monthly updates on the
progress of budget implementation and estimates of year-end results.
The Director may approve an unplanned expenditure up to $10,000 with a
cumulative maximum during the year of no more than 1% of the total operating
expense budget. The Director shall report such unplanned expenditures to the
Finance committee. An unplanned expenditure exceeding $10,000 shall be
approved by the BOD.
These types of expenditures are laid out in the Board policies for Finance in
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section 4.5. Funds from the Capital Fund budget must be spent in accordance to
the capital expansion budget as approved by the BOD for fulfilling objectives of
the Facilities Master Plan. Unbudgeted Capital Fund budget expenditures above
$10,000 must be approved by the BOD.
Emergency reserves shall be accessed only to deal with extraordinary or
catastrophic conditions such as long-term school closure, massive facility
damage, or unexpected change in the school’s tax or other liabilities.
Expenditures from this fund may only be authorized by majority vote of the full
Board.
The purpose of the Endowment Fund is to provide financial support for special
initiatives, endorsed by the Board of Directors. Money available to be spent will
come from investment earnings, not from the invested capital. No more than 50%
of the interest earned will be spent in any given year. The target size of the
Endowment Fund is $1M. No money will be spent until the fund reaches a
minimum of $250,000.
The Contingency Reserve is a short-term investment to be used for immediate
unexpected expenses, which hinder the mission of ISK, such as, unexpected
changes in the school’s tax, or other liabilities. The Board, in collaboration with the
Director, will determine the amount to be spent based on these emergent
strategic needs of ISK. If the emergent strategic needs of this reserve are
resolved, the Board might use the fund for other school needs, such as
repayment of debt, increasing of emergency reserves, or funding of capital
projects. Expenditures from this fund may only be authorized by majority vote of
the full Board.
The school has an overdraft facility with the local bank for approximately
$270,000. This is mostly related to the Kenya Shilling account that is mainly
designated for paying local salaries and payroll. It is rarely used.
Policy 4.52 outlines that the Finance Committee shall review the budget on a
monthly basis. The Director shall report to the Finance Committee any
circumstances which may affect projected revenue, as well as actual expenses in
excess of 1.0% of the total operating fund, or which may cause the school to be in
a year-end deficit, whichever is observed first. The monthly financial report will
include a revised annual forecast. The auditor reports to the Finance Committee
their findings and audit is then recommended to the full Board for approval
annually.
The Finance Committee is a standing Board committee with operating parameters
that are part of Board policy. The Director, Business Manager and Treasurer serve
on the Finance Committee and all have financial expertise. The Treasurer is the
comptroller for US Agency for International Development.
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ISK uses Tally ERP for its financial operations and operates on a seperate server
and a partitioned network. The accounting server is located in the Tech Server
Room in the Commons Building and regular back ups are taken by the Tech team
as well as a monthly back up done by one of the Business Office staff.
There are clearly defined divisions of responsibility in the handling of accounts
and there are multiple levels of internal controls in order to protect against fraud.
These are listed in the Finance Procedures Manual.
There are clearly articulated guidelines for how expenditures are approved. The
local cheque authorization limits are as follows:
Kenya Shilling Account
Amounts up to Kshs. 1 Million - Any 2 signatories (Director, Principal or BM)
Amounts between Kshs. 1,000,001 to Kshs. 7,500,000 - Any 3 signatories
Amounts over Kshs. 7.5 Million - 3 signatories but one has to be a Board member
(usually the Treasurer)
b. US Dollar Account
Amounts up to US $ 10,000 - Any 2 signatories
Amounts between US $ 10,001 to US $ 100,000 - any 3 signatories
Amounts over US $ 100,000 - 3 signatories but one has to be a Board member
TD Bank Foundation payments - requests are sent to International Schools
Services and they issue the payments.
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Part 1: Financial Information - Financial
Planning - Team Evaluation
The school outlines how it plans financially and relates this to the its strategic
planning and the school's Purpose and Direction.

Self Ratings
No Rating

Program Response Narrative
The school has a Long Term Financial Plan (LTFP) which was created based on
input from various stakeholders on the planned facility growth and financing of
the same. The LTFP is reviewed and revised annually by the Finance Committee
and the full Board, usually in February. The most recent revision was completed
by the Business Office in anticipation of likely costs of the MS Building
construction project.
The financial plan is reviewed annually and aligned with both the Strategic Plan
and the Facilities Master Plan. With the new MS Building Construction on the
horizon a more detailed review is likely necessary to make sure that all assumed
costs are well planned for.
There are ongoing negotiations with the government of Kenya to clarify the tax
status situation for the expatriate faculty. The two School Boards have been
actively pursuing resolution with the Government with many meetings having
taken place; this is an issue that could affect the school’s operations. This is the
only potential liability not included in the accounts; the auditors are well aware of
this situation.
ISK has considered various alternative sources of income. There have been
several fundraising campaigns and feasibility studies. These campaigns have not
been overwhelmingly successful and now the school has transitioned to an
annual giving program that would usually support either the Scholarship
Endowment Fund or other small initiatives. We also occasionally rent out facilities
to community members. This covers the basics of maintenance and repair.
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Part 1: Financial Information - Insurances,
Investment Policies and Debt Management Team Evaluation
The school demonstrates its approach to investment, how it funds growth and the
insurance policies taken out by the school to cover risk and liability in its activities.

Self Ratings
No Rating

Program Response Narrative
Insurance
The school has insurance for all the categories and a summary schedule is linked
(Insurance Cover Summary).
The Board policy 4.7 articulates the investment management policies. ‘All major
investment funds shall have a documented objective which shall define what the
fund is to be used for and expectations for short and long-term returns. Longterm investment funds shall be invested with a reputable financial management
firm, as approved by the Board, with a designated advisor.’ The goal of this fund is
to achieve a total annual return of not less than 3% above the combined North
American inflation rate and management fees, the asset allocation targets and
ranges for the Emergency Reserve Fund are defined in the policies. There are
also general guidelines for the investment managers/advisors for long-term
investments in policy.
Short-term investment funds are to be used for short-term returns with low risk
and liquidity and shall be easily convertible to cash in the event of unexpected
expenses. The fund shall be invested with a reputable financial management
firm, as approved by the Board, with a designated advisor. The goal of this fund is
to achieve a total annual return of not less than the anticipated North American
inflation rate. There are also general guidelines for the investment
managers/advisors for short-term investments in policy.
As stated in the Board policy in evidence, the Board sets the range of allocations
for investments and reviews the performance annually. A financial advisor from
Raymond James Financial Services comes to Kenya every year and provides an
update to the Finance Committee.
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Finally there are also investment Parameters for the Scholarship Endowment
Fund.
Collection of School Fees
Most families pay the annual fee at the beginning of Semester 1. The rest of the
families either pay by semester or on a payment plan as provided by the school.
There are strict guidelines on fee collection as laid out in Board policy. The school
actively pursues non-payment of fees and incurred no unpaid tuition for the
2017-18 school year.

Debt Management
ISK has been fortunate as the last time we had to write off debt was three years
ago. There is a write off policy and we provide for bad debt in the annual
budget. Policy 8.5 provides guidelines for provision of doubtful debt. In short, a
full provision (100%) shall be made on tuition fees debts that are outstanding for
two years or more. A provision of 75% of the outstanding tuition fee debts shall
be made where; (i) the student (s) have withdrawn from school and (ii) the debts
are outstanding for one to two years. The Director may recommend additional
provisions on certain specific tuition fee debts based on specific prevailing
circumstances. No debts shall be written off without the formal approval of the
Board’s Finance Committee.
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Part 1: Financial Information - Collections Team Evaluation
The school demonstrates how debts are collected and the managerial processes in
place to collect dues and to minimise debt.

Self Ratings
No Rating

Program Response Narrative
Collection of School Fees
Most families pay the annual fee at the beginning of Semester 1. The rest of the
families either pay by semester or on a payment plan as provided by the school.
There are strict guidelines on fee collection as laid out in Board policy. The school
actively pursues non-payment of fees and incurred no unpaid tuition for the
2017-18 school year.
Debt Management
ISK has been fortunate as the last time we had to write off debt was three years
ago. There is a write off policy and we provide for bad debt in the annual
budget. Policy 8.5 provides guidelines for provision of doubtful debt. In short, a
full provision (100%) shall be made on tuition fees debts that are outstanding for
two years or more. A provision of 75% of the outstanding tuition fee debts shall
be made where; (i) the student (s) have withdrawn from school and (ii) the debts
are outstanding for one to two years. The Director may recommend additional
provisions on certain specific tuition fee debts based on specific prevailing
circumstances. No debts shall be written off without the formal approval of the
Board’s Finance Committee.
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Part 2: Domain A - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
ISK’s Guiding Statements include the Mission, Vision and Educational Aims. These
drive the decisions and related outcomes for all stakeholders in the
community. These statements were collaboratively developed with all members
of the community but are driven by the Board of Directors as part of their annual
strategic work. All decision-making processes begin with the Mission and Vision in
order to ensure that all members of the working groups are grounded in a
common understanding and are aware of how decisions impact positively on the
school’s guiding statements. The guiding statements are well monitored,
although this information does not contribute to a scheduled, systematic review
process. Instead, discussion regarding the guiding statements is conducted by
the Board as part of the annual strategic planning session at the board retreat.
The ISK Guiding Statements are part of presentations at the school and thus
these are well understood by stakeholders. Even the youngest students can
discuss passion, creativity, problem solving and are developing a good
understanding of the Educational Aims. The activities and performance related
assessment of the School’s Educational Aims are currently being established and
uploaded into the new education platform LearningBoard. It is through this tool
that the mapping of the Aims will be realised. In addition, the results can then be
used to measure student development over time and measure the effectiveness
of the ISK’s Guiding Statements.
ISK ensures that its Employee Code of Ethics is followed with the purpose of
ensuring that all members of ISK are treated with dignity and respect. In addition,
ensuring the safety of all individuals, but especially students, is clearly part of the
School’s policies and practice. ISK’s Child Protection manual outlines the
protocols and procedures for ensuring that students are safe. These policies and
procedures are firmly in place and can be found on multiple platforms (e.g.
website, internal systems, handbooks, etc.) so that all can access this
information.
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ISK has a clear definition of learning that was developed by the faculty. ISK
believes that learning is a personal as well as social experience and enables
everyone to continually develop knowledge, skills and character. Measuring the
clearly defined statements of the School’s Mission, Vision, Educational Aims and
learning is an ongoing process. The development of tools and strategies for doing
this is part of the annual goal-setting process.
The School’s inclusive admissions policy helps to ensure that each student who is
admitted will be offered a program to meet their individual needs. The admissions
policy and guidelines for admission have supported the decisions taken regarding
student acceptance. ISK has expanded its admissions policy to include students
with significant needs and will open its first class for students with intensive
needs in August 2019.
ISK is a diverse community and it is through this diversity that students, faculty,
staff, and parents are drawn together to achieve the School’s Mission and Vision.
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Part 2: Domain A - Standard A1 - Team
Evaluation
The school's purpose, direction and decision-making is guided by clear guiding
statements that are appropriate for the needs of all constituent groups.

Self Ratings
Exceeded

Program Response Narrative
EXCEEDED
Everything at ISK begins with the Mission and Vision. ISK ensures the Guiding
Statements are used as suitable reference points in decision-making. These
Guiding Statements were developed by involving all members of the school’s
community. The academic program, co-curricular activities and service learning
program are clearly aligned to the school’s Mission and Vision. The administration
and leadership teams annually review the Mission and Vision with all stakeholders
in order to ensure understanding and commitment from all members of the
community. ISK members consistently begin agendas and programs with the
Mission and Vision. This solidifies the commitment to our Guiding Statements.
In addition to the Mission and Vision, ISK has developed a set of Educational Aims
which outline how we intentionally strive to develop globally minded students
who actively ‘learn, create, solve and engage in the world.’ Each educational aim
has a clearly articulated set of performance areas and indicators to help the
administration and teachers monitor student progress towards the achievement
of these Aims.
The school has Key Result Areas (KRA) for its Strategic Plan that are reviewed
annually and revised as needed during the Board retreat with SMART objectives
revised annually. The school’s Mission and Vision, and increasingly the
Educational Aims, remain the driver for the strategic plans. Each KRA has specific
achievement indicators that allow the school to track and assess their
effectiveness.
Finally, feedback from all stakeholder groups is gathered as part of the
organizational reflection. The school uses an annual parent survey, staff climate
survey, student survey, and the Director’s annual evaluation which are linked to
the strategic plan and the Board of Directors’ annual evaluation structure. During

Page 33

the strategic planning retreat, feedback from the surveys is reviewed in order to
guide future decisions.
Results from the CIS survey indicated that all stakeholders agreed or strongly
agreed that the guiding statements are clear and guide the decision-making of
the School.
% of Agree/Strongly Agree:
Board: 100%
Faculty: 97%
Teaching Assistants: 100%
Parents: 97.7%
Students: 90.2%
Operations Staff: 93.8%

Although at Preparatory Evaluation stage, the school’s self-study committee was
given an opportunity to enquire into Future Aspirations questions, we have
chosen to demonstrate with narrative and evidence how the school exceeds this
standard and not respond to the Future Aspirations question. This reflects the
development priorities of the school.
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Part 2: Domain A - Standard A2 - Team
Evaluation
The school's Guiding Statements conform to the CIS Code of Ethics.

Self Ratings
Exceeded

Program Response Narrative
EXCEEDED
ISK’s Mission, Vision and Educational Aims (the Guiding Statements) influence
how the school has developed a student-centered culture with learning, safety,
wellbeing, and holistic growth at its core. The school community is comprised of
individuals from over 65 different nationalities and ISK continually strives to
further develop global citizenship. The inclusive nature of the school community
is foundational to school identity, apparent through education programs, the
inclusion model and openness to diverse cultures and alternative perspectives.
The school holds an expectation that all members of the community treat others
with respect and trust, evidenced through standard organizational practices and
norms. Parents sign a document agreeing to the ISK expectations. Staff are
expected to adhere to the ISK Code of Ethics and is part of the annual appraisal
process. Of the stakeholder groups surveyed, 100% of the both the Board of
Directors and Board of Governors, 100% of teaching assistants, 94% of faculty
and 87.5% of support staff agree that ISK’s Guiding Statements conform to the
CIS code of Ethics. ISK abides by local Kenyan law in its employment and labor
practices. Furthermore, Board policies ensure that hiring and staff practices are
non-discriminatory and that student admissions policies are fair and inclusive.
Members of the ISK community share a common understanding around the
importance of setting high standards and promoting excellence within a caring
community that values the individual and celebrates diversity in all its forms.
Although at Preparatory Evaluation stage, the school’s self-study committee was
given an opportunity to enquire into Future Aspirations questions, we have
chosen to demonstrate with narrative and evidence how the school exceeds this
standard and not respond to the Future Aspirations question. This reflects the
development priorities of the school.
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Part 2: Domain A - Standard A3 - Team
Evaluation
The Guiding Statements endorse the school's commitment to developing intercultural
learning.

Self Ratings
Met

Program Response Narrative
ISK’s strong commitment to intercultural learning is manifested both in the
curricular and co-curricular programs. The Mission, Vision and Educational Aims
demand that all members of the ISK community embrace an intercultural world.
The preface to ISK’s Educational Aims is “We strive to develop globally minded
students who actively learn, create, solve and engage in the world.” 87.9% of the
faculty, 90.8% of students and 89% of parents agree that ISK has an appropriate
definition of intercultural learning and develops this in the school program and
develops global-mindedness in students. However, much of it is implicit in the
programs and not explicitly documented in unit plans or curricular vertical
articulation.The data from A3 is contradicted by responses in Domains C and D;
specifically there appears to be some disagreement in the community that the
school is effectively using home and host country culture to support student
learning.
C3 (Use of host country language/culture): Students - 51% agreement
C2, D7. (Learning opportunities for individual culture)
Students: 60% agreement
Parents: 65% agreement
Faculty: 86% agreement
As part of the School’s commitment to making global citizenship, globalmindedness and intercultural learning more explicit, faculty and teaching
assistants began work to develop common understanding of each of these during
an in-service day, and the newly written definitions are in the final stages. These
will be shared with all stakeholders and will be part of all curriculum review
protocols as well as new course proposals.
Curricular units in all three divisions promote the development of global
citizenship. This information is shared with the community through parent teas,
ad-hoc working groups and newsletters. In addition, students commit to
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sustainable service learning projects focused on developing reciprocal and
sustainable relationships with members of the Kenyan community. Intercultural
trips allow students to develop a greater understanding of the host country whilst
building relationships with local communities. Additional intercultural
experiences (such as music festivals, athletic trips, schools exchanges, and
international conferences) allow students the opportunity to learn from and with
the global community. Students regularly reflect on the learning that takes place
both in and outside of the classroom, making connections between what is
learned in classes and their experiences outside of the school day. Many more
examples can be found across both the academic and co-curricular programs;
next steps are to map this as part of a curricular review process.

As ISK continues to refine its understanding of intercultural learning as well as
global-mindedness, the faculty is engaged in calibrating our understanding of
what we mean by these key components of our program. A revised definition of
these ideas is being crafted based on initial feedback.
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Part 2: Domain A - Standard A4 - Team
Evaluation
The school is committed to the values inherent in the UN Convention on the Rights of
the Child (1990).

Self Ratings
Exceeded

Program Response Narrative
EXCEEDED
ISK is committed to ensuring the rights of each student. A child's right to
education is protected through the foundational learning belief at ISK, which
stipulates that all children can and have a right to learn.
The Board Policy manual reflects the commitment to child protection as
evidenced through inclusive admissions practices, a bursary and scholarship
program, as well as child protection, data protection, guardianship, and privacy
expectations. ISK is privileged to offer a high degree of additional services linked
to the rights of the child and individual, unique interests, needs, and passions.
Moreover, ISK is dedicated to protecting the safety of each child, using, for
example, individual health plans, intervention strategies for at risk students, and
risk assessment processes for trips. As part of our preventative care and
proactive approach, ISK requires regular first aid and child protection training for
employees, and divisional counselors and staff tend to the social and emotional
well being of the students. The Operations and Security teams keep the physical
environment safe and inviting, supporting the well-being of all students and the
broader community.
Although at Preparatory Evaluation stage, the school’s self-study committee was
given an opportunity to enquire into Future Aspirations questions, we have
chosen to demonstrate with narrative and evidence how the school exceeds this
standard and not respond to the Future Aspirations question. This reflects the
development priorities of the school.
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Part 2: Domain A - Standard A5 - Team
Evaluation
All school constituent groups are involved and engaged with the development and
review of the Guiding Statements on a planned and regular basis.

Self Ratings
Met

Program Response Narrative
MET
ISK embraces a comprehensive approach when reviewing the School’s guiding
statements. At the beginning of each academic year, a Governance Orientation
retreat is hosted by the school which includes participation not only from the
School Leadership team, but also both Boards, teachers, parents and students.
One focus of this annually scheduled meeting is to review the School’s Strategic
Plan which includes attention to the Guiding Statements in order to ensure they
are relevant. The school has chosen not to develop a granular plan for review of
the Guiding Statements in order to provide for flexibility in the review process;
ensuring though, that the Guiding Statements are reviewed at a minimum every
year by a variety of stakeholders.
An annual review may provide the trigger for an in-depth study and revision. A
regularly scheduled second retreat for the Board and Leadership may also take
place in January. The Guiding Statements went through their most
comprehensive review in 2014 based on discussion that the Statements needed
revision. ISK’s Guiding Statements are foundational to ISK’s beliefs about teaching
and learning.
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Part 2: Domain A - Standard A6 - Team
Evaluation
The school has an effective means of monitoring and evaluating the implementation
of its Guiding Statements.

Self Ratings
Met

Program Response Narrative
MET
ISK firmly believes in a substantive review process, as well as in an effective
manner of implementing revisions or enhancements based on concrete data.
Language regarding the guiding statements was simplified and revised in the
spring 2018 Board meeting based on feedback from the school community, which
now allows students and parents’ easier access to the concepts, and allows
teachers to more effectively monitor their students’ progress regarding the
Guiding Statements in the classroom. The school regularly surveys the parent and
student community on the effectiveness and understanding of the Guiding
Statements. This information is regularly used to support the school as it moves
forward in achieving its Mission. The CIS survey highlighted that this was seen as
a regular practice in the school with 97% of those surveyed confirming they are
regularly asked their opinion on the effectiveness of the Guiding Statements.
For the past two years, student learning data teams (SLD) have focused their
team goals on intentionally planning and measuring the implementation of the
educational Aims and their respective performance areas and indicators.
Additionally, the new LearningBoard platform requires teachers to identify which
of the Educational Aims are being intentionally included in the instruction during
the course of a given unit. This will allow teachers to give students feedback on
their progress in a specific area and it will allow ISK to monitor the implementation
of these guiding statements and how students are progressing in the
development of these skills and dispositions.
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Part 2: Domain A - Standard A7 - Team
Evaluation
The school has developed and adopted a contextually-appropriate definition of high
quality learning and identified expected learning outcomes at each stage of a
student's pathway through the school.

Self Ratings
Met

Program Response Narrative
MET
In addition to a common school-wide definition of learning, all grade-levels have
expected learning outcomes for academic and dispositional learning. In addition
to well defined scope and sequence across the school, student progress toward
grade-level proficiency is closely monitored.
The school offers both IB and its own high school diploma. Both of these reflect
the high quality learning and expected learning as Students exit ISK to go to
destinations around the globe. The School’s graduation requirements are
reviewed approximately every 5 years, as per Board policy.
The most recent review (2017-2018) led to a better defining of modified
expectations in support of the ISK inclusion philosophy, while opening the door
for a more personalized and interdisciplinary delineation of high-quality learning.
Faculty survey responses for this item were less consistently in agreement for
the higher grade levels, perhaps due to the fact that interdisciplinary skills and
standards become less well understood and/or less consistently taught across
disciplines as students move through the school.
As a standards-based school, all teachers apply UbD principles and assess
student learning against clearly defined criteria. ISK assessment practices require
teachers to clearly define expected learning outcomes, using rubrics so that
students can see how they can progress from basic through proficient to
extending/exemplary. The ISK Habits of Learning (HOL’s) are well embedded into
practice, with both student reflective practice and teacher feedback used to help
ensure progress in the key areas of engagement, collaboration, and personal
responsibility. As we are in the process of phasing out the HOL’s this year as part
of the implementation process for the Aims performance areas, we can expect to
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see some short-term uncertainty around exactly what high quality learning looks
like for the performance areas while we put them into practice and apply the new
ES, MS, and HS continua.
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Part 2: Domain A - Standard A8 - Team
Evaluation
The school is inclusive in its admissions procedures, as defined by its Guiding
Statements.

Self Ratings
Met

Program Response Narrative
MET
ISK is inclusive in its admissions policy and procedures dictated by board policy on
the capacity of the school’s programs and services. The school does not
discriminate based on gender, gender identity, race, religion or creed. Each
student is valued as an individual and the school is committed to the belief that all
students can be successful. ISK offers two full four-year scholarships to Kenyan
students (entering grade 9) with proven financial need. The specific aim is to
provide opportunities for low to middle income Kenyan students to participate in
an academically rich and culturally diverse experience that will open the doors to
university admission (and potentially further scholarship support) to the best
universities in the world.
Regular review of the inclusion policy of the school is calendared in the strategic
plan which is guided by the school’s Mission and Vision. This process includes a
review of the students currently being served and whether the curriculum
sufficiently supports them. There is regular communication with stakeholders
regarding the language used to describe the services provided in order to ensure
shared understanding. It also considers ways in which the school might increase
the programs offered to serve a wider range of learning needs. ISK is committed
to expanding their intensive needs program in the Elementary School, and
continuing to offer financial scholarships to eight high school students through
the Inspiration Initiative. These are two ways in which ISK lives its Guiding
Statements.
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Part 2: Domain A - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements.

Self Ratings
No Rating

Program Response Narrative
The domain A Action Plan is attached in the evidence.
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Part 2: Domain B - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
ISK’s ownership by two diplomatic missions, the U.S. Embassy and the Canadian
High Commission, is reflected in the school’s governance structure. It is governed
by the Board of Governors (BoG), consisting of diplomats appointed by the two
missions, and the Board of Directors, consisting of members who are: 1) appointed
by the two diplomatic missions, 2) elected by parents, and 3) appointed by the
Board. The Articles of Association define the roles of the two boards.
In order to reinforce a strong and vibrant governance structure, the Director and
Board of Directors have worked together to ensure that the roles and
responsibilities of governance are clearly defined, formally articulated and
reflected in the approved Policy Manual. The roles and responsibilities of each
entity is shared widely and consistently with the ISK community via the ISK
website, divisional, faculty and staff handbooks and reinforced at monthly board
meetings.
Governance has become self-reinforcing as a result of regular orientation
sessions, systematic annual training and consistent practice. Moreover,
governance practice continues to develop as a result of feedback and selfreflection on orientations and systematic training, which includes annual Board
roles and responsibility training and generative thinking sessions. In addition, the
Board has approved and implemented policy procedures, practices and evaluation
tools to facilitate the ongoing and consistent monitoring of school operations.
Finally, the Director and the Board have worked hard to craft a working
relationship that is clear, well-articulated in policy and reflected in actual practice
in order to foster and sustain a high-functioning and professional atmosphere.
The Director’s role as the educational leader is clear, supported by wellarticulated and widely understood structures and lines of reporting. The board
meetings, leadership programs and administrative materials are indicative of
shared understandings about roles, responsibilities, and lines of authority. The
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relationship between the Director and the Board demonstrates a purposeful
partnership that supports the leadership’s efforts to implement and administer
school programs.
Governance practices are reflected in meeting minutes, committee reports and
the annual Board self-evaluation tools. These tools exemplify a legally valid and
compliant governance structure that facilitates ISK’s ability to comprehend and
improve upon a clear and well-defined direction. The Board makes sure that
educational planning is sufficiently detailed through the annual review, update
and publication of the Rolling Strategic Plan. The Board also oversees the
execution of and monitors changes to the Long Term Financial Plan and the
Facilities Master Plan. These planning tools ensure the educational and financial
plans for the near and long term are dynamic, adaptable, and aligned with ISK’s
mission so as to support the range of programs offered by the school. Further,
increasing security challenges posed by the digital age has required ISK to revise
data storage Board policies and develop a coherent plan for the appropriate
handling and storage of data that supports student learning. Teachers and
instructional leaders regularly collect student learning data, discuss it and this
data is used to inform instructional practice. Authority for data-driven decision
making will be further disseminated to teachers through plans related to the
development of ISK’s new learning platform (LearningBoard). Student derived and
other relevant data is shared with relevant stakeholders to ensure appropriate
and effective usage.
ISK has grown and flourished from its initial and humble beginning of serving a
diplomatic community to bringing together a diverse community of over 67
nationalities in the context of an educational institution located in Nairobi, Kenya.
Like any other international educational institution, this dynamic change has
required that the leadership be suitably credentialed, experienced and qualified to
support and facilitate the intercultural competencies, perspectives and
appreciation between and among all school constituents, in the curriculum and in
the quotidian life of the school. The school continues to prioritize ways it can
deepen and strengthen its practices around developing intercultural
competencies and perspectives across the school and ensure they are reflected
in the day-to-day life of the school.
The Governance of the school is well respected within the community and carries
out its role as directed in the Board Policy and Articles of Association. The Board
of Directors work professionally and responsibly to ensure the development of the
School’s Strategic Plan, financial stability and policy revision. A rolling policy
review plan was recently approved that allows for meaningful, regular and
systematic review of Policy Manual.
As a result the overall evaluation of this Domain ISK meets the expectations for
the CIS/MSA evaluation self-study report and in some areas, specifically the use
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of the school’s mission to drive decision-making, governance structures and
clarity and practice of working relationships, the School exceeds this. The
Governance of ISK is seen as a strength of the school.
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Part 2: Domain B - Standard B1 - Team
Evaluation
The respective roles and responsibilities of governance and ownership, and leadership
and management, are suitably defined in writing and respected in practice for the
sustainable development of the school.

Self Ratings
Exceeded

Program Response Narrative
At the Preparatory Evaluation stage, the school’s self-study committee was given
an opportunity to inquire into Future Aspirations questions. This report and the
evidence provided reflects this scenario. Please note some of the evidence is
generative and not representative of completed actions that are implemented.
The Survey results also seem to reflect that the respective roles are defined in
writing and respected in practice.
Over the years, ISK’s Board and Director have worked together to develop and
institutionalize many practices and tools that support and facilitate effective
governance. It is for these reason the Board’s governance structure is very
strong. The annual Governance & Strategic Planning Retreat, attended by both
Boards, reinforces good governance concepts. There are also three orientation
sessions for potential board candidates and those elected to the
BoD. Additionally, the governance structure, roles and responsibilities, and
leadership structures are communicated through various means via e-mail,
website, the Link, and in, regular open Board and AGM meetings.
Having Board of Director and Governor members on standing committees, such
as Finance and Governance, also support and inculcate strong governance
practices. Moreover, governance continues to develop as a result of feedback and
self-reflection on orientations and systematic training, which includes annual
Board roles and responsibility training and generative thinking sessions.
One area that would provide a beneficial learning component to the Board is to
further embed in board practices of how to use board feedback to adjust future
training to enhance how the board functions.
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Part 2: Domain B - Standard B2 - Team
Evaluation
The Head of the School is empowered to be the educational leader of the school,
implementing the mission and has ultimate responsibility and accountability for the
students' education and well-being.

Self Ratings
Exceeded

Program Response Narrative
Although at Preparatory Evaluation stage, the School’s self-study committee was
given an opportunity to inquire into Future Aspirations questions, they have
chosen to demonstrate with narrative and evidence how the school exceeds this
standard and not respond to the Future Aspirations question. This reflects the
development priorities of the school.
The Director’s role as the educational leader continues to be unambiguous,
supported by clear and widely understood structures and lines of reporting that
distinguish between governance and leadership functions and practice at the
school is indicative of shared understandings about roles and responsibilities and
lines of authority.
The relationship between the Head and the Board of Directors reflects a
partnership based on a shared vision, trust, common understandings about roles
and responsibilities thus empowering the Director to provide leadership for the
total school program. The survey result and analysis of this standard also reflects
the school is in a stable position.
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Part 2: Domain B - Standard B3 - Team
Evaluation
The Proprietors/ Governors ensure there are educational and financial plans to
support the school's viability, the mission, the programmes used to fulfil that mission,
and that these plans are explained to the school community.

Self Ratings
Met

Program Response Narrative
The Board has developed, formally approved and effectively communicated
educational plans for the near and long term that ensure school viability, are
aligned to the Mission and fully support the range of programs offered by the
school. The Board of Directors and Governors engage in a full day of strategic
planning during the annual start-of-year retreat with both boards, the Admin
Team and members of the ISK community participating. Further the Boards take
advantage of opportunities in the schedule to hold a generative session which
provides time to consider, understand and frame issues before solutions and
actions are required.
Educational and financial planning continues to be sufficiently detailed,
embedded in practice, effectively communicated at various community forums.
Working closely with the Director and the Administration (in the planning process)
ensures that the School is aligned to its Mission, able to finance its development
into the future through its long-term financial plan and, in the process, fully
support current and future programs.
The Board regularly utilize a variety of communication mediums to ensure the
educational and financial plans are widely shared with the ISK community.
Although at the Preparatory Evaluation stage, the School’s self-study committee
was given an opportunity to inquire into Future Aspirations questions, they felt
that the evidence did not substantiate this and therefore this report is a reflection
of how the school meets this standard. The survey result and analysis of this
standard also reflects the school is in a stable position.
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Part 2: Domain B - Standard B4 - Team
Evaluation
Governance is constituted to enable the school to have a clear and appropriate sense
of direction and continuity.

Self Ratings
Exceeded

Program Response Narrative
The evidence supplied at the preparatory stage continues to be a fair reflection
and account of ISK’s position at this time in relation to the standard. The survey
results of 100% of both Boards indicating that governance is constituted to
enable the school to have a clear and appropriate sense of direction also reflects
the school is in a stable position. At this time the standard is not deemed to be
one of the School’s priorities.
A legally compliant governance structure continues to enable the School to have
a clear and well defined direction. The relevant statutes and/or articles of
association are translated into policy and embedded in practice. The recently
developed Emergency Succession Plan and the review of ISK’s Board Risk
Management Checklist further support the concept of continuity.

Page 51

Part 2: Domain B - Standard B5 - Team
Evaluation
The Guiding Statements drive strategic planning and the school's strategic decisionmaking.

Self Ratings
Exceeded

Program Response Narrative
At the Preparatory Evaluation stage, the School’s self-study committee was given
an opportunity to enquire into Future Aspirations questions, this report and the
evidence provided reflects this scenario. Please note some of the evidence is
generative and not representative of completed actions that are implemented.
The Survey results also seem to reflect this thought.
There are two areas where we continue to prioritize these efforts in terms of
Future Aspirations. First, the School is in the process of implementing a relatively
new framework with revised Educational Aims and learning pathways in parallel
with the development of a new learning platform, LearningBoard. Embedding
these revised Educational Aims and their implications for teaching and learning
into the school practices will require continued efforts, including informing and
articulating the rationale and the implications of these changes across the school
community.
As part of this process, ISK will begin to develop a series of value statements that
help to articulate and strengthen ISK’s inclusive culture across the ISK
experience. New value statements will need effective strategies to ensure they
are clearly communicated, reflected upon, and supported across in the school
community.
At the same time the links between the School’s Guiding Statements, the
strategic plan and decision making are fully understood by the Boards, school
leadership, faculty; continue to be clearly reflected in actual practice; and are
articulated and shared widely with the community. The survey indicates 98% of
faculty, 88% of parents, 100% of both Boards agree.
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Part 2: Domain B - Standard B6 - Team
Evaluation
The leadership of the school has the inter-cultural competencies, perspectives and
appreciation needed for the school's unique cultural context.

Self Ratings
Met

Program Response Narrative
The Director is suitably qualified and has established practices to ensure that
intercultural competencies, perspectives and appreciation relevant to the
School’s cultural context are embedded in relationships between and among all
school constituents, in the curriculum and in the day to day life of the school. At
the same time the Board of Directors have revised overarching policies related to
an appreciation and respect of various perspectives.
The school has established a diversity working group to learn, reflect, explore and
propose ways ISK can deepen and strengthen its practices around developing
intercultural competencies and perspectives and ensure they are reflected in the
day-to-day life of the school. The working group, in collaboration with the
leadership team, has focused its efforts in four areas; ensuring an evolving
curriculum, expanding cultural proficiency through professional learning
opportunities, implementing systems to best support our diverse student body
and seeking ways to continue to diversify staff. Feedback from the diversity
working group is regularly discussed and acted upon at the Leadership Team
meetings to further embed these practices.
Although some survey results indicate some uncertainty with regard to the
cultural skills required for the context of the school, as the school is currently
undertaking the complex study and analysis of diversity within the school, the
heightened sensitivity surrounding this area is understandable.
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Part 2: Domain B - Standard B7 - Team
Evaluation
The working relationship between the Proprietors/ Governors and the Head of School
is established to sustain high morale, positive professional relationships, and a
conducive climate for teaching, learning, and students' well-being.

Self Ratings
Exceeded

Program Response Narrative
Although at Preparatory Evaluation stage, the School’s self-study committee was
given an opportunity to inquire into Future Aspirations questions, they have
chosen to demonstrate with narrative and evidence how the school exceeds this
standard and not respond to the Future Aspirations question. This reflects the
development priorities of the school.
The working relationship between the Head and the Board of Directors continues
to be well defined, articulated in policy, reflected in actual practice and
establishes and sustains high morale, positive professional relationships and a
climate that is conducive for teaching, learning and student well- being.
The Head of School and Board of Directors working relationship is based on a
strong sense of partnership, clear understandings about roles and
responsibilities, effectively communicated, open and mutually supportive. The
survey results and analysis of this standard also reflect that the school is in a
stable position.
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Part 2: Domain B - Standard B8 - Team
Evaluation
There are clearly formulated written policies and practices which are applied to bring
consistency and clarity to school operations.

Self Ratings
Met

Program Response Narrative
The Board of Directors recognize the importance of clearly formulated, written
policy and governance operational procedures to guide the Board in its work. The
Board’s commitment to consistent usage and implementation is reflected in the
standing Governance Committee that ensure optimal board adherence to its
policy and practice. This said, the Board has developed, formally approved and
implemented a policy manual that is supported by relevant procedures. This
includes policy related to the appraisal of the Director and the Board and is
systematically reviewed on a regular basis, bringing consistency and clarity to
school operations.
Policy and associated operational procedures are embedded in practice,
consistently implemented and subject to regular and systematic review. The
Governance Committee has approved a rolling policy review that guides for
regular and systematic review of the Policy Manual. The policy is effectively
communicated and widely understood by faculty, staff, parents and students
where applicable. Further, the Board’s annual self-evaluation provides a feedback
loop from the community to ensure its level of effectiveness.
Although at the Preparatory Evaluation stage, the School’s self-study committee
was given an opportunity to enquire into Future Aspirations questions, they felt
that the evidence did not substantiate this and therefore this report is a reflection
of how the school meets this standard.
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Part 2: Domain B - Standard B9 - Team
Evaluation
There is a clear roadmap for the storage, access and use of data to enhance learning.

Self Ratings
Met

Program Response Narrative
The School’s technology plan and strategic plan identify the School’s plan for
storage, use and analysis of data to support students in their learning, use and
analysis of data to support students in their learning. Authority for data-driven
decision making will be further disseminated to teachers through these plans
related to the development of the LearningBoard as ISK’s overall system.
At the same time, teachers and instructional leaders regularly collect student
learning data and share it with all stakeholders. Learning goals are developed by
the teachers with student input and based on student learning data previously
collected. The Teaching and Learning Center currently oversees the storage and
facilitates the analysis of data to support students in their learning.
In May 2018, the Board of Directors revised its policies related to data privacy,
long-term data storage and security. Procedures have been developed to reflect
the updated policies and most of these have already been implemented.
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Part 2: Domain B - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements.

Self Ratings
No Rating

Program Response Narrative
Strengths:
ISK’s Board and Director have developed and institutionalized many practices
and tools that support, facilitate and evolve effective governance.
The relationship between the Head and the Governors reflects unambiguous,
clear and widely understood structures and lines of reporting that distinguish
between governance and leadership functions plus a partnership based on a
shared vision, trust, common understandings about roles and responsibilities
thus empowering the Head to provide leadership for the total school
program.
Educational and financial planning continues to be sufficiently detailed,
embedded in practice, effectively communicated at various community
forums.
A legally compliant governance structure continues to enable the school to
have a clear and well defined direction. The relevant statutes and/or articles
of association are translated into policy and embedded in practice.
The links between the School’s Guiding Statements, the strategic plan and
decision making are fully understood by the Governors, school leadership,
faculty; continue to be clearly reflected in actual practice; and are articulated
and shared widely with the community.
The Head of School and Governors working relationship is based on a strong
sense of partnership, clear understandings about roles and responsibilities,
effectively communicated, open and mutually supportive.
Actions or Areas for Development (in progress for Future Aspirations or other):
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Continue to strengthen governance practices as a result of feedback and
self-reflection on orientations and systematic training, which includes annual
Board roles and responsibility training and generative thinking sessions (FA).
Begin to develop a series of value statements that help to articulate and
strengthen ISK’s inclusive culture across the ISK experience (FA).
The school continues to prioritize ways it can deepen and strengthen its
practices around developing intercultural competencies and perspectives
across the school and ensure they are reflected in the day-to-day life of the
school.
Implementation of the recently Board approved rolling policy review plan that
guides for regular and systematic review of Policy Manual.
Authority for data-driven decision making will be further disseminated to
teachers through plans related to the development of ISK’s new learning
platform.
Additional procedures for data protection are being developed and clarified to
reflect the updated policies.
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Part 2: Domain C - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
School wide curriculum documentation is found here. Divisional unit plans and
additional curriculum documentation is found in the divisional C reports
(Evaluative Commentary).
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Part 2: Domain C (Elementary/Primary) Evaluative Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
The International School of Kenya’s (ISK) Mission and Vision are the guiding
statements that facilitate our curriculum work to create a broad, balanced and
relevant curriculum for all of our Elementary School (ES) students. In the ES we
strive to educate the whole child, including students’ academic and socialemotional needs. Our written curriculum encompases humanities, STEM, wellness,
and the arts, while our Educational Aims help foster students’ cognitive and
dispositional thinking. We value inclusion, providing specialized educators for
counseling, learning support (LS), and English language learners (ELL) who work
collaboratively with our classroom teachers to facilitate differentiation,
accommodations and interventions.
The curriculum has been extensively supported through the School’s resources.
The ES is a new building providing rich learning spaces including classrooms,
common grade level learning spaces, outdoor verandas for each classroom, and
purposefully built playgrounds to foster students' development. Classrooms are
more than adequately resourced and the budget allows the school to stay current
with both physical and technological resources. In addition, human resources are
rich, having specialists teachers, a full time teaching assistant per homeroom
class, learning support teachers, counselors, and an ELL teacher to support the
delivery of the curriculum effectively.
Kenya is a culturally rich country that the ES takes advantage of through trips,
extra/co-curricular activities, Kiswahili instruction, and studying Kenyan history
and culture. In addition, ISK has developed an optional mother tongue program to
provide opportunities for ES students to continue developing their language
learning. These experiences are a strong beginnings for intercultural learning as
the ES continues its journey in developing its service learning program and global
citizenship in the curriculum.
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Technology is integrated into the ES through iPads, chromebooks, macbooks,
document cameras, and projectors. These tools are used by both teachers and
students to support learning and facilitate student thinking and problem solving.
As part of this work Digital Citizenship is explicitly taught and woven into the
fabric of our lessons to help our students be safe and have a greater
understanding of their digital lives in our upper grades and is currently and area of
growth for our lower grades.
The ES has strong horizontal curriculum alignment and grade level teams meet
regularly to plan learning. Based on feedback from the prep report the ES has
begun to examine our curriculum review process, identifying ways to create
common values and beliefs and foster a distributed leadership model to empower
and build capacity in members of our community. The purpose of this work is to
help strengthen the monitoring, evaluation, progression, coherence and
relevance of the curriculum.
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Part 2: Domain C (Elementary/Primary) Standard C1 - Team Evaluation
The documented curriculum is broad, balanced and sequenced in a way to promote
students' access and progression, and is guided by the mission of the school and the
needs of the enrolled students.

Self Ratings
Met

Program Response Narrative
The Elementary School at the International School of Kenya has a broad and
balanced curriculum. This is evident through the ES pacing chart which is
inclusive of all grade levels and subject areas. An example of a schedule in the ES
demonstrates that students have access to and are exposed to a large variety of
subjects starting from Pre-kindergarten (PreK) to Grade 5. These include core
subjects as well as the creative arts, PE and modern language (from Grade 1) as
well as bi-weekly counseling.
Service learning, the design cycle/maker space and the co-curricular program all
enhance student learning. ISK has implemented Educational Aims which outline
both cognitive skills and dispositions for students in addition to rigorous
academic standards. These Educational Aims are linked to ISK’s Mission and
Vision and are displayed throughout the school alongside the guiding statements.
ISK has a clear designation of responsibility for overseeing school-wide
curriculum in the ES. ISK has outlined the responsibility through a comprehensive
job description for the Director of Teaching and Learning and beginning in the
2019-2020 school year a Curriculum and Assessment Coordinator position has
been created. The Director of Teaching and Learning (DTL) at ISK has a
responsibility to plan and implement the ES curriculum that specifically aligns
with ISK’s Mission and Vision. The DTL is also responsible for establishing a review
process to enhance the curriculum in the Elementary School to better serve the
needs of its students. The Director of Teaching and Learning manages ISK’s
professional development, which promotes current best teaching practices.
Currently, ISK participates in and hosts many Association of International Schools
in Africa (AISA) conferences.
There is allocated time for curriculum development and curriculum review
throughout the school year. Faculty are given dedicated time for curriculum
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development during orientation, common planning time, and all school common
release time. ISK also has a comprehensive professional learning program that
allows for schoolwide development. Over the past few years, ISK’s professional
development for the Elementary School has become more targeted to support
curriculum.
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Part 2: Domain C (Elementary/Primary) Standard C2 - Team Evaluation
The scope and sequence of the curriculum is thoroughly documented and articulated
horizontally and vertically.

Self Ratings
Met

Program Response Narrative
The ISK Elementary School has articulated the curriculum fully. The ES curriculum
is housed in the livebinder, a folder in the ISK Google drive. The livebinder is
accessible to all teachers to aid in horizontal and vertical alignment. The following
items are found within the ES livebinder: folders representing all grade levels,
specialists disciplines (art, music, modern language, physical education),
guidance, writing assessments and pacing charts. Each folder consists of unit
plans, assessments and resources. Standards are embedded in the unit plans,
individual lessons, and in subject specific folders. Although the organization of
the livebinders is not consistent, ISK is addressing this with the full
implementation of the LearningBoard for the 2019/2020 academic year. Through
the LearningBoard all of the unit plans (including essential questions and
enduring understandings), resources, summative assessments, Educational Aims
and learning tasks will be organized in a uniform way.
Curriculum is shared to the parent community through grade level curriculum
guides, which gives an overview of major concepts in the homeroom and
specialists subject areas. Parents have access to the curriculum through the ISK
website. Throughout the year there also opportunities for parents/guardians to
learn more about elementary curriculum. This happens during the Elementary
Parent Teas and at the Welcome Back evening hosted at the start of the academic
year.
The ES curriculum is consistently re-evaluated. Within unit plans, teachers write
reflections to use for the following year’s planning. In the ES, there has been an
increased amount of time designated towards curriculum design during our
IMPACT time (Wednesday afternoon, designated to professional learning and
collaboration). Teachers have been focusing on UbD (Understanding by design) in
curriculum development and getting feedback from colleagues in unit
development. The Elementary School has begun taking steps towards creating a
literacy review process.
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Part 2: Domain C (Elementary/Primary) Standard C3 - Team Evaluation
The curriculum promotes the development of global citizenship and intercultural
learning.

Self Ratings
Not Met/Partially Met

Program Response Narrative
The ES Curriculum is beginning to develop global citizenship and intercultural
learning, helping ISK achieve its vision of “Empowering students to create solution
for tomorrow’s challenges”. ISK’s Educational Aims have been clearly articulated
in terms of what one would see students doing when demonstrating the different
areas under each of the five main aims, these five aims are: LEARN (Selfdirection, growth mindset, inquiry), SOLVE (Design thinking, Critical thinking,
Systems thinking), COMMUNICATE (Interpret, Express, Empathise) , CREATE
(Generate ideas, Innovate, Adapt) and ACT (Collaborative, Risk-taking, Principled ).
The main aim of these performance areas is to facilitate development of learners’
growth in building global-mindedness and becoming global citizens, however, in
most cases, internationalism and global awareness have been embedded in
learning and constructed for the whole school but not intentionally mapped or
documented in the Elementary School curriculum.
As ISK works to promote and develop an understanding of global citizenship, all
staff at ISK have had opportunity to attend workshops facilitated by Dr. Fran
Prolman for two consecutive years. This was open to all staff from different
departments in ISK and the content was based on promoting a better
understanding of cultural diversity in complex systems, building trust and also
fostering a homogeneous working relationship. This further trickled down to
creating awareness among the staff at ISK on the fundamentals of diversity and
the importance of understanding and appreciating diversity as far as cultural
practices and beliefs are concerned.
There has been training and whole school discussion on the meaning of
interculturalism in the pursuit of a definition related to the School’s Aims, Mission
and Vision. At present this is not embedded into the fabric of the ES. Global
citizenship and intercultural learning can be seen more in practice than is
documented in the Elementary School Curriculum. Examples can be found in
every course but cannot always be found documented directly as ‘intercultural
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learning’. Some examples include: the Capstone Project in grade 5, book
resources for literacy instruction, social studies and science lessons.
In the Elementary School, language learning begins in Kindergarten with Kiswahili
and then expands in first grade where French and Spanish are also offered. A key
strand in this curriculum is the link to understanding the cultures in which these
languages are spoken and further teach learners how to appreciate and embrace
these cultures. A cultural strand is woven through all language classes in order for
students to make connections between their own cultural identity and that of the
target language. The Mother Tongue program currently offers classes in five
different languages and is offered after school hours.
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Part 2: Domain C (Elementary/Primary) Standard C4 - Team Evaluation
The curriculum promotes the development of digital citizenship.

Self Ratings
Met

Program Response Narrative
ISK has a clear definition of digital citizenship and promotes the development of
digital citizenship to Elementary students. ISK ensures that students have
necessary skills to adapt and innovate in the digital world. Specifically in the
Elementary School, digital citizenship is outlined by specific categories:
respecting, educating, and protecting oneself and others as well as having self
balance. These elements of digital citizenship support ISK’s Mission and Vision
and are sequenced in a way that supports students' access and progression to
the Elementary curriculum.
ISK has a designated technology integration teacher who works with the students
to define and remind them about digital citizenship throughout the year. In grades
3-5, students participate in a yearly technology bootcamp, which expands upon
these four categories of digital citizenship. During this boot camp, students
practice online etiquette and safety, create secure passwords, learn how to
protect themselves online, and learn how to have a balanced life with technology.
These lessons are differentiated and tailored in an age-appropriate format.
Students are also issued a Responsible User Agreement. In the Elementary
School, students in grades 3-5 have 1:1 iPads. Before any student can begin using
his or her iPad, they are required to sign the user agreements that state they will
follow the rules of ISK’s digital citizenship program.
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Part 2: Domain C (Elementary/Primary) Standard C5 - Team Evaluation
The curriculum offers challenge, supports the students' academic, social, physical and
emotional needs and fosters the development of skills, attributes and abilities relevant
to their development.

Self Ratings
Met

Program Response Narrative
The Elementary School’s curriculum allows for students to shape, personalize,
and participate in their learning, as well as guiding students to be aware of their
own learning style. Teachers and teaching assistants (TAs) have the opportunity
to participate in workshops which focus on personalized learning, which in turn is
implemented into the classroom. These trainings have focused on: Co-Teaching,
Highly Capable Learners, Sensory Integration, Next Frontier Inclusion, and
differentiation.
Within the classroom, teachers help support students in understanding their
individual learning styles. This is done through age appropriate activities, such as
surveys for older students and hands on activities for the younger students.
Elementary School unit plans are becoming concept based, which is allowing for
more interdisciplinary learning. There is evidence of personalized learning and
student choice in unit plans, although it may not be consistent in all units. Many
units of study are planned in such a way to offer students a variety of activities to
cater for individual learning styles and developing skills to utilize multiple learning
styles. This year the Elementary School is using their release time and IMPACT
sessions, to become consistent in unit plans. In addition, the upcoming
implementation of The LearningBoard will provide a framework to embed the
Educational Aims and their related performance areas/indicators within unit
plans.
Within the ES, homeroom and specialist teachers also have access to a Learning
Support (LS) teacher, LS assistants, and division-wide ELL and Sensory
Integration teachers who work with students in small groups or individually to
meet student needs. The needs that may be targeted include: Highly capable
students, ELL, sensory needs and reading/math interventions.
The Elementary School has been proactive in helping students meet their needs
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by providing alternative seating (hokki stools, dyno cushions, stand up desks) as
well have having Sensory Integration (SI) sessions for students who are
prescribed this service. The SI room has a full time faculty member who works
with students. The teachers and TA's have also participated in trainings related to
SI. Through school trainings teachers have become more aware of the importance
of brain breaks and movement to help students be successful.
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Part 2: Domain C (Elementary/Primary) Standard C6 - Team Evaluation
The curriculum is reviewed and evaluated on a systematic and planned basis with the
outcomes of such review providing a means of developing the curriculum in line with
the students' changing needs.

Self Ratings
Not Met/Partially Met

Program Response Narrative
In recent years the ES curriculum review has purposefully focused on unpacking,
assessing, and integrating ISK’s Educational Aims. Clear performance indicators
have been developed and articulated and the Aims have been integrated into
LearningBoard to help facilitate curriculum development. This work has
encouraged the ES to create more interdisciplinary lessons, especially amongst
our specialists and homeroom teachers. The Director of Teaching and Learning’s
office has begun to create a curriculum review document to incorporate this work
with our other standards.
The review process in the ES is not currently systematic and planned and there is
not a common understanding amongst the ES faculty and ES leadership on what
circumstances would warrant a need for curriculum review. For example, teams
have expressed concerns about the sequence in which they teach phonics and
reading to our younger readers. Inconsistency both in our vertical and horizontal
articulation was highlighted. After the ES leadership and the Director of Teaching
and Learning reviewed this feedback it was decided to begin a PK-12 Literacy
curriculum review. Literacy Curriculum review is currently in progress and an ES
Literacy review team has been formed with a representative from each grade
level, learning support, and leadership to facilitate a collaborative and transparent
process.
The Elementary School has been aligning its practices to the Common Core
standards. As a result the ES leadership has chosen to focus on Math during
faculty meetings. In coordination with the Director of Teaching and Learning,
workshops and meetings have been facilitated about standards, essential
questions, enduring understandings, project based learning, and experiential
learning. ES teachers who have attended Erma Anderson’s Mathematics
Specialists in International Schools (MSIS) training have been asked to help coplan and co-facilitate this work in conjunction with the leadership. This work is
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helping the ES develop shared values and beliefs around how we teach Math and
is facilitating horizontal and vertical articulation.
ES teachers are encouraged to pilot curriculum innovations and explore new
teaching strategies. This is most evident in the Professional Learning Institutes
(PLI’s) that are hosted and organized at ISK and the release time given to teams to
collaborate, explore, and experiment. In addition these PLI’s help build capacity in
teachers to develop curriculum in line with students' changing needs. Most
recently there has been professional development opportunities both on and off
campus in co-teaching, highly capable learners, assessment, Reggio Emilia
approach, and literacy to name a few. These professional learning opportunities
are offered to staff, however, the expectations and implementation of these
opportunities are not clearly communicated to the community. This, at times, can
cause confusion, as there are not common values and expectations around some
of this work. For example, based on our work with our consultants there are not
shared values and beliefs around co-teaching, highly capable learners and tiered
essential questions and confusion as to expectations, purpose, and impact on
student learning is present.
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Part 2: Domain C (Elementary/Primary) Standard C7 - Team Evaluation
The school offers a breadth of programmes and activities to complement the formal
curriculum in supporting the school's Guiding Statements.

Self Ratings
Met

Program Response Narrative
ISK’s co-curricular program is essential to student development. It provides a
structure for experiences that reinforce the curriculum and extend learning
through exploration, character building, community engagement and the pursuit
of individual passions.
ISK has a clearly defined co-curricular philosophy. In the Elementary School there
are a large variety of after school clubs and activities. They are directly linked to
the Educational Aims. These take place from grade one onwards. The activities
provided are decided by both parent and student demand, as well as following
teachers passions. Students are challenged in different ways. The challenges can
revolve around having a longer school day, working with a different adult/group
or the content of the activity itself.
Private music and Mother Tongue language lessons are available to all children for
an additional fee. This helps to challenge individual students. A Saturday Sports
program is also available. This provides opportunities for students to play soccer,
tennis, swim, and do gymnastics outside of school hours. A Saturday science club
is also available.
The ES has its own student leadership group - Pride Helpers. Their role includes
environmental programs which includes recycling, a regular newsletter, running
assemblies and social support with the younger grades at recess.
The ES has specialized teachers and technicians in the following areas; Physical
Education, Music, Art, Modern Language, Kiswahili, Technology Integration,
Science, and Library. The school has two counselors to support students
emotional needs in addition to five Student Support Services teachers who work
with all students to ensure all students needs are met. There is also one teacher
who focuses on English Language Learning. The ES has a wealth of resources in
all classrooms and the budget allows for these to be updated and replenished as
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needed. Each elementary class has a full time assistant.
Our physical space includes an indoor PE space, two art rooms, two music rooms,
a science lab, a student kitchen and an extensive Sensory Integration room. There
are three different playgrounds specifically designed for children of different ages
and sensory needs. Equipment on the playground includes trampolines, ziplines
and climbing equipment.
The above examples clearly show that we have an intensive curricular and cocurricular program design with diverse teaching and learning resources which
ensure that all students’ needs are met.
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Part 2: Domain C (Elementary/Primary) Planned Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Curriculum Development and Review
Common planning time supports teachers to develop and align curriculum.
Personalized Learning
Students are provided opportunities to choose ways to best optimize their
learning.
Professional Learning Institutes are high quality and plentiful and they
facilitate capacity building in teachers.
Resources Ensuring Students’ Needs Are Met
Staffing, facilities, and resources are plentiful to support student learning and
facilitating a broad curriculum.
Co-curricular offerings are diverse and provide multiple opportunities for
children to expand their learning.
Areas for Development:
Vertical and horizontal articulation of the curriculum
The Director of Teaching and Learning in collaboration with the ES leadership
team determine common agreements and strategies to develop a shared
leadership model to oversee the curriculum.
Global Citizenship and Intercultural Learning
The Elementary School Leadership in collaboration with the Director of
Teaching and Learning develop a common understanding and process for
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implementation of the newly created definition of global citizenship and
intercultural learning.
Curriculum Review
The Director of Teaching and Learning in collaboration with the Elementary
School Leadership develop a curriculum review process that is transparent
and shares leadership.
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Part 2: Domain C (Middle School) - Evaluative
Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
The International School of Kenya’s Middle School strives to create a program,
both within and outside the curriculum, that addresses both cognitive skills and
dispositions in order to meet the needs of 21st Century learning. ISK’s Middle
School endeavors to align itself with the school’s Mission and Vision by
developing programs that address creating independent, lifelong learners who
intrinsically strive to make the world a better place. In order to provide such a
program, ISK’s Middle School strives to align its programs with:
ISK’s Mission, Vision, and Educational Aims
Curriculum Standards
ISK’s Pathways to Learning (Integrated Learning, Experiential Learning,
Personalized Learning)
A focus on the individual’s social and emotional well-being
ISK’s Middle School follows the school-wide plan for overseeing its curriculum and
ensuring it is broad, balanced, and relevant; it is committed to a rigorous program
that meets the needs of its diverse student body. Currently, learning spaces are
being designed (new Middle School construction) with this in mind. ISK’s Middle
School annually updates and reviews units and lesson plans, which are reviewed
by the Director of Teaching and Learning in order to ensure that initiatives and
mandates are being addressed. Furthermore, all Middle School teachers are
beginning to switch over to the LearningBoard (an online program to house
planning and assessment data), which increases focus on aligning lessons by
defining Essential Questions and Enduring Understandings, incorporating ISK’s
Educational Aims, while addressing standards set forth by each department (ie.
Common Core). ISK’s Middle School resources are adequate for teachers to deliver
quality and effective programs.
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ISK’s Middle School continues its journey to be more inclusive by continuously reevaluating itself. Commitment to this has been demonstrated by all staff
participation in two Transforming Schools workshops and by the development of
a diversity working group. Furthermore, with an increasingly diverse student body
in regards to learning needs being admitted/diagnosed (Guided by the school’s
managed numbers policy), ISK’s Middle School has committed to improving its coteaching model and has also increased resources in terms of personnel.
Additionally, time and resources are spent on a yearly basis re-imagining the
Intercultural Trips, their purpose, and how they align both with the school’s
curricular and co-curricular programs.
The language program contributes to students’ intercultural learning. The vast
majority of students are enrolled in either Kiswahili, French, or Spanish. Students
whose first language is not English may also participate in the Mother Tongue
programs, which is offered after school hours for an additional cost and is
designed to provide students an opportunity to enhance knowledge of their first
language culture.
ISK Middle School students and teachers have access to a wide variety of
technology and digital resources. The ISK Middle School has a one-to-one
program; in Grade 6 all students have an iPad, in Grade 7 and Grade 8 all students
have a Chromebook. Technology is frequently integrated seamlessly into lessons,
through access to, WiF, IPads, laptops, LCD projectors, document cameras, and
speakers.
ISK’s Middle School addresses digital citizenship primarily through its advisory
program; however, it is also beginning to be utilized in the classroom. The four
pillars of Digital Citizenship (Protect, Respect, Educate, Self-Balance) are taught
throughout the year during Tujuane Days (Orientation), assemblies, and advisory.
Furthermore, individual teachers, in conjunction with the school librarian, address
issues such as academic honesty, research skills, source citation, etc. throughout
the school year which is embedded in to the curriculum.
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Part 2: Domain C (Middle School) - Standard
C1 - Team Evaluation
The documented curriculum is broad, balanced and sequenced in a way to promote
students' access and progression, and is guided by the mission of the school and the
needs of the enrolled students.

Self Ratings
Met

Program Response Narrative
The documented curriculum in the MS is broad and balanced and is guided by the
Mission of the school as well as the MS philosophy found in the MS Handbook. All
students in the Middle School complete the following course of study each year:
Core Classes: Humanities (English and Social Studies), Math and Science
Additional Classes: Physical Education (with Health integrated, Modern Language
(French, Spanish or Kiswahili), Music, Band, Choir, Drama, Health, PE, Art
These Additional Classes are taught as either as part of Quarter Wheel or as a
requirement where students complete one year of study e.g Band. Students get a
choice in this decision which is placed into their schedule.
Electives: A variety of courses offered which include robotics, design, TED talks
etc.
The scheduling of these varies across the Grade levels throughout MS.
Grade 6
Four quarter-long Wheel Classes: Kenyan Studies – Art – Drama – Music
(African Drumming)
A full year of either band or choir
Grade 7
Two semester-long electives or band and choir
A semester each of Art and Drama
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Grade 8
One year of Arts Electives or Band/Choir; Two Semester-Long Electives
Advisory Class: ISK MS takes a developmental approach in the advisory program,
and there are grade level themes.
Grade 6: Me (self-awareness)
Grade 7: We (collaboration, empathy, social skills)
Grade 8: Be (who we are contributes to something larger)

Intercultural Trip: A week long trip that aims to help students develop an
understanding of Kenya, in particular, its people, culture and the geography, this
varies for each grade level.
The documented curriculum in the MS is sequenced. Teachers use standards to
ensure students’ access to, and progression through the curriculum. The Director
for Teaching and Learning, alongside whole-school coordinators for Creative Arts,
PE, Technology and SSS oversee the curriculum and it’s delivery in the MS. Grade
Level Leaders and teachers meet regularly in planned sessions to plan, make
revisions and analyze student data.
Recent innovation in curriculum includes the integration of the schools
Educational Aims: learn, communicate, solve, create and act into our current
curriculum and practice. This includes identifying how each of the performance
areas under each Aim are documented and assessed. This endeavor is related to
actively teaching and assessing the schools Mission and Vision.
The documented curriculum is guided by the needs of the enrolled students. ISK
offers learning support and uses an RTI model to identify students that may need
support to access the curriculum. ISK has an ELL program to support students
learning English.
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Part 2: Domain C (Middle School) - Standard
C2 - Team Evaluation
The scope and sequence of the curriculum is thoroughly documented and articulated
horizontally and vertically.

Self Ratings
Met

Program Response Narrative
The scope and sequence of the Middle School curriculum at ISK is thoroughly
documented and articulated horizontally and vertically and overseen by the
Director of Teaching and Learning; as a result there is alignment between the
three grade levels.
Department meetings are held at least once a month and grade-level teams meet
once or twice per eight-day cycle, of which some time is dedicated to addressing
common learning goals and assessments (Department Meetings). Furthermore,
curriculum is addressed at the monthly Grade Level Leader - Head of Department
meeting. Some departments are beginning to align with High School. This can be
witnessed in the vertically developed Shakespeare units and also the articulation
of math curriculum, which has taken place between High School and Middle
School over the past few years. Lastly, there is impact time used for vertical and
horizontal articulation throughout the school year, both within Middle School and
also with High School counterparts. There are limited opportunities for Middle
School to meet with Elementary in regards to curricular calibration/collaboration,
other than arts and physical education. The literacy review, currently underway, is
attended by staff from all divisions with a view to improve alignment with
philosophy and curriculum centered around literacy learning.
Historically, all teachers were/are required to store units on Google Docs and this
is to be updated each year; MS teachers are in the infancy stages of moving the
planning to the school’s new LearningBoard software, which should allow users to
easily access units and lessons from other teachers and ultimately make it easier
to make connections with peers both within the grade-level and also the
department. This process is also helping teachers to look critically at units to
improve the quality of learning within the MS.
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Part 2: Domain C (Middle School) - Standard
C3 - Team Evaluation
The curriculum promotes the development of global citizenship and intercultural
learning.

Self Ratings
Met

Program Response Narrative
The documented curriculum in ISK’s Middle School promotes the development of
global citizenship and intercultural learning; in some areas this is remarkable. For
example, the Humanities curriculum’s Environmental Issues Unit in Grade 7 have
enduring understandings directly related to global citizenship. There is also a G8
Humanities Personal Narrative Unit that invites students to write about cultural
experiences and to share these stories with classmates and teachers. G8 also has
units on Globalization and Global Issues. The focus of these units is on what
globalization is, what it is not, and how it impacts countries, communities,
organizations, businesses, individuals, etc. Students write a research essay about
a global issue with a focus on how it might manifest itself in Kenya. The Science
curriculum in 8th grade uses the context of Kenya’s water as they learn about
how humans impact ecosystems. Drama is currently developing a unit where
students study a performance aspect of a culture with which they identify. Pre
and post learning from the annual Intercultural (IC) trips attempts to build
understanding of the culture of host communities.
The MS advisory program starts with “me” in G6, moves to “we” in G7 and then to
“be” in G8. The idea of “be” is that individuals work towards being a part of
something bigger which relates to the school’s Mission and Vision.
The MS Student Ambassador Program trains students, among other things , to
represent ISK, they are instrumental in welcoming new students and families and therefore need to be sensitive to community members from different
backgrounds.
Co-Curricular programs in the MS (such as MUN, Global Scholars, and Round
Square) facilitate both global citizenship and intercultural learning. ISK’s MS has a
STEM co-curricular activity that has been working with Children's Garden Home
in an intercultural inter-school robotics program for five years.
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This ISK Middle School faculty have also participated in two workshops with Fran
Prolman to learn about “Cultural Proficiency” and have begun to think about how
we can better reflect our students cultures in our curriculum. In September 2018
we developed a common understanding and definitions of the terms, global
citizenship and intercultural learning.
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Part 2: Domain C (Middle School) - Standard
C4 - Team Evaluation
The curriculum promotes the development of digital citizenship.

Self Ratings
Met

Program Response Narrative
ISK intentionally promotes responsible digital citizenship in our Middle School
curriculum. The development of students’ awareness and practice of digital
citizenship begins during the first week of school, and continues throughout the
school year. That being said, ISK’s Middle School has not clearly labeled digital
citizenship in either their Responsible Use Agreement nor the Student Handbook.
Delivery of digital citizenship learning in the MS is taught in these areas: year long
advisory lessons; librarian focused lessons on research projects, beginning of
year student orientation lessons on Creative Commons/NoodleTools/academic
honesty; and year long academic classwork as guided by our MS handbook.
Students’ learned capabilities in digital citizenship are used to enhance authentic
learning conducted in academic classes. Examples include work with our IC trips,
environmental issue and action projects in humanities, and lab work projects in
science, whereby students are sometimes interacting with sources of information
outside our school community. When conducting research to address essential
questions, primary sources of information and privacy issues are a focus area in
this context.
Although we meet the criteria of the standard, ISK’s Middle School would benefit
from more attention to the sharing and defining of these skills to students and
embedded in daily practice.
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Part 2: Domain C (Middle School) - Standard
C5 - Team Evaluation
The curriculum offers challenge, supports the students' academic, social, physical and
emotional needs and fosters the development of skills, attributes and abilities relevant
to their development.

Self Ratings
Met

Program Response Narrative
ISK’s curriculum offers challenge, supports the students’ academic, social,
physical and emotional needs and fosters the development of skills, attributes
and abilities relevant to their development. While the students’ academic needs
are met directly by the curriculum, the needs not met in the classroom are
addressed through the Middle School advisory program, House program, and
other avenues such as the counselor to address social, physical, and emotional
needs.
Furthermore, ISK address the various levels of academic development through
our Response to Intervention (RTI) process, Learning Support (LS) program,
strategies to support Highly Capable Learner (HCL), and English Language
Learners (ELL) program.
Lastly, one of our pathways to learning is Personalized Learning, which is
designed to address the distinct learning needs, interests, and cultural
backgrounds of individual students. While we consistently address personalized
learning from an SSS view, we need to continue to do so consistently for all
students.
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Part 2: Domain C (Middle School) - Standard
C6 - Team Evaluation
The curriculum is reviewed and evaluated on a systematic and planned basis with the
outcomes of such review providing a means of developing the curriculum in line with
the students' changing needs.

Self Ratings
Not Met/Partially Met

Program Response Narrative
MS Unit Plans are reviewed and evaluated by the Director of Teaching and
Learning prior to faculty End-of-Year Checkout. A new Curriculum Review
System has been drafted. Implementation of this system is forthcoming.
In the MS there are ongoing dialogues about specific programs. Departments
meet periodically during Impact to discuss curriculum and calibrate grading
practices. As a whole, the ISK curriculum department is currently in the process of
implementing a new “Systems for Curriculum Review.” That being said, individual
departments are going through, and have gone through, a variety of changes
over the past few years but this has not necessarily been coordinated within a
system of curriculum review as the school has been focusing on innovation and
the school’s educational pathways and Aims. The following is a list of each
department’s recent history in regards to curriculum development:
Math 5 years ago the school adopted the Common Core standards
3 years ago the MS Math department began to powerschool with Common
Core Standards
Over the past two years, the MS Math department has reviewed curriculum,
determined the level of mastery a student in each grade should accomplish,
and fully adopted the common core, including reporting out on common core
standards in Powerschool.
Science -The MS Science department is currently in the third year of using NGSS
Standards (based on Common Core Standards). This was part of the formal
curriculum review process when all 3 divisions reviewed the standards.
The department has been using this curriculum to drive instruction; however
Powerschool reporting is still based on older standards. NGSS standards are
officially being put into the Learning Board
English - Currently, the English department uses standards from the National
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Council of Teachers of English (NCTE); however, the English Curriculum is
currently being reviewed by a literacy committee. New standards/curriculum
should be adopted by the end of the 2018 calendar year while plans for
implementation will be created in the first part of 2019. They have selected the
Common Core Standards after a review of curriculum from around the world.
Social Studies - Currently, the standards being used in Social Studies has been
adopted from the New Zealand national standards. Social Studies curriculum is
due to be reviewed; It has been 8 years since it was last reviewed. This process
will start as soon as the English curriculum review is completed sometime in the
second semester of the 2018-19 School Year.
PE- has recently reviewed and updated their standards (Shape America). PE is
now focusing on “physical literacy” and redesigning units around this key
philosophy. The review included reviewing our philosophy of physical literacy and
the key beliefs/objectives for our PE program around ensuring all students
develop physical literacy.
The Creative Arts department - has reviewed the new National Arts standards
and determined the standards to be assessed within the four strands. New units
and program development are being designed around these strands and
standards.
The Modern Language department (K-12) - began reviewing its program four
years ago. In consultation with an external consultant (Greg Duncan), the
outcome was that the standards do not need to be changed (European
Framework) and it is the implementation and consistent understanding of these
standards that needed to be addressed. This has been done over the past three
years through professional development, common planning time and vertical
articulation meetings.
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Part 2: Domain C (Middle School) - Standard
C7 - Team Evaluation
The school offers a breadth of programmes and activities to complement the formal
curriculum in supporting the school's Guiding Statements.

Self Ratings
Met

Program Response Narrative
The school offers a breadth of programs and activities to complement the formal
MS curriculum.
We are a Round Square School. Therefore, the Middle School provides numerous
opportunities for students to become leaders and get involved. The Round Square
ideals are Internationalism, Democracy, Environmentalism, Adventure, Leadership
and Service. Students are encouraged to find an area of interest to get involved
with, whether in Leadership Seminars, Leadership Round Tables, Student
Ambassadors or various committees to help plan events (Spirit Week, Earth Day,
etc).
Additionally, ISK requires the students to participate in CASL (Creativity, Action,
Service Learning, Leadership). Each year students undertake at least one creative
activity, an action or sport, and a sustainable service learning project and are
required to reflect on these activities.
ISK’s broad range of co-curricular activities enables students to pursue their
creative, and athletic interests as well as their hobbies and fulfil the service
learning obligations on campus and locally.
The Mother Tongue program is designed to enable students whose first language
is not English to build confidence and a positive attitude towards their mother
tongue language and enhance their knowledge of their first language culture. It is
aimed at raising the international profile of individual students and increase their
language options while developing an academic knowledge of their first language.
The Middle School House system complements the formal curriculum by helping
to build the community and embody the values and ethos of the school. It is
designed to improves student leadership skills, create unity and respect, develops
friendships between year groups and foster healthy competition amongst the
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houses.
ISK celebrates student talent and performance through a range of evening shows
including, Thursday Night Live, Java Jazz, Concerts, Musicals, Plays, and Art
Installations.
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Part 2: Domain C (Middle School) - Planned
Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Curriculum
Frequent department and grade-level meetings and common planning times
allow teachers to align curriculum
Educational AIMS/HOLs are increasingly embedded in the curriculum
Advisory Program, House Program, Counselor Sessions, LS Program, HCL
Program, Personalized Learning
Intercultural Learning
Is addressed in many places throughout the curriculum and in co-curricular
programs (advisory, assemblies, service learning, intercultural trips, sports)
Digital Citizenship
Adequately taught/addressed in an organic manner within classes, and in
partnership with the librarian, as well as in a systematically planned manner
in advisory and during orientation.
Programs and Activities to Complement Curriculum
Co-curricular activities provided under the umbrella of CASL (CreativityAction-Service Learning). Almost all students participate in activities in all
three of these strands throughout the school year. There is a wide variety of
options available to choose from, and students may also go outside ISK to
meet their requirements.
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Areas for Development:
Curriculum Development and Review
Vertical and horizontal articulation on the curriculum across divisions
Collaboration and communication between divisions needs to be stronger
and more systematic.
Benchmarks should be vertically defined for Grades 5 and 8, thus ensuring
better flow and communication.
We would benefit from striving to personalize learning for all students (more
focus on HCL).
C6 - Curriculum review would benefit from being more systematic between
the Director of Teaching and Learning and Heads of Departments
Global Citizenship & Intercultural Learning
We should continue to explore and develop ISK’s defined meaning of Global
Citizenship & Intercultural Learning and how it is incorporated in the Middle
School.
Mapping and promotion of cultural activities and learning related to AIMs and
subject areas
Digital Citizenship
Completion of the policy, scope and sequence and benchmarks for digital
citizenship across the school and a plan for implementation for the MS to
enhance teaching and learning within subjects and as part of the curriculum
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Part 2: Domain C (High/Upper School) Evaluative Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
ISK is committed to providing a comprehensive program of learning for all
students that will develop both cognitive skills and dispositions that empowers
them to be successful and to follow their own passions. In order to provide such a
program, great importance is placed on the following:
1) Program alignment with the Mission, Vision and Educational Aims
2) A responsibility to meet the needs of all learners within a rigorous academic
program and a strong, multi-faceted co-curricular program
3) A commitment to develop each student's social and emotional well-being
High quality student learning is at the heart of ISK’s programs. Learning has been
defined as a personal and social experience that allows students to demonstrate
what they know, what they can do and who they are. In addition the key learning
belief is that all students can learn and have the right to do so in a safe learning
environment. ISK is committed to rigorous programs that support students where
they are on their individual learning journeys. ISK also believes that the
environment is the ‘third teacher’ and learning spaces are being designed with
that philosophy in mind. Resources are plentiful and the school maintains a high
commitment to ensuring that teachers have what is needed to deliver quality and
effective programs.
As a school that values and believes in being as inclusive as is possible, it is
important that all students who are accepted are offered a program to meet their
needs in both the academic and co-curricular programs. Learning plans for
students are designed so that all students can be challenged and supported. In
addition, the intercultural nature of the school allows for opportunities for
students to learn from their global community and although this is clearly part of
the co-curricular program, it is not yet fully documented in the written academic
curriculum.
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The language program contributes to students’ intercultural learning. The vast
majority of students are enrolled in either Kiswahili, French, or Spanish. Students
whose first language is not English may also participate in a fee-based Mother
Tongue program, which is offered after school hours and is designed to provide
students an opportunity to enhance knowledge of their first language culture.
Greater technology and digital resources have been added in the past three years
which allow students opportunities to expand their learning in multiple ways.
Technology has increasingly been integrated into the classroom as well as in the
co-curricular and service learning programs. While the importance of digital
citizenship is clearly recognized, further clarification of the definition should be
systematically communicated to all stakeholders in the High School. A
documented program for developing Digital Citizenship practices is not as
developed as it appears in practice.
The broad-based curriculum is ever-evolving and the focus over the past three
years has been on articulating and integrating the cognitive skills and dispositions
as articulated in the Educational Aims. There is a strong commitment to ensuring
that the learning programs (both academic and co-curricular) allow students to
develop their passions as well as to take risks in unfamiliar areas. Innovative
programs have been designed in the past two years that allow students more
opportunities to personalize their learning. Students have multiple opportunities
to participate and lead activities and clubs that embrace creativity, action, service
and leadership (CASL).
Curriculum implementation allows students to shape, personalize and participate
in their own learning. There are a number of different pathways and programs
within the High School that allow students to challenge their academic, social,
physical and emotional needs and that fosters the development of their skills,
attributes and abilities in a variety of areas. The school has a strong focus on
curriculum innovation and exploration of new teaching strategies, monitored by
appropriate assessment techniques.
The ISK curriculum and co-curricular program is rigorous as well as innovative as
it is designed to provide the road map for learning for all students regardless of
their learning needs. Teachers are dedicated to providing innovative and
challenging programs that allow for student voice and choice. With greater
innovation, the written and the taught curriculum are no longer tightly aligned.
ISK seeks to ensure that all learners are successful and to align the program to
meet that goal. This alignment needs to be more formally addressed.
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Part 2: Domain C (High/Upper School) Standard C1 - Team Evaluation
The documented curriculum is broad, balanced and sequenced in a way to promote
students' access and progression, and is guided by the mission of the school and the
needs of the enrolled students.

Self Ratings
Met

Program Response Narrative
The curriculum in the High School at the International School of Kenya (ISK) is
documented by subject area. The Director of Teaching and Learning is
responsible for the oversight of the curriculum and its implementation and review
in Grades 9-12 and the IB Diploma Coordinator is responsible for the IB Diploma
Programme in Grades 11 and 12. Heads of Department provide educational
leadership for learning by demonstrating a deep understanding of and
commitment to our approach to learning, teaching and leading. One of the roles of
both the Principal and Assistant Principal is to maintain a positive, purposeful,
student-centered and learning-focused ethos within the High School.
ISK’s broad-based curriculum is driven by the School’s Mission and Vision and
includes core subjects of English, Social Studies, Science and Mathematics and of
equal importance are Modern Languages, Creative Arts and Physical Education. In
addition integrated courses and/or programs including technology, engineering,
design technology, arts, the extended essay and work experience allow students
to make connections between subjects. The curriculum allows for multiple
pathways to graduation to other educational institutions when they leave ISK.
ISK has a clearly articulated vision of high quality learning and defines these with
reference to its guiding statements. The curriculum is balanced so that all
students have the opportunity to develop their skills in areas of interest while also
being offered the opportunity to experience learning in new areas. ISK has
implemented Educational Aims which outline both cognitive skills and
dispositions for students in addition to rigorous academic standards. These
Educational Aims are linked to ISK’s Mission and Vision and are displayed
throughout the school alongside their guiding statements. In addition ISK has
“unpacked” the Aims by breaking each one down into performance areas which
are described by performance indicators to help ISK hold itself accountable for
this learning.
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While ISK has a school-wide vision of high quality learning and standards for
student success are written, it is also evident that there is not always common
understanding of how the academic standards and Educational Aims translate
into the highest quality learning experiences for students. ISK is currently
discussing how it can offer an even wider range of learning opportunities that will
support the objectives of the Mission and Vision. As courses (see course proposal
template) and units in the High School are being reviewed, consideration will be
given as to whether there are more innovative ways for students to meet the
desired outcomes. All course proposals are reviewed by a panel including selected
heads of department, a student representative, DP coordinator, High School
Principal and the Assistant Principal. These are then presented to the Director for
consultation and approval.
ISK has clustered disciplines to provide for greater integration opportunities and
this has proven to be challenging for regular review of the curriculum. For
example, Science, Technology, Engineering and Mathematics have been clustered
together under the broader category of STEM and English, Social Studies and
Modern Languages have been clustered under the category of Humanities. The
next step in curriculum review will be to consider how and when to integrate
these clusters and their related conceptual understandings in the review process
as well as to consider how this is vertically articulated.
To facilitate and support curriculum review ISK will consider ways to distribute
curriculum leadership amongst its faculty as outlined in the Action Plan following
the 2018 Preparatory Visit. This will allow for greater buy in, provide a greater
opportunity to learn from multiple perspectives and help support the workload of
the Director of Teaching and Learning to become more collaborative, systematic
and dynamic. A recent proposal that was approved by the School Board in
October 2019 was the addition of an Curriculum & Assessment Coordinator to
begin in the 2019-20 academic year.
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Part 2: Domain C (High/Upper School) Standard C2 - Team Evaluation
The scope and sequence of the curriculum is thoroughly documented and articulated
horizontally and vertically.

Self Ratings
Exceeded

Program Response Narrative
ISK’s standards-based curriculum is documented both for teachers and parents.
Each major subject area has a written scope and sequence with horizontal and
vertical articulation being the primary goal. Google Docs are used to store and
organize ISK’s written curriculum. Within these documents curriculum maps,
learning targets and syllabi can be found that document and help to facilitate
vertical and horizontal articulation. Departments have weekly common planning
time (CPT) in order to ensure that there are common learning goals and
assessments. Heads of Department (HODs) work with their teams to ensure
alignment of the teaching and learning from Grade 10 into the IB Diploma
program. Teams are also offered the opportunity for half or full days for bigpicture planning as needed. School-wide departments (PE, Creative Arts,
Students Support Services) have time schedule monthly to facilitate PK-12
planning. Planning is well supported but the work done during these times is not
always translated to the overall school-wide curriculum documentation.
The development and utilization of the LearningBoard platform will provide us
with the ability to map our curriculum and provide all members of our community
with greater access to the curriculum.
Following the 2016 IB Self Study, there have been significant areas of
development that have positively impacted on student learning and the oversight
of the curriculum. Refer to IB Self Study report in the evidence folder.
Following the 2018 Preparatory Visit ISK set itself the goal of reviewing the roles
and responsibilities for curriculum development and revision (distributed
responsibility) so that changes made align consistently across the three divisions.
At the time of writing this report in Oct, 2018 this action was due to be completed
by December, 2018.
In October 2018, the ISK Board of Directors approved a new position titled,
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Curriculum & Assessment Coordinator, with effect from July 2019. This position
will further enhance ISK’s curriculum development and evaluation as they work
under the leadership of the Director of Teaching and Learning.
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Part 2: Domain C (High/Upper School) Standard C3 - Team Evaluation
The curriculum promotes the development of global citizenship and intercultural
learning.

Self Ratings
Met

Program Response Narrative
As part of a whole-school focus on building organizational capacity around
cultural proficiency, the ISK High School faculty have participated in two
workshops with Fran Prolman to learn more about “Cultural Proficiency” and have
begun to think about how we can better reflect global citizenship and
intercultural learning in our curriculum. In September, 2018 we began to develop a
common understanding and definitions of the terms, global citizenship and
intercultural learning, which has subsequently been shared.
The CAS program has developed due to support by the Director and the
Administration (Admin) team. The exclusive allocation of Wednesday afternoons
to the service program has created a time slot for students to develop their
leadership skills and participate in our successful community sharing program. We
have implemented a similar program in grade 6 to 10 and made this a graduation
requirement, so students are involved from Middle School and commence the IB
with great enthusiasm for CAS.
The establishment of an advisory lesson and empowering advisers to monitor the
program means that we have faculty on board to support our student CAS
program. Significant progress has been made in expanding and monitoring the
CAS program at ISK through ManageBac and our activities have expanded.
In line with our new Educational Aims, the CAS program and the intercultural trip
philosophy strives to develop students who actively learn, create, solve and
engage in the world. The destinations of the trips are primarily within Kenya,
reflecting ISK’s commitment to engage students with our host country and
culture.
The school has instituted a scholarship program with two full-ride scholarships in
each grade. This is part of the school’s ongoing commitment to the host country.
ISK’s scholarship program for Kenyan students currently has six Kenyan citizens
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attending ISK and our goal is to have a minimum of eight full scholarship students
enrolled in grades 9 - 12 each year. Additionally, ISK is part of the Beacon
Scholarship program, a UK-based leadership program that offers a unique
scholarship arrangement where the family, ISK and the Beacon Foundation each
pay a third of the tuition and fees. These scholarship programs, together with our
broad and dedicated service-learning program, serve our local and national
community and help shape the school’s values.
Multiple examples of the curriculum promoting the development of global
citizenship and intercultural learning can be found in the evidence folder. In
particular the cultural component of our Modern Language program focuses on
students learning about and appreciating the cultures who speak that language.
The Mother Tongue program is in its third year and is optional and after school.
The Dutch IB language program is incorporated into our High School schedule
within the school day. There are a number of international service trips,
conferences and exchanges that our students can participate in.
Major achievement(s) related to the Teaching & Learning standard from the 2016
IB self study:
Local Community Connections:
A local Swahili seminar with local schools was held at ISK with the IB DP
program as the focus.
Our CAS and IB coordinators have established and developed a collaborative
professional network with IB and CAS coordinators in Kenya.
Meaningful relationships with our local community have been developed
through our 15 sustainable service programs, which are timetabled on a
Wednesday afternoon. ISK’s new Intercultural trip philosophy amplifies the
values of the IB learner profile and the CAS philosophy.
Projects with the local community have been sustainable for five years with
two-way learning continuing to enhance empathy and respect for the host
culture. In line with the School’s Educational Aims, the CAS program strives
to develop students who are principled, open minded, caring, persevering and
reflective in their personal, balanced CAS programs. Student
leadership/ownership and creation of clubs and initiatives has increased and
become part of the way the CAS program evolves. Throughout the CAS
program, students are encouraged to act in ways that will enrich themselves,
their communities and the world around them.
Increased efforts to include and integrate the wider school community in the
learning at ISK are evident through guest speakers, field trips and the growth of
student led clubs and activities. The high school has also implemented a Work
Experience program for grade 10 students that aims to encourage Grade 10
students to explore their passions and have meaningful exposure to the
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workplace.
Following the 2018 Preparatory Visit, ISK set itself the goal of including a space
for teachers to articulate the global learning links in the learning in its curriculum
documentation. It was planned for this to be part of the new LearningBoard unit
planner documentation. The revised action is to articulate this within the written
curriculum as part of the curriculum review process.
As part of the Aims implementation, a clear focus on global understanding and
internationalism will be included in faculty/staff in-services. This goal has been
met and continues to be a school wide goal moving forward. See evidence folder
for a presentation to all faculty and staff in September 2018.
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Part 2: Domain C (High/Upper School) Standard C4 - Team Evaluation
The curriculum promotes the development of digital citizenship.

Self Ratings
Not Met/Partially Met

Program Response Narrative
The importance of addressing digital citizenship is aligned with the school’s
guiding statements. Training and information has been shared with parents,
students and faculty to begin to raise awareness and influence pedagogy. The
definition of digital citizenship is being finalized and the Tech Integration team is
redefining the descriptors and discussing and planning the implementation rollout.
Whilst there is no specific definition of digital citizenship there is a description of
the four themes related to digital citizenship - see Digital Citizenship graphic in
evidence folder. The development of the written documentation of digital
citizenship across the High School is still in progress. It is being delivered in
various classes and programs but is not yet mapped with clarity. Digital
Citizenship is supported by the Librarian and Tech Integration Coordinator. The
Librarian is involved in the key areas of educating students about the tools that
can help support their research and academic honesty - see evidence folder for
examples.
While the importance of digital citizenship is clearly recognized, further
clarification of the definition should be systematically communicated to all
stakeholders in the High School. A documented program for implementing Digital
Citizenship practices are not as developed as it appears in practice.
Following the 2018 Preparatory Visit, ISK set itself the goal of creating a scope
and sequence for Digital Citizenship with benchmarks and indicators. The revised
action plan will be to implement a digital citizen program that is integrated into
the curriculum. This action has been initiated and will be completed by June
2020.
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Part 2: Domain C (High/Upper School) Standard C5 - Team Evaluation
The curriculum offers challenge, supports the students' academic, social, physical and
emotional needs and fosters the development of skills, attributes and abilities relevant
to their development.

Self Ratings
Met

Program Response Narrative
The written curriculum clearly documents what students will know, understand
and be able to do. This can be found in the curriculum documentation (standards,
benchmarks, practices) as well as within unit plans. As the Educational Aims and
their related performance areas/indicators are now defined, teachers and
students have a structure which will help to document students’ own reflections
on their learning and how they are developing the skills and dispositions that will
support their success.
ISK is committed to developing personalized learning programs for students.
Units of study are planned in such a way to offer students a variety of activities to
cater for individual learning styles and developing skills to develop multiple
learning styles. In the HS students can design their own projects or initiatives or
take an online course (see evidence folder). These courses could run for a whole
semester. Some IB courses such as Spanish ab initio and Business Management
are taken online through Pamoja.
Increasingly, voice and choice is offered throughout the school including grade 10
work experience, and closer ties to Service Learning. The High School will
investigate a possible senior project for non-IB Diploma students this academic
year as we continue to explore different options for the various needs within our
student body. This may include either a Passion project or STEM project related to
pathway concepts.
Teachers know their students and collaboratively plan how to meet individual
needs. Standards are set for all students to achieve, but scaffolding is provided
for those who need support and extensions are planned for those students who
need challenges beyond the stated standards. ISK is currently working to
articulate how to intentionally plan for and meet the needs of our highly capable
learners and to develop policy related to acceleration and alternative graduation
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pathways.
Of equal importance to the rigorous academic program is ISK’s commitment to
developing all aspects of a student’s growth. This can be seen in the myriad of
opportunities that are offered outside of the academic school day. Programs in
the arts, sports, clubs and activities are all designed around creativity, action,
service and leadership. These four areas are well developed in each division and
the gradual release of responsibility from adult-led activities to student-initiated
and led programs is evident in the upper grades.
In order to address student well-being, appropriate developmental programs are
in place, such as the revised Advisory program which has been implemented in
the High School this academic year.
Admission to ISK is non-discriminatory and open to all students without regard to
race, sex, religion, physical ability, sexual orientation or national or ethnic origin.
We invite applications from students who can benefit from an international,
university preparatory English language education. In the High School, students
sit placement tests in Math, English and a Modern Languages. The Heads of
Department will recommend students into courses based on their testing which is
facilitated by the High School Office. Students may also be placed into
ELL(English Language Learners) and/or (LS) Learning Support based on any
identified needs to support their learning. There is a course selection process for
new students for non-core classes and an annual process for returning students
(see evidence folder) to ensure that student needs are being met and that they
will be successful in the courses they choose.
Fundamental to each student’s overall growth and development is the ability to
reflect on one’s own progress and this is embedded at all levels of learning, both
in the academic program and the co-curricular program.The development of
these metacognitive skills are invaluable as students enter the next stage in their
lives. To support this a modified student-led conferencing model, with reflection,
has been built onto the advisory program.
ISK serves a managed number of students representing a range of learning
differences from mild to moderate needs as well as the highly capable. ISK
provides an ELL program for students whose first language is not English and
whose English language skills limit full access to the regular grade level
curriculum.
The school has a non-selective admissions policy that encourages students to
participate in the IB Diploma program while considering advice from teachers and
counselors to guide families in their decision-making processes. This
encompasses subject choice, suitability to the IB program, and university
prerequisites. If a student enters our school at the start of Grade 11, he/she writes
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three placement tests: Math, English and a foreign language (if applicable). The
results of these placement tests guide the IB coordinator/ high school counselors
in helping the student with their IB course selections.
The Assistant Principal is responsible for the School’s schedule and works closely
with the IB coordinator and the academic counselors in helping students
schedule their first choice of subjects. This schedule has helped the HS address
challenges, support change and design a schedule that better supports IB and the
School’s Vision.There is a detailed process involved to help introduce students to
the IB DP program and how it is implemented at ISK which begins in grade 9 and
ends with exit interviews and alumni follow-up after graduation. Overall, the
school believes that the counselors, faculty and IB coordinator liaise effectively
and provide excellent guidance for students in their academic choices.
A co-curricular “fair” in which students are introduced to school based activities
and clubs is held in the first weeks of school to assist students in making
appropriate choices for CAS activities. Teachers and advisers assist with
monitoring the number of activities in which students become involved. During
advisory, students plan their programs and CAS advisers approve students’
selected activities. These activities may take place outside or within the school
program. Advisers use the CAS booklet to help guide students with their
reflections on Managebac.
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Part 2: Domain C (High/Upper School) Standard C6 - Team Evaluation
The curriculum is reviewed and evaluated on a systematic and planned basis with the
outcomes of such review providing a means of developing the curriculum in line with
the students' changing needs.

Self Ratings
Met

Program Response Narrative
The ISK curriculum is innovative and teachers are dedicated to providing
innovative and challenging programs that allow for student voice and choice. New
courses that have been added in recent years include English Language and
Literature, Entrepreneurship and Business, STEM Engineering, STEM Statistics, IB
French ab initio, IB Spanish Language and Literature and IB Design and
Technology.
There is a systematic process involved for the deletion or addition of courses
within the High School (see course proposal template). Amendments to course
content is also proposed, such as the implementation of more project focused
work for students who do not undertake the IB Program.
A focus over the past three years has been on articulating and integrating the
cognitive skills and dispositions as articulated in the Educational Aims. Areas of
professional development that the school has focused on over the last three
years include Next Frontiers Inclusion, Re-Envisioning World Languages with Greg
Duncan, Sensory Integration with Melanne Randall, Assessment with Tom
Schimmer, Highly Capable Learners with Bronwyn McLeod, Co-teaching with
Marilyn Friend, NGSS Science with Paul Anderson and Mathematical Practices
with Erma Anderson.
Data from the CIS Survey indicates that over 90% of HS faculty feel that they the
school encourages innovation of teaching strategies and assessment techniques.
The school also uses other assessment indicators such as student feedback and
the annual Parent Survey.
IB Programme evaluation is both a requirement and a service provided by the IB
Organization to IB World Schools. The evaluation is done every 5 years and the
aim is for the IB to ensure on a regular basis that the standards and practices of
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the programs are being maintained. The last evaluation was completed in April
2016 and the report can be found in the evidence.
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Part 2: Domain C (High/Upper School) Standard C7 - Team Evaluation
The school offers a breadth of programmes and activities to complement the formal
curriculum in supporting the school's Guiding Statements.

Self Ratings
Met

Program Response Narrative
ISK has a clearly defined co-curricular philosophy: ISK’s co-curricular program is
essential to student development. It provides a structure for experiences that
reinforce the curriculum, provide a platform for student leadership and extend
learning through exploration, character building, community engagement and the
pursuit of individual passions.
We are a Round Square school that shares a passion for experiential learning.
Collaboratively, we ensure that our students have every opportunity to achieve in
ways and to levels beyond their perceived limits. We encourage our students to
discover and embrace the similarities and differences between cultures and
nationalities in ways that promote meaningful and lasting understanding,
tolerance and respect. Our approach to Round Square is based on six pillars, our
IDEALS, internationalism, democracy, environmentalism, adventure, leadership
and service which is infused in our co curricular program, exchanges and
participation in regional and international conferences. Students have avenues to
create and run groups or activities that intentionally focus on one of the pillars.
The CASL (creativity, action, service learning) program at ISK provides a
meaningful framework for co-curricular opportunities. ISK offers a wide range of
co-curricular activities in line with the school’s vision and aims. Students may
initiate new clubs through an online application. As a Round Square school, a
Round Square student committee reviews all applications with the co-curricular
coordinator. As part of the co-curricular program, Service Learning is an approach
to teaching and learning that addresses authentic need through active
engagement in our local and global communities. Kiswahili immersion language
workshops are part of this program.
Service learning at ISK is;
Linked to the curriculum
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Involves positive and meaningful action
Engages student voice and choice
Considers the sustainability of programs and partnerships
Creates opportunities for participants to be enriched by diverse perspectives
Nurtures social responsibility and global citizenship
Is mutually beneficial to participants
Inspires reflection
The Inter-Cultural trips provide experiences that deliberately require students to
challenge themselves, reinforcing ISK’s AIMS through interdisciplinary learning
and character development, including personal responsibility, in a Kenyan
context. The students will engage in learning opportunities, each of which
focuses on combination of elements within the ISK Educational Aims. For each IC
trip there are explicit learning outcomes. This is a graduation requirement at ISK.
Service and Leadership
Adventure and personal challenge
Creative inquiry and design application
ISK offers a comprehensive interscholastic athletic program to High School
students. High School sports teams typically play or practice four or five days per
week during ten-week seasons. Students are required to attend all practice
sessions in order to represent ISK in matches or games. All varsity teams compete
in the International Schools League (ISL), a group of international schools located
in/around Nairobi. In addition, varsity teams in soccer, volleyball, basketball,
swimming, golf, and tennis compete in the International Schools of Southern and
Eastern Africa (ISSEA) league. This league includes international schools from
Harare, Kampala, Addis Ababa, Johannesburg, Maputo, Lusaka, Dar es Salaam and
Nairobi.
Students also have opportunity to attend STEM and Arts/Music based ISSEA
festivals.
ISK offers a fee based Mother Tongue Program which takes place after school as
one means of offering programs that are not part of the regular curriculum as well
as developing the intercultural learning for students in this program.
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Part 2: Domain C (High/Upper School) Planned Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strength:
Program alignment with the Mission, Vision and Educational Aims
A responsibility to meet the needs of all learners within a rigorous academic
program and a strong, multi-faceted co-curricular program
A commitment to develop each child’s social and emotional well-being
LearningBoard platform which will allow ISK to map its curriculum and
provide all members of our community with greater access to the curriculum.
A clear focus on global understanding and internationalism
Range of courses based on the size of the High School
Student choice
Area for Development:
Director of Teaching and Learning having too many responsibilities. This has
been addressed through the position of the Curriculum and Assessment
Coordinator from August 2019.
While the importance of digital citizenship is clearly recognized, further
clarification of the definition should be systematically communicated to all
stakeholders in the High School. A documented program for developing
Digital Citizenship practices are not as developed as it appears in practice.
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Part 2: Domain D (Elementary/Primary) Evaluative Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
The teaching and learning in the ES (Elementary School) is supported by the ISK
Educational Aims, Learning Pathways, and grade level standards. Teachers use
these three documents when planning their units according to a backwards
design model to ensure that the learning achieved within the classroom not only
demonstrates curricular achievement, but also growth within the School’s
Educational Aims. The Learning Pathways provides further guidance for teachers
to ensure that the units developed provide varied opportunities and
methodologies to show growth.
The curriculum, teaching, and assessment at ISK provide students the support
they need in order to achieve and demonstrate growth during their time at ISK.
Each homeroom and most specialists are assigned a TA (Teaching Assistant) who
assists the teachers and helps with leading a variety of activities within the class.
Additionally, each grade level is assigned a LS (Learning Support) teacher who
works with grade level teachers to ensure that all students are able to access the
grade level curriculum to the best of their ability. An ELL (English Language
Learner) teacher supports learning across the ES.
Since the last accreditation, the ES has undergone dramatic changes in how
teachers are able to access and use technology within their classroom. Each
grade level has access to iPads (Grade 3-5 are 1:1) and Grades 3-5 also have
access to a bank of Chromebooks. Having access to these devices allows
teachers to plan in depth projects in collaboration with the TI (Technology
Integration) teacher that allow students to further develop their own voice and
choice in demonstrating their knowledge. With access to the devices comes a
continued need to teach Digital Citizenship to ensure students are using their
devices wisely. While a lot of the Digital Citizenship curriculum is taught during
teachable moments throughout the year, there is a need to develop the
curriculum so that students are reminded of expectations of device use and
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develop the skills to handle a variety of situations that arise when using devices.
ISK gathers data on students through both internal and external services. This
data is primarily stored within secure services such as PowerSchool and Google
Suite. All services restrict access to relevant stakeholders. Additionally, ISK is
adopting protocols to ensure that it is in alignment with the EU GDPR (General
Data Protection Regulation) practices. The data that is collected by teachers and
the school is used to assess student achievement, assist with planning
instruction, identify students who may need additional support, and to help the
school identify areas of the curriculum that are succeeding and others that may
need modifications.
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Part 2: Domain D (Elementary/Primary) Standard D1 - Team Evaluation
Teaching enables all students to gain access to the curriculum and to have the
opportunities for success in their learning, relative to their abilities.

Self Ratings
Met

Program Response Narrative
The International School of Kenya has developed Educational Aims and Learning
Pathways (Integrated learning, Personalized learning, Experiential learning) that
align with the School’s Mission and Vision. The Learning Pathways, have been
designed to provide guidance in how to create authentic learning experiences
that will help the students achieve the standards and Educational Aims of ISK.
In the ES multiple activities and tasks exist for the same topic. Many activities
have rotational work stations where students are able to develop their different
strengths. Lessons typically incorporate the different learning styles of the
students. Work is beginning to be done across grade levels to write units that
include adjusted, core and extended questions and activities in order to plan and
deliver lessons to the highly capable learners and scaffolding for those requiring
additional support.
Survey results from the staff indicate that more than half of the teachers at ISK in
the Elementary division agree and strongly agree that teaching strategies
accommodate varied learning styles and needs.
Each grade level has an assigned learning support teacher. Each homeroom
teacher has a TA, including the Art, Music, and PE teachers, who share a TA with
their subject co-workers.These TA’s assist the teacher with the planning of
activities and implementation of the curriculum. In some cases, when students
have more challenging needs, shadow teachers may be hired on an individual
basis. There are a number of push-in and pull-out sessions with the LS teacher
who works to plan differentiated lessons and to provide personalized support for
the various students.
A new ELL teacher has been hired for the current school year to provide specific
support to novice English language speakers, which was previously taught by the
LS teachers. The ELL program at ISK offers support for ELL students within a

Page 112

literacy rich environment. Pull out ELL lessons are utilized where necessary to
support language acquisition.
ISK is currently working on developing guidelines to identify and extend highly
capable learners. An in-service professional learning opportunity for both
teachers and teaching assistants has been offered three times by Bronwyn
MacLeod to help teachers become more au fait when working with highly capable
students. Over the course of these three sessions all ES ISK Faculty attended the
training. In addition, during the 2017-18 visit, Bronwyn hosted a school-wide
training session and met will all ES teams individually. The ES Faculty are
currently reviewing and updating units. One aspect of this is to include
differentiation strategies in longer term planning. This is not yet consistent, but
differentiation can be seen in classes and is planned in the short term. ISK
continues to work on remaining updated on current, effective practices.
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Part 2: Domain D (Elementary/Primary) Standard D2 - Team Evaluation
There are effective procedures in place, supported by policies, to identify the varied
needs of students, both at admission and whilst enrolled, to ensure that all students
may benefit from the school's programmes.

Self Ratings
Met

Program Response Narrative
There are effective procedures in place, supported by policies, to identify the
varied needs of students, both at admission and whilst enrolled, to ensure that all
students may benefit from the School’s programs.
The admissions process flowchart provides guidance to identify ELL students. For
LS students, previous school documentation and entrance assessments are used
to screen and determine next steps to support the needs of the students. The
SSS (Student Support Services) department has continued to work for the past
couple of years to support homeroom teachers in using RTI (Response to
Intervention) to meet the curriculum needs within the classroom. Each grade level
in the ES are assigned a LS teacher who works with the grade level team in
monitoring students and provides expert guidance in how best to support the
students. The ES LS teachers also co-teach lessons with their grade levels to
ensure all students are supported in achieving the curriculum standards.
The ES Admissions Flowchart, LS Admissions Process, IEP (Individual Educational
Plan) Template, and RTI in the ES are documents that are in place to identify and
support students’ learning needs. Additionally, common planning time is utilized
to review student documentation, needs, and concerns, as well as to plan with
the LS teacher assigned to that grade level.
LS teachers also conduct IEP meetings with the parents and teachers at the
beginning and end of the year. The IEP document containing the goals and
strategies to achieve student goals is shared with the relevant individuals working
with the student.
Where necessary, educational specialists both in and outside of Kenya are
consulted on a case by case basis. This information is used in the development of
the IEP and shared with relevant parties.
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The ‘SSS Department Only’ folder in Google Drive houses all confidential files,
reports, and other documents for students in LS and ELL and is accessed by the
SSS Department. However, links to student profiles are made accessible to
individual teachers of students. The SSS Coordinator reviews documented and
potential student admission files of students with unique learning needs and
seeks feedback from LS/ELL teachers as necessary prior to admission.
Once enrolled, students have access to a wide a range of support programs such
as RTI2 and RTI1 levels of support as stipulated in their IEP and Sensory
Integration (SI) for the students who need it. ISK is in the process of starting a
specialized educational program within the ES in the next school year for learners
with intense learning challenges (LCE: Life Centered Education). A special needs
teacher has been hired to implement the modified curriculum for these students.
ISK continues to provide professional development opportunities in
differentiating the curriculum for HCL Students facilitated by Brownyn MacLeod.
During the last visit Ms. MacLeod hosted a school wide session and met with
individual teams. Additionally the school has brought in Orton Gillingham to work
with teachers to develop language instruction. ISK has also brought in Melanne
Maddalene Randall, to work with all teachers across the school to implement
sensory integration support at ISK.
Examples of differentiated instruction can be found within the classroom. Tiered
reading groups are used to facilitate student growth in reading analysis. To
support teachers with these groups reading assessments are done
regularly. Additionally, within the Math classroom students are shown a variety of
different math strategies to assist them in their development of mathematical
understanding.
Some grade levels within the ES are currently reviewing and updating units. One
aspect of this is to include differentiation strategies in longer term planning. This
is not yet consistent, but differentiation can be seen in classes and is planned in
the short term.
Formative assessments are used to determine where students are in terms of
their learning at the start of the unit and to help facilitate the development of
student learning groups. Formative assessments are also done throughout the
units to ensure student understanding and to allow reteaching if
necessary. Summative assessments are used as an opportunity for students to
demonstrate their learning in a variety of ways including presentations, paper and
pencil, movie making etc.
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Part 2: Domain D (Elementary/Primary) Standard D3 - Team Evaluation
Teaching and the assessment of learning are monitored and evaluated in a planned
manner in response to students' needs, data from varied assessment of students'
learning and reflection upon pedagogy.

Self Ratings
Met

Program Response Narrative
Teaching and the assessment of learning are evaluated in a planned manner. The
school utilizes the Measures of Academic Progress (MAP) tests in Language
Usage, Math, and Reading, as well as running records and writing prompts to
monitor student progress and identify any students who may be achieving
outside of the norm in order to provide additional support. Teachers also utilize
their own assessments - both formative and summative - in order to address
progress throughout the year in their content areas. These assessments are used
to measure a student’s prior knowledge or achievement for a particular unit and
to assist teachers and teaching assistants with possible ideas for grouping in
subject areas such as Math and Reading.
The survey results from the staff show that a majority of teachers at ISK in the
Elementary division agree or strongly agree with the statements “Teachers use
assessment data to inform teaching and assessment strategies.” Teachers also
agreed with the statement that “Differentiation of teaching and assessment
strategies is evident within the classroom.” Where teachers expressed the most
disagreement in responses within the elementary is “Students’ achievement data
are used to identify students' accomplishments and gaps in learning.”
ISK has continued to work on strengthening its assessment policies and
practices. The ES Principal has held faculty meetings where faculty have
reviewed assessments in units to incorporate evaluation of learning that is more
experiential and project based. As a school, ISK hosted an assessment workshop
in November which 14 ES teachers and teaching assistants attended. Following
the workshop, all ES teams met with the external consultant to address the
team's particular questions and needs. The aim of this work is to continue the
development of our assessment practices and develop more real-world problem
based assessments that require students to better demonstrate their learning.
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Part 2: Domain D (Elementary/Primary) Standard D4 - Team Evaluation
Students' progress is tracked systematically, using a range of achievement data in
order to support the students in maximising their potential.

Self Ratings
Met

Program Response Narrative
ES teachers plan units using the Understanding by Design model where, after
establishing what the focus is for the unit outcomes are identified with
associated assessment tasks and from there activities are designed to allow for
students to gain the required skills, knowledge and dispositions identified. Units
are planned with the end in mind and therefore teachers are able to benchmark
progress towards the main goal. Units begin with a pre-assessment so that the
unit is meeting needs of the students. Over 90% of the teachers agreed that they
use assessment data to inform teaching and assessment strategies. About 77% of
the parents surveyed agreed or strongly agreed that the school provides them
with sufficient information that reflects their children’s progress and
achievements.
In the ES, Homeroom teachers (HRT) conduct a variety of assessments both
formative and summative, to ensure students’ understanding of the curricular
goals. Growth in Math and the English Language are also tracked using a variety
of methods:
HRT conduct reading assessments using resources from Learning A-Z and/or
individually constructed running records, once a quarter.
Division wide reading assessments are done by the SSS team and other
assessors using the Fountas and Pinnell system at the beginning and end of
year.
Writing Prompts at beginning and end of year
MAP for Reading is conducted twice a year (starting with Grade 3).
MAP for Language Usage is conducted twice a year (starting with Grade 3).
MAP for Mathematics is conducted twice a year (starting with Grade 3).
These results are used to inform instruction, verify student progress, placement
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in evolving reading groups, and the identification of students who may need
support.
Parents are made aware when the MAP tests take place and the school creates
separate forums for teachers and parents to understand the results. Written
information also goes home to parents to explain the meaning of individual
student scores to include parents who may not be able to attend the forums at
school.
The ES sends out two reports each year (one at the end of each semester). The
reports provide parents with an evaluative grade for reporting categories and on a
scale of 1-4 and for the Habits of Learning as being below, approaching, meeting,
or exceeding expectations. The report also contains a narrative comment from
the homeroom teacher and specialists. ISK is in the process of implementing the
LearningBoard as the School’s management system, which may impact the way
reporting is done at ISK. As a development partner of LearningBoard the ES will
have input into how this will be developed to best support learning and improve
reporting and recording of student achievement and growth.
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Part 2: Domain D (Elementary/Primary) Standard D5 - Team Evaluation
Teaching engages the students in their learning to ensure that planned learning
outcomes may be achieved.

Self Ratings
Met

Program Response Narrative
Teaching engages the students in their learning to ensure that planned learning
outcomes may be achieved. In the ES assessments are created with specific
learning outcomes in mind and they include activities that engage students in self
assessment. Assessments vary based on the desirable outcomes, age of the
student and their abilities.
Student led conferences and portfolios enable students to share and take
ownership of their learning. Inquiry based units/topic in the curriculum place
students at the center of the learning process. The portfolio agreements of ISK
need to be revisited to further enhance the students ability to reflect on their
learning.
Personalized learning and differentiation in classrooms has been a focus of the
beginning of year staff/faculty orientation. This training provides a time for
teachers to re-familiarize themselves with ISK’s expectations regarding these
practices.
Teachers engage students in activities that adapt to their learning styles and
needs. Some grade levels have personalized lessons by including differentiated
options to ensure that students are adequately challenged. Additionally reading
and math lessons are often grouped to allow for tiered instruction. For some
assessments students are given voice/choice in how they demonstrate their
learning.
Students who have documented RTI and IEP’s have varied curriculum delivery
plans developed and implemented with the support of the HRT and the LS
Teacher. Survey results show that most parents agree or strongly agree that their
child is engaged in her/his learning.
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Part 2: Domain D (Elementary/Primary) Standard D6 - Team Evaluation
The assessment of students' learning and its reporting is based on clear, shared and
intelligible criteria that represent the attainment of knowledge, understanding, skills
and behaviours.

Self Ratings
Met

Program Response Narrative
The Elementary School at ISK has developed a curriculum which is clearly outlined
and available to all stakeholders. When planning units, teachers use a backwardsdesign model to develop units that focus on the development on knowledge,
understanding, skills, and behaviors.
The ES teachers’ reaction is overwhelmingly positive when asked if the “Students
can demonstrate their learning.” The evidence suggests that there is continual
opportunity for students to demonstrate their learning in a variety of different
ways throughout the elementary levels. Additionally, students indicated that they
have a clear understanding of the meaning of their marks and assessment with
only 3% of Grade 5 Students disagreeing with the statements.
The teachers in ES were divided when asked if students understood the
connection between their engagement in a learning activity and assessment
results.
Additionally, nearly 22% of parents disagreed or strongly disagreed with the
statement “I understand what my child’s marks/assessment grades mean.” Over
the years ISK has addressed these issues by inviting parents in to discuss
assessment marks with teachers and hosting parent teas to explain testing such
as MAP testing, running records, and writing prompts. In the fall of 2018 ISK
hosted an assessment workshop with Tom Schimmer. During his time at the
school, Tom worked with all teachers to continue to develop our common
understanding of our grading scale. This is work that will continue in the future to
achieve greater alignment.
ISK is continuing to work on assessment by again hosting a workshop focused on
assessment in the 2019-2020 school year. Additionally, ISK is implementing the
LearningBoard (an online curriculum mapping and assessment platform) in the
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2019-20 school year which may modify how reporting is done at ISK to ensure
that all stakeholders are able to understand the learning journey of ISK students.
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Part 2: Domain D (Elementary/Primary) Standard D7 - Team Evaluation
Teaching draws on appropriate cultural and authentic contexts to provide meaning to
the students in their intercultural development.

Self Ratings
Met

Program Response Narrative
All grade levels include a culture unit where students explore their own and other
cultures, as well as the culture of the host country while using the knowledge
they obtain to relate it to their own experiences. This is done through interviews,
Kenyan culture vis-a-vis one’s own culture projects, intercultural trips,
performances, and presentations (ex. grade 4 Trip to Kilifi, grade 5 Colonial Kenya
Unit, grade 3 trip to Amboseli, grade 1 Kenya Museum Unit, Grade 2 Service
Learning). Work is being done to strengthen authentic cultural connections for
the students in other subject areas and resources in all grade levels. Currently,
there are host country language displays in various classrooms that are aimed
toward boosting the students' knowledge of terminology that is relevant to a
school environment. Intentional book purchases are made, aimed toward creating
updated, accurate culturally diverse classroom libraries.
In Modern Languages, the Getting to Know You unit draws on appropriate cultural
and authentic contexts by using knowledge that the students already possess
regarding greetings and getting to know people to help them to connect to other
cultures, while encouraging comprehension and speaking in multiple languages
on diverse topics. Students in lower elementary are exposed to the host country
language through lessons offered as part of the ISK Curriculum.
For the co-curricular program, ISK offers, local sports, and culturally diverse arts
and crafts and games .Parents can also enroll students for after school lessons in
their home language. The school supports this by assisting in finding teachers of
various languages upon request and allocating spaces for instruction.
Survey results from the staff indicate that 85% of teachers and support staff at
ISK in the elementary division agree or strongly agree that students experience
intercultural learning through co-curricular and extra curricular programs (ex.
Intercultural grades 3-5 trips, Karate, Yoga, parent speakers, etc.).
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Around the same number of teachers and support staff also believe that the
cultural diversity of the school community is used to enrich teaching and
learning.
Survey results also reveal that 70% of parents either agreed or strongly agreed
that the local cultures are used to enrich their child’s learning.
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Part 2: Domain D (Elementary/Primary) Standard D8 - Team Evaluation
A range of high quality media and information technology is used meaningfully to
enrich the quality of the students' learning.

Self Ratings
Met

Program Response Narrative
Lessons are planned in collaboration with the Technology Integration Coordinator
to set goals that ensure that students and teachers use technology as a tool for
learning, as outlined in both the Faculty Handbook and Board Policy Manual. Steps
are made to ensure students can access technology to reinforce the concepts
being learned in class. Media and technology are consistently updated and
opportunities for learning, both with devices and coding tools, are offered by the
Technology Integration Coordinator for all staff.
Survey results from the staff reveal that over 85% of the faculty at ISK in the
elementary division believe that the use of media and information technology is
integrated into teaching and assessment in order to enrich student learning. The
same amount agree, or strongly agree, that media and information technology are
used meaningfully as a means to enrich the quality of students’ learning. High
quality media and information technology are also used to differentiate teaching
and learning according to the needs of groups and individual students.
ES iPad apps are updated on a regular basis so that they can align with the
curriculum and the updates that are made during unit reflections.
ISK has a Technology Integration policy in place which is published in the ES
handbook. All students are required to read and sign a Responsible User
Agreement. Grade 3-5 students attend a Tech Bootcamp where Digital
Citizenship, Safety and Tech Skills are explicitly taught.
Students are provided with authentic learning experiences which utilize
technology. In grade 4, students use Cubetto, as well as Google Earth to help
familiarize themselves with the use of mapping skills such as coordinates. Grade 4
students communicate their mathematical thinking via the use of Explain
Everything. Grade 1, as well as Modern Languages, use Book Creator as a tool to
share their learning. Grade 2 use Lego WeDo as a teaching tool.

Page 124

The ES librarian teaches and encourages meaningful, relevant and effective
research using a large number of technology tools such as Alexandria, History
Today, Fact Cite, PebbleGo, Britannica Online, BrainPop, Mystery Science and
Science Online. The library also offers E-books on Kindles, Folletshelf, ISK’s online
library of books and Tumblebooks. The ES library also maintains subscriptions to
several magazines. Additionally, books are purchased several times throughout
the year in line with the needs and interests of the curriculum and the students.

Page 125

Part 2: Domain D (Elementary/Primary) Standard D9 - Team Evaluation
There are formal processes in place for recording, analysing, and reporting evidence
of both school-wide achievement and individual student's performance to parents
and other appropriate stakeholders as a means of measuring success in meeting
stated goals.

Self Ratings
Met

Program Response Narrative
Formal processes are in place for recording, analyzing, and reporting evidence
obtained from twice yearly writing prompts, running records, and MAP testing.
Report cards are also issued twice a year. Parent-Teacher Conferences and
Student-Led Conferences are held to discuss individual student achievements
and performance based on evidence from summative and formative assessments
and projects. Students, parents and teachers have access to rubrics to measure
academic growth throughout the year. Specific reporting systems and
procedures can be found in the ES handbook. Information is shared with parents
in various ways to provide assistance with understanding standardized test
results in addition to the information provided when the results are distributed.
Survey results from the staff indicate that a large majority of the faculty at ISK in
the elementary division had a systematic means for assessing, analysing,
recording and reporting on school-wide and students performance. They also
agreed that assistance is provided to students and parents in understanding and
interpreting reports on engagement and achievement.
The ES currently communicate growth and achievement of students through
parent/student conferences or targeted meetings, report cards and emails from
teachers. However in the survey it was noted that 20% of parents disagreed that
the school provided sufficient information reflecting the achievement and
progress of their child. The school has been aware of these concerns and one of
the ways in which ISK is addressing these parents concerns is by piloting and
launching LearningBoard in the 2019-20 school year. The aim of implementing
this product is to provide a method for all stakeholders to have easy access to
current and understandable assessment/work samples for a student. This may
also impact the method in which reporting is currently done at ISK.
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Part 2: Domain D (Elementary/Primary) Standard D10 - Team Evaluation
There is sufficient teaching time allocated throughout the school to enable the
planned curriculum to be taught effectively.

Self Ratings
Met

Program Response Narrative
Standard D10 was marked as having sufficient time allocated for the planned
curriculum in our initial prep report. Survey results showed that most
stakeholders agreed or strongly agreed that we had ample time built into our
schedule to teach our planned curriculum. The ES school annually reviews the ES
Schedule with an emphasis on student learning. The 2018-19 schedule provides
blocks of instructional time for teachers, as well as common planning time among
teams of teachers, which enables an opportunity to build lessons, assessments or
to review student work.
The ES has a pacing chart that reflects the various units that are taught
throughout the calendar year. This pacing chart is reviewed regularly, receiving
feedback from both teachers and administrators. The ES has also utilized time
within Impact to further develop units and assessment tasks that fit within this
pacing chart and school schedule.
Another adjustment to support student learning that took place this year was
having our English Language Learners join the Modern Language classes. This
decision was based on research that suggests ELL might be best served to attend
Modern Language along with their peers, gaining access to the curriculum at the
same time. We have seen these ELL's thrive in this setting. In fact, many students
have stated that this newly scheduled time is where they feel the most
connected to their peers, as well as where they are learning the best.
We also have a schedule for our sensory integration program that supports
specific developmental needs of certain students related to large motor
movement, sensory touch and many other physical areas.
The ES has specifically scheduled times for school wide assessment sessions
within the calendar. This includes our standardized assessment (MAP), as well as
in house assessments such as our beginning and end of year writing prompts,
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running records and math tasks.
The ES operates on a fixed 5-day schedule. While this is a convenient schedule in
many ways, consideration should be given to the impact of time lost on specific
days (particularly Fridays) as a result of holidays and special school events, in
order to ensure that time lost is equitable.
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Part 2: Domain D (Elementary/Primary) Standard D11 - Team Evaluation
Students with specific learning needs, including gifted and talented students, are
given support from suitably qualified personnel to gain access to the curriculum and
to make suitable progress, relative to their capabilities.

Self Ratings
Not Met/Partially Met

Program Response Narrative
ISK is committed to meeting the needs of all students who are admitted based on
our philosophy of inclusion and admissions policy. This includes meeting learners
all along the continuum, whether that be in a highly capable setting, a classroom
with multiple teachers and/or paraprofessionals, or in a specific room supporting
developmental needs.
Currently the program has clearly articulated support for students with specific
learning needs from moderate levels to mild. For the past three years, ISK has
begun work to identify and meet the needs of more able learners and also twiceexceptional learners. This is still in process and drafts have been written to
identify students and develop learning plans for highly capable learners (HCLs).
This is not yet standard practice. Differentiation is expected of all teachers and in
all classes to meet the needs of the students in that class. Resources and
specially designated services for HCL are not yet fully realized.
The ES has recently been built to better meet the needs of our learners. Evidence
of this includes, but is not limited to, large classrooms with outdoor learning
spaces, learning support classrooms for language acquisition or content specific
work, a sensory integration classroom, and a purposefully built recess area to
better develop large motor muscle functioning. The ES students also have access
to a swimming pool and fields for sports, and large areas for our music and art
classes.
Teams of teachers specifically plan units of study that can capitalize on our
various resources, whether that be the learning space, teaching assistants or
learning support staff and curricular program components targeting the content
or skill.
Our school has a flowchart to support the admissions process for students with
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learning needs. This process ensures that our school meets the needs of these
learners and are able to plan for the resources that will be required, scheduling
adjustments, and accommodations. Once admitted, communication to all
teachers begins, and our student support service team works to build an
experience that facilitates growth within our response to intervention system.
Putting an emphasis on providing as much of the learning within the homeroom
as possible in RTI 1, many of our support staff (Learning Support, Technology,
ELL) plan with grade level teams and deliver instruction in the grade level pods.
Within these grade level plans, evidence will show that teams are specifically
planning with multiple learning levels in mind. Students with learning needs are
supported in our RTI 2 or 3 process that has a clearly defined process for
identification, curriculum and resource development and instructional delivery.
Our students who demonstrate an ability to undertake more challenging work
often collaborate together in small groups with teachers focused on creative
ways to extend learning. Varied projects and/or tasks are offered to meet their
more advanced learning needs.
Our Director of Teaching and Learning purposefully plans professional learning
opportunities centered around supporting all learners through running a PLI
(Professional Learning Institute) with Dr. Bronwyn Macleod. This resulted in
teachers planning units that offered differentiated options for students that need
to fill gaps, students on grade level or those needing extensions.
While we continue to build a program to support all learners, we recognize that we
have opportunities to better identify student needs and create units that move
them along the continuum. Teachers have provided feedback that better training
is necessary to support students with specific learning needs. In particular,
feedback from parents and staff suggest that our ability to support students
performing well-above grade level (highly capable learners) lacks common
understanding and language, training and a structured program to best meet
their needs. The school is continuing their quest to develop systems to support
these students.
ISK has received Board approval to implement a program for students with more
intense cognitive needs. Planning within the ES from the Principal, Assistant
Principal and Student Support Services Coordinator is focused on an admissions
policy and procedure, communication to the community, location and
construction of appropriate space, hiring of a teacher and development of a
program. This will launch in the 2019-2020 school year.
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Part 2: Domain D (Elementary/Primary) Standard D12 - Team Evaluation
Students with specific language needs are given support from suitably qualified
personnel to gain access to the curriculum and to make suitable progress, relative to
their capabilities.

Self Ratings
Not Met/Partially Met

Program Response Narrative
ISK is keen to provide strong support for English Language Learners (ELL). The
English Language Learners program is responsive to current research on
language acquisition. The ELL population in the ES has increased in the past two
years, thus requiring a review of the ELL program. In the past, the Learning
Support teacher for students in Grade 1-5 had pull out lessons for ELL learners
during Modern Language lessons. Additional in-class support was provided if
necessary depending on each student’s level of English proficiency and their
grade level. Some homeroom teachers have had training in ELL strategies, but
this is not consistent.
Currently, there is one ELL teacher for all the ES students and is qualified as an
ELL teacher. Language support is now more in class with few pull out sessions.
The ELL teacher therefore works closely with the homeroom teacher and
teaching assistants to provide the necessary support for language acquisition
and access to the curriculum.
ISK provides opportunities for students to develop their mother tongue language
by providing space and support in finding qualified language instructors.
However, these lessons occur after school and are not considered part of the
grade level curriculum. That said, the ES does provide opportunities for students
to develop abilities in other languages through the Modern Language Program
which offers classes in Spanish, French, and the host language of Kiswahili
(through grade 3). The delivery model of Kiswahili (currently grade KG-3) should
be reevaluated to ensure that students receive continued instruction in the host
language throughout the ES.
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Part 2: Domain D (Elementary/Primary) Planned Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Increase in technology has made it easier for teachers to integrate
authentically
Assessments are used by teachers to inform teaching
Common planning time enables teaching teams to have time to collaborate
effectively
Support for students with mild or moderate needs through the SSS
department
Continued training for teachers to support students with mild or moderate
needs with co-teaching and tiered planning
Intentional effort to boost cultural proficiency and awareness and integrated
within the experiences of the classroom
Area for Development:
Guidelines for the identification and supporting HCL Students
SSS Department and school create clear guidelines to support teachers in the
identifying and supporting HCL Students (currently in progress)
Training regarding ELL in the Mainstream classroom
ELL teachers train teachers/TA’s on best practices regarding pedagogy for
supporting ELL students
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ISK to provide continued training for teachers both internally and externally
Re-evaluate reporting methods and associated methods of communicating
information related to the grading of students to parents
Continued development of instructional practices to ensure differentiation
and voice and choice opportunities for students
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Part 2: Domain D (Middle School) - Evaluative
Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
There is generally good alignment of the planned, taught and assessed curriculum
in the Middle School (MS). Teachers use the curriculum and standards to drive
instruction. A backwards by design system is used to ensure that learning
outcomes are assessed, and methods to deliver the content align with the
standards and indicators aligned with the schools to the school’s Mission and
incorporate the school’s pathways and Educational Aims. This foci is aimed to
ensure that there is growth at both an individual and institutional level.
The MS strives to achieve the schools Mission through its instructional practices.
Embedding the pathways, core standard and Educational Aims are the building
blocks of the teaching and learning experiences and allow for innovation in the
MS. These pathways include personalized learning opportunities. Students and
teachers engage frequently in conferencing and feedback to support growth on
an individual level within the academic element, as well as behavioral and socioemotional elements through Advisory programs, counselor-planned learning
activities and the new House activities system. Individual support includes
support for all learners. Maximizing learning for highly capable students is not yet
an embedded program of support, but one that particular teachers are working on
developing more fully. The Middle School is moving towards the stage of
implementing formal evaluation, and usually identifies students as being highly
capable through existing educational-psychological assessment that states that
they have an IQ within the highly capable range, and through MAP results and
previous school reports. Where students have been consistently performing
significantly above their peers, some acceleration has been piloted. In addition,
when students have been referred to SSS, in some instances an IQ assessment
has been sought to inform students, parents and teachers in identifying next
steps.Teachers continue to work towards creating learning opportunities that are
personalized based on skill, ability, interest, and challenge for all students.
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Teaching and assessment of learning are intentionally monitored and evaluated
by the Middle School. Teachers are fairly consistent with reflecting on and
adjusting teaching and assessment based on student needs and objectives of
lessons.
In the area of Learning Support (LS), the current grade 6 has 22% of the students
receiving learning support. The school’s written policy is that managed numbers
in regards to LS support is capped at 15%. There is no cap for ELL students. The
Middle School has hired an additional Learning Support teacher at 40% to help
support student learning for grade 6, as well as a full time TA to assist ELL
students in grades 6 - 8.
It is also noted that 13 classes in MS for the 2018-19 school year are above
capacity, though most of these are PE and Music classes. At least 6 classes have
26 and more students in a class, while 10 classes are at capacity (22), this has
been attributed to an increase in enrollment. A consequence of this is identified
in the CIS Community survey data which indicates that some teachers do not feel
that they have enough support in the classroom.
Over enrollment in LS was highlighted as an area of concern in the Prep report
and CIS community survey. An analysis of current protocols and procedures for
admission have been reviewed. An Admission Manager position for 2019 with a
more explicit job description has been created. The analysis of data provided at
admissions, the dissemination of information and the coordination of student
needs in each section of the school are being strengthened to to avoid over
enrollment of students with needs and to improve communication of student
information to relevant parties.
The Middle School is well resourced in technology in terms of human and physical
resources. The school has moved away from discrete technology learning and
employs several teachers to guide and assist in the integration of technology into
the curriculum, offering support to teachers and students. The effectiveness of
this integration is fairly consistent in the Middle School. Technology/digital
strategies and tools which are accessible to both teachers and students are
currently being embedded in LearningBoard.There is evidence of technology
opportunities in planning. The Middle School works with the SAMR model,
generally shifting between the substitution stage of technology usage, through
the augmentation, modification and even redefinition stages, depending on
purpose of activities, providing for student choice through STEM, Makerspace,
projects using QR codes and Google apps, movie projects, etc., with students
beginning to create their own media to illustrate learning. Teachers are able to
use a variety of systems to communicate with students and parents and these
are integrated into the learning process. These include Google classroom,
Chromebooks, Moodle and google docs.
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Digital Citizenship curriculum is prepared by technology integration staff in the
Middle School at the beginning of each school year. It is taught over the course of
the student orientation week, as well as in Advisory sessions over the first couple
of weeks of school. Students and parents sign formal documents attesting to
understanding of, and agreement with digital citizenship school rules. The Middle
School Librarian also prepares lessons on the ethical and appropriate use of
citations and on-line images, which are presented to students in co-teaching
settings.
Summative data on student learning is gathered and analyzed effectively in the
Middle School. Student data is stored in Google docs, and Gradebook systems.
Data is stored for purposes of analysis by teachers and the Director of Teaching
and Learning. The Middle School is currently at an advanced stage of imputing
curricular information into a ‘LearningBoard’, which will store all of this data in one
place, accessible to parents, students and teachers. It is hoped that this will
streamline the information, so that data can be accessed more effectively to
support each student individually.
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Part 2: Domain D (Middle School) - Standard
D1 - Team Evaluation
Teaching enables all students to gain access to the curriculum and to have the
opportunities for success in their learning, relative to their abilities.

Self Ratings
Met

Program Response Narrative
Teaching enables all students to gain access to the curriculum and to have
opportunities for success in their learning, allowing students of a higher ability
opportunity to extend their learning.The Middle School ascribes to a co-teaching
model to allow for maximum support for all students. Some Learning Support and
ELL teachers are beginning to co-plan and co-teach alongside content teachers.
Teachers are working towards differentiated instruction and learning experiences
for a wide range of learning abilities and needs. In addition, the inclusion of and
planning for experiential and authentic learning experiences is becoming more of
a priority, as part of the implementation of the schools learning pathways.
Guidance is provided in the school’s Teacher Toolkit which is available on-line.
In order to support students’ social, emotional and physical growth, each student
in MS is assigned to an advisory group of 11-13 students. Advisory teachers use
this time to build connections with their advisory class, share school information,
facilitate lessons focused on mindfulness, organization, digital citizenship, socialemotional well-being, as well as activities spent with peers across grade levels in
House teams. The MS Counselor also provides some socio-emotional learning
lessons to grades 6-8. The school also has a Sensory Integration (SI) room that is
available for use by students with a trained SI assistant to instruct and guide each
child’s SI program.
The MS is working towards the inclusion of experiential and authentic learning
experiences embedded in core content curriculum whenever possible, allowing
students of a higher ability opportunity to extend their learning. Support for
highly capable students is not yet an embedded program of support, but one that
particular teachers are working on developing more fully. ISK does not formally
evaluate or identify students as being highly capable unless a student has an
educational-psychological assessment that states that they have an IQ within the
highly capable range. Teachers are working to create learning opportunities that
are personalized based on skill ability, interest, and challenge for all students.
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As noted in the overview, Grade 6 has an oversubscribed number of students
requiring support services than those outlined in the school’s policy. Some
additional support has been given to facilitate this need. Continuing growth in
student numbers has resulted in some classes being over 22. This issue has been
reflected in the survey where teachers commented that they did not have
enough support in the classroom. Processes surrounding the management of
school enrollment/admissions are currently being reviewed to negate this
problem in the future.
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Part 2: Domain D (Middle School) - Standard
D2 - Team Evaluation
There are effective procedures in place, supported by policies, to identify the varied
needs of students, both at admission and whilst enrolled, to ensure that all students
may benefit from the school's programmes.

Self Ratings
Met

Program Response Narrative
There are effective procedures in place, supported by policies, to identify the
varied needs of students, both at admission and whilst enrolled, to ensure that all
students may benefit from the school’s programs. Testing is completed during
admission for students who are noted as needing ELL or LS support through the
admissions process. The Learning Support department has been working for the
past three years to support teachers in using the RTI process however results in
implementation have been inconsistent across grade levels.
Policies and procedures are in place to identify and support student learning
needs include Student Support Team meetings as needed, involving parents,
teachers, LS teachers and the SSS Coordinator. Learning Support teachers
conduct IEP meetings with students and parents at the beginning and end of
year. The IEP is then shared with the appropriate teachers. Educationalpsychological assessments (initial and re-assessments every three years) are also
completed by an outside psychologist as needed for each student in the Learning
Support program. The ‘SSS Department Only’ folder in Google Drive houses all
confidential files, reports, and other documents for students in LS and ELL and is
accessed by the LS and ELL teachers only, however links to student profiles are
made accessible to individual teachers of students.
Findings from the Prep-report and data derived from the CIS survey have
identified that the data collected at admissions may not be disseminated
effectively to teachers. As a result, a new position of Admissions Manager has
been created to develop this area. The Admissions officer will work in conjunction
with the MS Principal and SSS coordinator to approve admission and identify
needs. It is hoped that issues concerning the flagging of students with needs or
strengths will be identified to minimize opportunities where students are
admitted to school with unidentified needs.
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Student academic and social progress is identified through academic and holistic
(Habits of Learning, Educational Aims) assessment data gathered throughout the
year. If students demonstrate a deficiency in a certain area, they have access to a
wide range of support such as Homework Club, teacher office hours for extra
help, Math lab (teacher recommended and part of the RTI process), or are
supported through the Advisory program. Weekly Grade Level Team meetings
take place to discuss students of concern and counseling support.
ISK is working on our definition and protocol of modifying curricular programs for
individual students when needed. The ES, MS, and HS are putting a process in
place to determine when modifications are the best solution for the student to
access curriculum. The SSS Team will review data collected for each student to
determine if a modified program is in the best interest for the student. It will be on
a case by case basis. The need to have this discussion has become more essential
as there is a percentage of students already enrolled in the school that might
benefit from a modified curricular program.
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Part 2: Domain D (Middle School) - Standard
D3 - Team Evaluation
Teaching and the assessment of learning are monitored and evaluated in a planned
manner in response to students' needs, data from varied assessment of students'
learning and reflection upon pedagogy.

Self Ratings
Met

Program Response Narrative
Teaching and the assessment of learning are monitored and evaluated in a
planned manner in response to students’ needs, data from varied assessment of
students’ learning and reflection on pedagogy. The school has an assessment
policy which is periodically reviewed. Differentiated assessments are created by
teachers and given to students as necessary. Teachers are made aware of all
accommodations (extra time, etc.) to which Learning Support students are
entitled. Teachers are fairly consistent in reflecting and adjusting planned
assessments of learning based on student needs. We are not yet consistent in the
process of giving formative pre-assessments to help determine the students’
level of prior knowledge of content/skills, therefore many times teachers
continue with their planned unit and don't make adjustments at the beginning of
unit.
Many teachers do offer the opportunity for reassessment although this ranges
from a one time reassessment to teachers providing multiple opportunities over
time for students to reassess a standard.
Data from assessments is also used at the end of a unit to identify how well
certain standards were achieved by students. This is part of the reflection
process and where necessary changes are made for the following year.
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Part 2: Domain D (Middle School) - Standard
D4 - Team Evaluation
Students' progress is tracked systematically, using a range of achievement data in
order to support the students in maximising their potential.

Self Ratings
Exceeded

Program Response Narrative
Students’ progress is tracked systematically, using a range of achievement data
in order to support the students in maximizing their potential. Teachers have at
their disposal a variety of assessment tools in order to track progress, such as
formative and summative assessment, habits of learning, peer and self
assessment, diagnostic assessment, Student Learning Data (SLD) teams. SLD is
collected and analyzed in SLD teams against ISK educational performance area
indicators under each of the Aims.
The current implementation of LearningBoard will allow for the intentional
integration of Aims within unit plans and connections made to learning standards.
It is the intention of LearningBoard that the mapping and analysis of these Aims
will enable teachers to tailor activities more effectively to intentionally teach the
cognitive skills and dispositions identified under the Aims. LearningBoard is
another platform that will allow us to track students’ progress in a systematic
way.
Differentiated and extended learning assessments are also designed in order to
support students in meeting students’ learning needs.
Student reports are sent to parents twice a year. Reports include grades as well
as detailed comments on student achievement. Parents and students access this
information through Powerschool. Parents have access to Powerschool
throughout the year. MS also has an open door policy for both parents and
students to offer guidance and support. Students and parents attend
conferences twice a year with their teachers to discuss progress and to give
feedback.
Measures of Academic Progress (MAP) scores are also shared with parents and
students including how to interpret scores. MAP results are also analyzed by
teachers in order to identify needs of students and make modifications to
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instructional practices This also allows the MS to compare student achievement
to like schools.
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Part 2: Domain D (Middle School) - Standard
D5 - Team Evaluation
Teaching engages the students in their learning to ensure that planned learning
outcomes may be achieved.

Self Ratings
Met

Program Response Narrative
Teaching engages the students in their learning to ensure that planned learning
outcomes are achieved. Teachers intentionally design lessons keeping objectives
and learning outcomes in mind using the the Understanding by Design (UbD)
process of unit planning.
Assessments are linked to specific objectives and outcomes, which are
communicated to students so that they achieve desired results.
Assessments and learning experiences are evidence of the standard(s) and Aims
being targeted.
Teachers engage students in activities that adapt to their learning styles and
needs. Documentation is beginning to include modified, adjusted, extended
differentiated outcomes, where necessary, thus personalizing their learning.
Students take ownership of their own learning by setting SMART goals based on
subject objectives as well as individual areas of need. Reflection on the progress
of goals is done periodically. Teachers conference with students and provide
feedback and guidance. Students create a portfolio of work and experiences
related to CASL (Creativity - Action - Service - Leadership) expectations.
Portfolios include reflection on academic performance and related co-curricular
activities. The purpose and use of portfolios is to be reviewed ready for the
introduction of the ‘Feebdack’ module on LearningBoard.
Students have ample opportunities to share their learning with their peers and
parents for example: Capstone project, Assemblies, classroom activities, CASL,
Parent Teacher Student Conferences, Library and Art exhibits, Drama
productions, musical events.
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Part 2: Domain D (Middle School) - Standard
D6 - Team Evaluation
The assessment of students' learning and its reporting is based on clear, shared and
intelligible criteria that represent the attainment of knowledge, understanding, skills
and behaviours.

Self Ratings
Met

Program Response Narrative
The assessment of students’ learning and its reporting is based on clear, shared
and intelligible criteria that represent the attainment of knowledge,
understanding, skills and behaviors.
Recording and reporting on student learning is linked to concrete criteria offered
by academic and habits of learning rubrics. The MS has recently moved to a 1-4
proficiency scale. The change relates to research in best practices in assessment.
The focus of the move is to use the scale more effectively to motivate students
and to have greater consistency in the use of grades as a diagnostic and learning
tool. All stakeholders, students, parents and teachers, were involved in various
activities and presentations that explained the advantages of this proficiency
scale, the research behind it and how it supports standards-based assessment
and grading. These sessions also highlighted the separation of academic
achievement from habits of learning. This continues to be an area of growth for
the Middle School.
In terms of reporting on students’ habits of learning, we follow descriptors
reflecting dispositions (exceeding, meeting, approaching, and below
expectations).
Our reporting program (PowerTeacher), makes our academic standards
(formative/summative) and habits of learning standards available to parents,
students and teachers.
Teachers use a variety of methods to evaluate student achievement. Internal
assessments (formative and summative) include the use of rubrics that reflect
descriptors dealing with knowledge, understanding, and skills. MAP is another
type of measure which informs teachers about our students’ academic standing.
SLD (Student Learning Data teams) study is another method teachers use to
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assess, track and report on student learning.
Students assess their own learning through use of the aforementioned rubrics,
sharing of achievement, conferencing and peer assessment. Many teachers have
students save SMART goals, reflections, work in individual subject area google
folders that help keep track of academic achievement, which helps students and
understand grades and chart progress. The use of goal setting and the
documentation of evidence is an area for further growth in the Middle School. The
thoughts around the development of this area is so that students are better able
to explain and demonstrate their learning, as well as understand the relationship
between habits of learning and assessment results.
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Part 2: Domain D (Middle School) - Standard
D7 - Team Evaluation
Teaching draws on appropriate cultural and authentic contexts to provide meaning to
the students in their intercultural development.

Self Ratings
Not Met/Partially Met

Program Response Narrative
Teaching draws on appropriate cultural and authentic contexts to provide
meaning to the students in their cultural development. There are a number of
examples of teaching using authentic cultural contexts for intercultural
development in the Middle School. It is more apparent in some subject areas, like
languages and humanities, than in other subjects as they have a more natural
connection to an intercultural context.
The Kenyan Studies course emphasizes the Kenyan historic and cultural
environment. Units in Social Studies, Language Arts and Science emphasize realworld problems and their solutions in Kenya. Culture is taught alongside Modern
Languages, including Kiswahili, as language and culture are integrally related.
Students have direct contact with Kenyan communities through Service
Learning, Capstone projects, and Intercultural trips.
There is a movement for the MS to more consciously utilize the local area, Kenya
and students cultural references in teaching. This is a result of the school’s recent
focus on “Cultural Proficiency” and the findings of the CIS Prep-report. The
faculty and staff have attended professional development for two years to
examine and improve our proficiency in mirroring our students’ culture in the
classroom. A working group is currently defining intercultural learning in the ISK
context. The advisory program is an area with additional opportunities to explore
intercultural understanding, skills and dispositions.
However, there are some subjects, or topics within a subject area, that do not
lend themselves to a deep cultural connection. Some changes are being made to
put these lessons in an intercultural context. One example of this is in
mathematics. MS Math teachers use a variety of monetary currencies, locations,
names in word problem, and incorporate the ISK Aims into the curriculum.
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Part 2: Domain D (Middle School) - Standard
D8 - Team Evaluation
A range of high quality media and information technology is used meaningfully to
enrich the quality of the students' learning.

Self Ratings
Met

Program Response Narrative
A range of high quality media and information technology is used meaningfully to
enrich the quality of the students’ learning. Streamed and downloaded digital
materials, as well as a well stocked library of learning resources are available to
engage student learning, enrich their learning experience, and further their
understanding. We sometimes have connectivity issues.
Students can access interactive learning sites where they can choose their
individual level or challenge themselves with advanced levels. For example,
languages and ELL classes use sites such as Duolingo, Padlet, Linguascope, Fact
Fluency, and Quizlet that personalize learning in class or at home. In Quizlet,
students collaborate to create their own set of vocabulary related to their
interests. Students practice vocabulary and skills and record their progress with
audio files. In mathematics, IXL, Khan Academy, Webmathminute personalize
students’ learning. Health logs in Physical Education are kept by students to track
and analyze their fitness and eating habits. Students are also videoed in various
sports to examine their form and pinpoint goals for improvement. Quizlets, Google
forms, Moodle, PhET simulations, TED Ed, Biointeractive, stop motion video,
infographics, and other technology are used in Science for labs, experiments,
student collaboration and formative and summative assessments.
A highly trained librarian and library assistants are an integral part of enriching
the quality of student learning within a well-resourced library. Some examples of
the resources are student kindles, print resources, audio books, research guides,
and database access. They often engage in co-teaching lessons with subject
area teachers, addressing areas such as academic integrity, the ISK research
process, and teaching various skills and concepts associated with research and
writing processes. The ISK Library is moving to a LIbGuide platform which will be
linked to the ISK website.The Library web page is currently on the school website.
https://isk-ke.libguides.com/c.php?g=821410
https://www.isk.ac.ke/learning/library
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Students create their own media to illustrate their learning. French students use
Google Street View to develop a tour of a town in French and Explain Everything
to introduce a fictional family to the class. Drama students dramatize a story
orally and share the recording by publishing a shared QR code. QR projects are
also used in mathematics. Students compose music using Garageband and
Noteflight. Personalized digital notebooks are used in Spanish to individualize
learning.
The IT integrators are a resource and purposely work with teachers to include
technology in the curriculum. ISK Middle School is a 1:1 school. Students are
provided with either Ipads or Chromebooks for learning activities. Student
assignments and further resources are posted on Google Classroom or Moodle.
Students have STEM activities during and after school plus Design and Maker
Spaces Labs during school where students can create their own learning.
The 2018-2021 Technology Plan outlines learner profiles by grades, program
time-line, an implementation time-line, the budget, the integration of the ISK
Aims into ICT and other aspects of the program.
Technology/digital strategies and tools which will be accessible to both teachers
and students with in LearningBoard when it is complete.
Digital Citizenship curriculum is prepared by the technology integration staff in
the Middle School at the beginning of each school year. It is taught over the
course of the student orientation week, as well as in Advisory sessions over the
first couple of weeks of school. This is supported by other technology/digital
footprint lessons in Advisory over the course of the school year. Students and
parents sign formal documents attesting to understanding of and agreement with
digital citizenship rules.
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Part 2: Domain D (Middle School) - Standard
D9 - Team Evaluation
There are formal processes in place for recording, analysing, and reporting evidence
of both school-wide achievement and individual student's performance to parents
and other appropriate stakeholders as a means of measuring success in meeting
stated goals.

Self Ratings
Met

Program Response Narrative
There are formal processes in place for recording, analyzing, and reporting
evidence of both school-wide achievement and individual student’s performance
to parents and other appropriate stakeholders as a means of measuring success
in meeting stated goals. As assessment is a continuous process, student progress
is monitored through formative and summative assessments over the course of
the school year and are regularly asked to assess themselves in classes as one
way to take control over their own learning.
Parents can check their student’s progress through the PowerSchool Gradebook,
the schools’ reporting system. Report cards are issued each semester to show
students' progress towards meeting the grade level standards, their habits of
learning, and their progress towards meeting the ISK AIMs. The report contains
narrative comments from teachers as well as student grades. Assessment and
Reporting at the Middle School is addressed in Section 7 of the Middle School
Handbook and Section 2.7 of the Board Policy Manual.
The Measures of Academic Progress (MAP) scores are communicated to each
student and to parents at the beginning and end of the school year. The MAP
scores evaluate student learning and progress over time and in relation to
students at like schools. The scores are a source of data for curriculum
development and can help to identify students in need of additional support. A
writing prompt is given as an internal assessment at the beginning and end of
each school year to evaluate students’ level of reading comprehension and
writing skills. This is a diagnostic test that provides areas of focus for instruction.
Students collate their work in subjects areas during the school year. Parentteacher-student conferences are scheduled twice a year and are a way for
students to take control of their learning and to communicate it to their parents.
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Parent Teas take place 6 - 7 times within the school year to address topics of
interest to parents. Past topics have included Proficiency/Grading, Ways to
Support Your Middle School Student, Helping Students Navigate Their Digital
Worlds, and Using the PowerSchool Gradebook.
Student files are passed from division to division as the student rises through the
grades at ISK. Hard copies of student records are kept for five years. Thereafter,
the files are saved electronically and kept as part of a permanent record at ISK.
(Board Policy Manual, Section 8.2)
Alumni were sent a CIS survey this year to evaluate the effectiveness of the
school program with the accreditation domains as the categories for rating. The
survey results are available in the Evidence folder. Most Alumni responded within
the “agree to strongly agree” range, that ISK challenged them, their needs were
supported, and they graduated from ISK feeling prepared emotionally and
academically to pursue their goals.
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Part 2: Domain D (Middle School) - Standard
D10 - Team Evaluation
There is sufficient teaching time allocated throughout the school to enable the
planned curriculum to be taught effectively.

Self Ratings
Exceeded

Program Response Narrative
There is adequate teaching time allocated to enable the planned curriculum to be
taught effectively. The Middle School, with the input of teachers and a dedicated
scheduling committee, designed a new teaching Day 1 - 8 rolling schedule that
was implemented this year. This was guided by ISK’s Mission statement and best
practice for Middle School including student well-being, and academic progress.
The new schedule, allows for longer teaching blocks, less time lost in transition
and opportunities for deeper learning.
The school calendar is set in advance and takes into consideration unavoidable
circumstances that detract from teaching time. Curriculum requirements are
taken into consideration as well as internal and external assessments, and the
calendar is updated to maximise the time students spend engaged in learning.
Disruptions to schedule are now easier to accommodate because of the the Day
1- 8 rolling schedule, balancing out time missed in all subject areas, due to
scheduled national and school initiated holidays and activities.
The teaching of the planned curriculum is also supported through
teacher/student interactive platforms, as well as parent informational portals.
(Moodle, PowerSchool, ISK website, Google classroom)

Page 152

Part 2: Domain D (Middle School) - Standard
D11 - Team Evaluation
Students with specific learning needs, including gifted and talented students, are
given support from suitably qualified personnel to gain access to the curriculum and
to make suitable progress, relative to their capabilities.

Self Ratings
Met

Program Response Narrative
Students with specific learning needs at ISK are given support from suitably
qualified personnel to gain access to the curriculum and to make suitable
progress relative to their capabilities.
The Middle School provides access to various programs that allow students to
follow their passions and areas of strength. The elective program provides a wide
variety of classes such as Green Art, Young Authors, New Designers, Tech
Theatre, World Explorers, etc. A rich after school program includes various sport
and athletic activities as well as other programs such as Student Ambassadors,
Book Clubs, Active Feet and Dirty Thumbs, Gizmos, Gadgets and Goop,
Gymnastics, etc.
A number of teachers in the Middle School have been trained in adapting
curriculum to meet the needs of students across the learning spectrum, i.e.
students who need differentiated or modified programs and those who need their
learning extended beyond the year level curriculum. The school has not yet
formally adopted this unit planning process for all teachers and does not have a
highly capable specialist teacher to support this development. Currently it is up to
teachers to assess a student’s learning needs and adapt or differentiate
curriculum appropriately to personalize learning for all students.
There are regular training and professional development opportunities built into
the school calendar, as well as the opportunity for teachers to engage in various
professional activities outside of school and overseas. ISK has maintained a
partnership with Melanie Randall - Maximal Potential, and has since opened a
sensory integration center run by skilled staff, who are linked to Maximum
Potential for continued coaching and advice. ISK has also worked with Bronwyn
Macleod for three years as we continue to develop the HCL (Highly Capable
Learner) program although we are still at the beginning of this journey.
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ISK also has access to professionals such as speech and occupational therapists,
and educational specialists and psychologists within the community.
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Part 2: Domain D (Middle School) - Standard
D12 - Team Evaluation
Students with specific language needs are given support from suitably qualified
personnel to gain access to the curriculum and to make suitable progress, relative to
their capabilities.

Self Ratings
Met

Program Response Narrative
In the Middle School, students with specific language needs are given support
from suitably qualified personnel to gain access to the curriculum and to make
suitable progress, relative to their capabilities.
Between 2013 - 2014 the Learning Support department including ELL, went
through an extensive review of the programs of support and staffing
requirements funded by the Board, which was key to the establishment of
support structures for English Language Learners. The WIDA is currently used to
determine students English proficiency levels and progress along the language
continuum. ELL Student profiles are shared with individual teachers as soon as
WIDA assessments are completed.
ELL student numbers have increased since the beginning of the school year
2018/2019. The recruitment of a full time TA has helped to provide adequate
staffing to meet the needs of ELL students in the MIddle School.ELL staff are well
qualified and regularly engage in professional development courses and activities
to remain abreast in areas specific to the curriculum and the school’s cultural
context. However, the Middle School has not purposefully embarked on ELL
training for teachers in general, bit is being considered due to an increase in ELL
students. A workshop to train Teaching Assistants in the use of ELL teaching
strategies as well as the administration of the WIDA assessment, was planned
for December 5, 2018. This was a success, and a follow up workshop is being
discussed.
The Middle School encourages students and parents to pursue the continued
development of subject area content in mother tongue for greater access to
curriculum. Teachers have discussions with parents on how best to support
English language development as well as first language. There is a mother tongue
program in place at a fee paid by parents which offers after school tuition for
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native speakers in French, Spanish, Hebrew, Hindi, Italian and Dutch.
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Part 2: Domain D (Middle School) - Planned
Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Technology Integrator has made it easier for teachers to integrate
authentically
Assessments are used by teachers to inform teaching, and tracking of
student progress maximizes students learning potential
Common planning time enables teaching teams to have time to collaborate,
and allocated time allows for effective teaching of planned curriculum
Support for students with learning needs through the SSS department
Continued training for teachers to support students with mild or moderate
needs with co-teaching and tiered planning
Intentional effort to boost cultural proficiency, awareness and integration
within the experiences of the classroom
Areas For Development:
Guidelines for the identification and supporting HCL Students
SSS Department and school create clear guidelines to support teachers in
identifying and supporting HCL Students
Training regarding ELL in the Mainstream classroom
ELL teachers train teachers/TA’s on best practises regarding pedagogy
for supporting ELL students, ISK to provide training for teachers through
an outside ELL expert/consultant
Admissions Department
Greater emphasis on academic readiness for grade (Possibly more
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training for admission staff or greater liaison with admission team)
Intercultural Development
More critical look at teaching a curriculum that emphasizes diversity,
cultural competency and social justice.
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Part 2: Domain D (High/Upper School) Evaluative Commentary - Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
There is a generally good alignment between the planned, taught and assessed
curriculum in the HS. The HS not only focuses on academic standards but also in
providing students with learning experiences that develop their cognitive skills
and dispositions. These learning experiences are guided by the Mission, Vision
and Educational Aims.
Backwards design is used by HS teachers to plan their assessments and lessons.
Units are planned in advance and delivered using a variety of teaching strategies
to ensure all students have access to the curriculum and are able to maximize
their potential. Teachers in the HS have consistent practices when it comes to
assessing student learning. The use of rubrics attached to standards and/or IB
grading schemas, explicit expectations, and the use of exemplars are common
practice across departments. Teachers provide students with quality feedback in
assignments as well as actionable narrative comments before the end of each
semester. Further, teachers provide students with differentiated instruction as
each student learns at a different pace. There are currently three Learning
Support Specialists in the HS that co-teach some classes and teach Study Skills
lessons for students in the Learning Support Program. Students with learning
challenges are first supported through an RTI process led by Grade Level Leaders
and classroom teachers. If concerns still exist, students are referred to the grade
level student support case managers. Students who are entered into the Learning
Support program get an IEP to best support their learning experience at ISK and
to maximize their learning potential. Currently, the HS is looking into
strengthening its ELL program to provide students with more resources and
experiences to maximize their learning in mainstream classrooms.
The use of technology is integrated into the HS taught curriculum consistently to
enhance teaching and student learning. Every classroom is equipped with the
necessary technological hardware and teachers have access to an array of

Page 159

software and apps to enhance learning. Teachers plan their lessons with the use
of technology in mind. Further, the HS has a 1-to-1 program in which students are
required to bring their own device to class. Teachers use Moodle and/or Google
Classroom consistently and thoughtfully to have students access content, work
on, and hand in assignments. Students are able to work collaboratively through
the use of Google apps for Education. Further, they are able to create different
products to showcase their learning.
Digital Citizenship is currently integrated implicitly in the curriculum through the
use of research. Students are asked and expected to use reliable and valid
sources for their assignments which is assessed by teachers. The MS/HS
Librarian attends Grade 9 World Civilization classes to remind students of how to
use NoodleTools and outlines the research cycle. The Tech Integration
Coordinator is developing a vertically aligned curriculum that will be rolled out
second semester of the 2018-2019 school year through the HS Advisory program.
Teacher Advisors of every grade level receive detailed lesson plans, however they
are able to modify them as long as they meet the lesson objective. The initial push
is to have four to five sessions during the semester to cover different aspects of
Digital Citizenship in our particular context.
Student summative data is stored through the use of different interfaces like
Power Teacher Pro and Google Docs. Teachers, students, parents and
administrators have access to it. Student data is used to inform instruction and to
make necessary changes to the taught curriculum. The reflection of IB scores is
overseen by the IB coordinator. The IB coordinator has created a reflection
process so teachers can make sense of their student’s IB scores, this aids
teachers to identify trends in their departments, reflect on teaching practices,
and compare what they have done in previous years which could lead to changes
in instructional and/or assessment practices.
The HS is in the process of consolidating the written and taught curriculum into
the Learning Board where all student data will be stored, both academic and
extracurricular. This is being done in the hope of better supporting each student
individually in their learning journey at ISK.
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Part 2: Domain D (High/Upper School) Standard D1 - Team Evaluation
Teaching enables all students to gain access to the curriculum and to have the
opportunities for success in their learning, relative to their abilities.

Self Ratings
Met

Program Response Narrative
The teaching strategies and support for the taught curriculum allow students
with different ability levels to learn and be successful. Currently the HS from
Grade 9-12 offer several different pathways toward the completion of their
studies at Grade 12. These are: Full IB Diploma, Certificates at Higher or Standard
Level and honors courses. This has been adopted to allow all students access to a
curriculum and be successful in their learning. Students that fulfill the graduation
requirements set forth by ISK are awarded a North American Diploma. To earn a
full IB diploma students take six courses which are scored out of seven points;
they need to earn minimum 24 points, and 12 points in their higher level courses.
To earn the diploma, students also need to successfully complete an Extended
Essay as well as a Theory of Knowledge essay and presentation.
In addition all HS students are required to take elective courses. Besides being
able to fulfill their graduation requirements, students are able to explore different
academic disciplines (i.e. Business and Entrepreneurship, Psychology, Creative
Writing, Art, Music, Drama, International Relations, etc.). These electives allow
students to gain access to content related to IB courses before making their
choices in Grade 11. Electives can also be taken during Grade 11 and 12 in lieu of IB
courses.
In HS there are multiple routes in core subjects like Maths, which allow teachers
to cater for a wide range of abilities both through choice of course and
differentiation in the class. Modern Languages offers different levels of French
and Spanish. In addition, Ab Initio French/Spanish/Swahili are offered. Native
speakers in Gr 9/10 can join IB classes.
This school year the HS has redesigned its advisory program so students can
consistently meet with a teacher advisor. Advisory seeks to develop student selfadvocacy skills so that they are able to advocate for their own learning and
access to the curriculum. Students receive social-emotional support during
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weekly Tuesday sessions. Student survey data shows a positive correlation
between grade level and agreeing with the perception of social and emotional
support. 48% of Grade 9 students agreed and 10% strongly agreed that they are
supported socially and emotionally by the school; this percentage increased
consistently by grade level, with 60% of Grade 12 students agreeing and 13%
strongly agreeing with the same statement. Furthermore, time has been allocated
for two Thursday sessions per month in which academic support is provided in
the advisory group setting.
Currently, students with learning needs are supported both in the mainstream
classroom as well as with support from Learning support specialists. In the HS, we
use the RTI process to ensure that timely prevention and/or intervention takes
place. Students who respond well to an RTI 1 receive support from teachers in the
classroom. Those who need extra support are then assigned to a case manager.
There is a case manager for Grade 9, one for Grade 10 and one that manages
Grade 11 and 12. Case managers help students, create IEPs, co-teach different
classes, and run Study Skills classes for students in the Learning Support
Program to ensure that all students have access to the curriculum and are able to
fulfill their potential.
As ISK becomes more inclusive and to ensure that all students are able to gain
access to the curriculum and be successful, the HS needs to offer courses for
those students not taking IB certificates and for whom the IB course is not
applicable or best fit. (eg students not able to access the equivalent of Maths
Studies, or IB English Lang and Lit, or any foreign language) Discussions of how
best to do this are already underway as part of the proposal process. This
includes additions to the English and Math programs for 2019-20 Academic year.
It is hoped that these changes would result in a shift in the teacher reflection on
this standard where 30% of teachers felt that the courses offered did not allow
for all students to reach their potential.
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Part 2: Domain D (High/Upper School) Standard D2 - Team Evaluation
There are effective procedures in place, supported by policies, to identify the varied
needs of students, both at admission and whilst enrolled, to ensure that all students
may benefit from the school's programmes.

Self Ratings
Met

Program Response Narrative
Some procedures are in place to identify varied needs of students who are
enrolling at ISK. There is a written admissions policy outlining what students need
to complete after enrolling but before being able to attend class. Newly enrolled
students sit an intake assessment in three areas: English, Math and Modern
Language. ISK has responded to the Prep report findings that the admissions
procedure needs further development. The divisional admissions team consisting
of the SSS Coordinator, divisional principal and assistant principal and the
admissions officer (currently called Registrar) meet to determine placement and
communicate admissions information more effectively. This is still being
developed. Also, an Admissions Assistant position has been advertised to further
develop the admissions process and vetting of students prior to their enrollment
at ISK. In light of the survey findings that over 30% of HS teachers are not
informed of the unique abilities and needs of newly enrolled students before
admission to classes, the HS Grade Level Leaders have created a mini-profile to
be filled out by counselors with essential information about new students
enrolling at ISK. This profile will be sent to teachers prior to the student’s arrival in
the teacher’s class. It would be important to further analyze the current process
and identify ways to improve it.
As our enrollment increases and a focus on more inclusion is part of our future,
we should consider implementing more outlets for supporting students. This will
ensure that the learning needs of all students enrolled are adequately supported
by clear programs and referral systems. Currently the HS uses the Response to
Intervention model as a first step to monitor student progress in all their classes
before referring them to Learning Support. Even though the school uses data to
provide regular evaluation of students in the Learning Support program, right now
there is only one case manager for 11th and 12th grade students who have
learning support needs. Students who are supported through the Learning
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Support program come up with an Individual Education Program where they set
goals for the year. This IEP is shared with teachers and parents during a special
meeting run by each student. As the school year progresses, students ask for
specific feedback from teachers on their goals. This provides students with ongoing feedback to ensure they can maximize their self-expectation of high
academic standard.
On the other hand, it would be important to provide more professional training for
teachers on HCL as most of the efforts are geared towards students with learning
difficulties. Some training has been provided for HCL, however a formal program
has not yet been formalized to ensure students are extended in mainstream
classes. Survey data shows that over 30% of teachers disagree with the
statement that they receive professional training to identify and support HCL.

There are currently no effective procedures to support ELL students at the HS.
There is no defined ELL curriculum in the HS. Students with ELL needs are placed
in an ELL block where they are given learning support, however they do not
receive language acquisition skills. There is no on-going assessment to monitor
how students are benefiting from this pull out model. Students who are part of
the ELL period get minimal help completing and/or understanding assignments.
There is currently only one teacher assigned to ELL support working on a 20%
contract. Further, classroom teachers have not received training and/or onsite PD opportunities to best support ELL students and ensure they can access
the curriculum. Currently there is no formal ELL program; the ELL teacher is using
online resources and is looking into ordering a more effective testing tool to
supplement WIDA. Also, the new Student Support Services coordinator is working
closely with the HS ELL teacher to set up resources tailored to each ELL student’s
particular needs.
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Part 2: Domain D (High/Upper School) Standard D3 - Team Evaluation
Teaching and the assessment of learning are monitored and evaluated in a planned
manner in response to students' needs, data from varied assessment of students'
learning and reflection upon pedagogy.

Self Ratings
Met

Program Response Narrative
Teaching and assessment of learning are monitored and evaluated consistently.
All teachers are part of the Teacher Growth and Appraisal process under the
supervision of the HS Principal or the Assistant HS Principal. Teachers are
required to assess themselves against a rubric and identify the areas they can
focus on for the year. Together with their supervisor, each teacher selects a
personal SMART goal that will be revisited mid-year and at the end of the school
year. Further, every teacher is required to be part of a Student Learning Data
team. Following the guiding principles of the school, specifically the Aims, each
team formulates a SMART goal and the way to measure it. This year there is a
large group of teachers evaluating the effectiveness of the new HS Advisory
program while other teachers are looking into developing students’ investigative
skills.
There is a school-wide Assessment policy with a specific section for the HS. An
array of summative and formative assessments are used to assess student
knowledge and skills. The policy outlines the necessary steps that students need
to take to ask for a retake.
Besides having access to assessment data collected by teachers in the
classroom, 9th grade teachers have access to MAP scores which allows them to
target specific student needs in Math, Reading, and Language use. Teachers have
a session with the Director of Teaching and Learning to understand the results
and reflect on steps forward.
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Part 2: Domain D (High/Upper School) Standard D4 - Team Evaluation
Students' progress is tracked systematically, using a range of achievement data in
order to support the students in maximising their potential.

Self Ratings
Met

Program Response Narrative
Students’ progress is tracked systematically using a range of achievement data
through both internal and external examinations. In all classes student learning is
assessed using formative and summative assessments. The former are used to
identify the gaps in student learning as well as the Survey data shows that 60% of
Grade 9 students and over 70% of Grade 10, 11 and 12 students agree that they
receive regular feedback on their work. Around 65% of HS students also reported
that they receive regular updates on their academic progress. Both students and
parents have consistent live access to the PowerSchool platform where they can
check their grades per class, Habits of Learning, and absences. Student and
parent access is only restricted when narrative comments are being uploaded a
few weeks before final exams. Narrative comments provide teachers the
opportunity to provide actionable and specific feedback on each student's
performance to ensure they are supporting students in maximizing their
potential.
Results from these MAP scores (up to Grade 9), PSAT scores (Grade 10), and
consistent updates on Power school and teachers’ records for all other
assessments allow for timely use of data to fill gaps in student learning and allow
teachers and students to reflect on their growth over time.
Moving forward, the HS faculty is preparing to use a new interface to report on
student’s progress both academically and our school Aims. Currently, faculty is in
the foundations module of the application of the LearningBoard. By the end of the
school year, half of the units of each class need to be created in the
LearningBoard. Currently teachers report on Habits of Learning (Personal
Responsibility, Collaboration, and Engagement), these will be absorbed by the
Aims as performance areas and will be reported on for every students through the
Learning Board. This process will not only include academic disciplines but will
have input from athletic coaches, extra-curricular facilitators, and advisors.
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Part 2: Domain D (High/Upper School) Standard D5 - Team Evaluation
Teaching engages the students in their learning to ensure that planned learning
outcomes may be achieved.

Self Ratings
Met

Program Response Narrative
Teachers in the HS engage students in their learning to ensure the planned
learning outcomes are achieved. There is a clear effort from teachers across
departments to create and personalize units and lessons to challenge students to
achieve their potential. Students are able to share their learning through in-class
presentations, pair-share activities, or gallery walks. This semester Grade 11 and
Grade 12 piloted a modified Parent-Teacher-Student conference model. Students
were able to select the learning experiences they wanted to highlight and reflect
upon. Students identified their strengths and their areas of opportunity. Teachers
then provided feedback to students to ensure they are able to reach the
outcomes of the learning experiences discussed.
Students not only learn in the classroom, but also as they engage in the CAS
program, which allows for the transferal of skills and development of dispositions
outside of the classroom. Students are required to reflect on the activities they
engage in throughout the school year. Reflections need to be insightful, centered
in what they learned, what skills they acquired, and what areas they need to
develop further. All of these reflections are stored in Managebac. Students reflect
on the activities they engage in twice a month. Their CAS learning experience is
summed up in a reflective essay Grade 12 that students complete as part of their
graduation requirements. Teacher advisors and the CAS coordinator provide
feedback and follow-up to students on their reflections and activities.
Some classes like the grade 9 and 10 Study Skills classes are using the ISK Aims
and associated Performance Indicators as the standards themselves in order to
track progress of cognitive skills and dispositions that is presented as relevant to
the students’ future. Summative assessments appear to be intentional and
balanced, initiated through collaborative discussion and debate and concluding
with an emphasis and attention to creating a tangible product in written and/or
spoken form.
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Part 2: Domain D (High/Upper School) Standard D6 - Team Evaluation
The assessment of students' learning and its reporting is based on clear, shared and
intelligible criteria that represent the attainment of knowledge, understanding, skills
and behaviours.

Self Ratings
Met

Program Response Narrative
The assessment of student learning and its reporting are based on clear, shared
and intelligible criteria that represents the attainment of knowledge,
understanding, skills and behaviors. Consideration is given to allow student
choice in the way they explain or demonstrate their learning.
Students and parents know what each assessment grade stands for, the scale 1-7
is explained in the HS manual. All parents and students need to sign at the
beginning of the school year. Further, rubrics and/or clear expectations are
shared with students beforehand to ensure they are able to be successful in
showcasing their knowledge, understanding, skills, and behaviors. For example, in
English 9th and 10th grade courses, the rubrics and standards are based on
criteria students will be assessed by when they reach IB. Also, the Math
department uses Common Core standards for the 9th and 10th grade and IB
standards for students’ final two years. In the IB Psychology and General
Psychology students receive an expectation page with step-by-step directions of
what they need to complete as well as the rubric that will be used to assess their
work.
Habits of Learning (HOL) grades, which will be re-branded with more Aimscentered language beginning 2019-2020 academic year, are used to assess
student learning behaviors and the expectations for these are also outlined in the
HS Handbook.
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Part 2: Domain D (High/Upper School) Standard D7 - Team Evaluation
Teaching draws on appropriate cultural and authentic contexts to provide meaning to
the students in their intercultural development.

Self Ratings
Met

Program Response Narrative
Teaching draws upon appropriate cultural and authentic contexts to provide
meaning to the students in their intercultural development. Both curricular and
co-curricular programs offer students the opportunity to experience and learn
from a variety of cultures. Intercultural awareness is a focus across departments
within the HS. In grades 9 and 10 many units have an emphasis on intercultural
understanding in particular in relation to our host country Kenya. Also, there is a
rotating “artist in residence program”- part of the Creative Arts Department which brings in local artists to work with students. Further, ISK runs a work
experience program in 10th grade where an array of guest speakers are invited to
speak. 10th grade students then complete a week long internship in different
workplaces around Nairobi.
ISK’s service learning program draws on appropriate cultural and authentic
contexts to provide meaning to the students. Students work with different local
organizations in order to improve people’s livelihood. In some cases the
community comes to the school and in others students travel out and work within
the community. Students are able to share specific examples of their intercultural
learning through their reflections on Managebac. Students are able to propose
new projects and partnerships that are vetted by the Service Learning
Coordinator. A minimum of 10 students and 1 teacher advisor are required for a
new club to be formed. The club has to align with both the ISK Aims and the
Round Square Ideals.
Students also have the opportunity to participate in local and international
athletic and STEM competitions as well as arts-related workshops. For athletics,
students participate in both the local league and International Schools of
Southern and Eastern Africa (ISSEA) tournaments. In the latter, students get to
experience another school context as well as a different culture when they are
hosted by a family. ISK also hosts these events which exposes students to other
cultures. Students also participate in Model United Nations, Global Issues Service
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Summits, and Round Square Regional and International conferences where they
can develop skills and share their experiences with like-minded students.
Intercultural trips take place every year giving the students the opportunity to
visit different parts of Kenya and to learn about local cultures. These trips are
evaluated on a yearly basis based on feedback from trip leaders and students.
Grade 9 students climb Mount Kenya as a class. In preparation for this trip,
students learn about local cultures, flora, and fauna around Mt. Kenya. Students
are able to choose their own intercultural experience in Grade 10 and 11. Specially
designed trips are offered for the senior class. All students share and reflect on
their intercultural experiences through Managebac. 44.1% of students reported
that being involved with the local culture and language has enhanced their
learning, it might be appropriate to revisit the trips offered to ensure that more
students can agree with this statement.
For the last two years all staff took part in school-wide professional learning
(Transforming Schools workshop) focusing on diversity and intercultural
understanding and how these concepts can continue to be woven into curriculum
intentionally and consistently.
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Part 2: Domain D (High/Upper School) Standard D8 - Team Evaluation
A range of high quality media and information technology is used meaningfully to
enrich the quality of the students' learning.

Self Ratings
Met

Program Response Narrative
A range of high quality media and information technology is used meaningfully in
the classroom to enrich the quality of student learning. There has been a
significant investment to provide all teachers with a laptop and access to wireless
internet. Further, there is a 1:1 laptop plan for students in the HS. Every student
needs to bring a laptop to use in each class and high speed wireless internet
covers the whole campus. Students have access to a virtual learning environment
(Moodle) and Google Classroom where they can access course resources and
hand in assignments. Technology and media tools are used to enrich student’s
learning experiences. The school uses google docs, Adobe Creative Cloud, and
other software across departments. Information technology is explicitly
integrated into units across the curriculum.
ISK HS students have access to the library which houses an array of high quality
print and digital media. Students have access to more than 100 on-line magazines
and journals, thousands of print and electronic books, access to research
databases, and the newly introduced libguides. Student use of all of these
resources is supported by the MS/HS Librarian and assistants.
Media and IT-focused elective STEM courses are being offered to all HS students
(Computer Game & App Design, Digital Design, and Robotics). The school also
offers IB Design Technology to grade 11 and 12. Outside the classroom, after
school activities include STEM club, Filmmaking club, Photography club, etc.
There is a school wide technology integration specialist who works with the HS.
We do not currently have a technology integration facilitator specifically assigned
to the integration of technology in the HS.
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Part 2: Domain D (High/Upper School) Standard D9 - Team Evaluation
There are formal processes in place for recording, analysing, and reporting evidence
of both school-wide achievement and individual student's performance to parents
and other appropriate stakeholders as a means of measuring success in meeting
stated goals.

Self Ratings
Exceeded

Program Response Narrative
There are different formal processes in place for teachers to engage in recording,
analyzing, and reporting their student data. Different stakeholders are able to
access school-wide results, especially IB results, as they are published in the
School’s Annual report.
Parents have access to Moodle, PowerSchool and Google Classroom updates.
Parents are able to check on their child’s grades and their progress and
performance over the school year. There is assistance for parents who are not
able to access the different platforms.
Parent-Teacher-Student Conferences allow for a formal check-in where students
and parents can get involved in the student’s achievement plan. This semester, a
more student-run meeting was piloted for G11 and 12 in which students chose the
learning experiences they wanted to discuss with teachers and came up with
self-directed plans to raise their achievement levels. This includes a bi-weekly
report system to aid students awareness of progress and achievement data.
IB teachers reflect upon the scores their students achieved in the May
examinations and modify (if necessary) their teaching practices. Further, the
achievement results of students in IB is analyzed compared to that of its past
graduates to ensure the school’s program is still effective.
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Part 2: Domain D (High/Upper School) Standard D10 - Team Evaluation
There is sufficient teaching time allocated throughout the school to enable the
planned curriculum to be taught effectively.

Self Ratings
Met

Program Response Narrative
There has been an explicit effort from the HS to provide sufficient teaching time
to enable the planned curriculum to be taught effectively. Over the last two years,
the HS has tried out two different schedule configurations to ensure that learning
is being prioritized and to maximize the time students are engaged in learning
tasks.
Changes have been made to ensure we don’t only provide students with
academics, but also with consistent socio-emotional support through an advisory
program. This school year we reverted to having regular classes on Wednesday to
ensure we were having more class time for all grade levels. To comply with
requirements set forth by the IB, we have come up with a concrete plan by
teacher to release Standard Level students from class and ensure we try and
meet the 240 hour requirement for Higher Level classes.
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Part 2: Domain D (High/Upper School) Standard D11 - Team Evaluation
Students with specific learning needs, including gifted and talented students, are
given support from suitably qualified personnel to gain access to the curriculum and
to make suitable progress, relative to their capabilities.

Self Ratings
Met

Program Response Narrative
Students with specific learning needs are given support from suitably qualified
personnel to gain access to the curriculum and make suitable progress. In an
effort to be more inclusive, the school has invested itself in collecting and
designing age-appropriate and vertically aligned resources and curriculum that
support the academic development of moderate needs students. Further,
Learning Support teachers co-teach in different subject areas.
Teachers are expected to use formative and summative assessments to adjust
the program for their students. Planning includes the identification of strategies
to support and extend learning. Teachers have been given some training in
differentiation and extension through external consultants over the past 2 years.
Monitoring the implementation of these processes and strategies is necessary to
ensure that all students needs are being met.
Program selection and progression throughout the HS has been designed with
pathways so that students have opportunity to gain access to a curriculum that
best suits their needs. This includes various options to enroll in IB DP at higher or
standard level as well as the choice of completing the ISK High school diploma
courses.
To make effective use of community resources, the school has students in the
learning support program enroll in Study Skills (grades 9 and 10) or Learning
Support class (grades 11 and 12). Also, some students have formalized Individual
Education Plans which establish goals connected to academic or executive
functioning development. The school has also added a part-time Modern
Languages co-teacher who is not a certified learning support teacher but is able
to support students and teachers in Modern Language classes where there are
significant needs. All LS and mainstream classroom teachers have participated in
the co-teaching workshops offered by the Teaching and Learning Center.
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Part 2: Domain D (High/Upper School) Standard D12 - Team Evaluation
Students with specific language needs are given support from suitably qualified
personnel to gain access to the curriculum and to make suitable progress, relative to
their capabilities.

Self Ratings
Not Met/Partially Met

Program Response Narrative
As identified in the Prep Report ELL learning and support is an area for
development at ISK and the findings of the HS echo the recommendations from
that report.
As mentioned in D2 there is a system to assess students at enrollment and
throughout their schooling to identify ELL students and offer guidance and
support for both teachers and students.
There is currently one teacher assigned to ELL support, working on a 20%
contract, in the HS. This teacher accommodates 7 students currently enrolled in
the HS with specific ELL needs as identified through the WIDA assessment for
language learners at enrollment to the school. The ELL teacher works with a small
group of students every other day using a pull-out model to help students’
complete assignments and understand some concepts This is not a Language
Acquisition Program, its intention is to assist students in accessing the
curriculum. Teachers in mainstream classrooms with ELL students are expected
to liaise with the ELL teacher to support their needs. However, as indicated in the
survey where 40% of teachers did not agree that, “The school helps teachers
learn strategies to accommodate students who need English (or other languages
of instruction) support.” it is clear that this system is not robust enough. The SSS
department recognizes that this is an area for improvement and have secured a
further 20% of contracted hours beginning in August 2019 to allow for more
liaison and contact with both ELL learners and mainstream teachers. Further
training for teachers on ELL strategies is planned for Semester 2 this academic
year (2018-19).
Support to maintain and enhance language learning in other areas includes the
provision of a mother tongue program that students can enroll in after school
which is paid for by the parents. In HS the Dutch program is well attended.
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Parents are given opportunity to form other language groups with support from
the school, but this has not been undertaken thus far. It is hoped that the uptake
seen in the MS will filter into HS in the future.
In addition students are given opportunity to access higher level and standard
level courses in Modern languages as well as entering into native speakers
French, Dutch, and Spanish at IB.
For students who find the acquisition of another language more challenging coteaching strategies to improve differentiation is being employed in French and
Spanish in order to maximize students’ potential in this area.
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Part 2: Domain D (High/Upper School) Planned Actions - Team Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Identified students with learning needs are supported through RTIs and IEPs.
Clear effort to provide enough instructional time and socio-emotional support
for students through the new HS schedule.
Transparency with parents and stakeholders about student results and
progress.
Areas for Development:
Admissions process review
English language proficiency placement need to be more accurate.
Guidelines to identify and work with HCL students
Training regarding ELL students in Mainstream classroom.
Need for a comprehensive ELL program and related policies and procedures.
How to identify, support, and exit students effectively.
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Part 2: Domain E - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
Students are well protected and their overall well-being is a priority at ISK. This is
seen across all divisions as the school has extensive
child safeguarding policies put into place in terms of child protection, health care,
and emergency drills.
Students are encouraged to be well-rounded and develop their interests and
passions in multiple areas. This is evident through our breadth of co-curricular
opportunities, and support of service and and experiential learning activities. ISK
also has highly qualified counselors who lead and facilitate lessons across all
divisions on topics related to student socio-emotional well-being. Within both the
Middle and High schools at ISK, comprehensive advisory programs have also been
implemented within the past two years to address student well-being. ISK has
partnerships with outside professionals for student referrals when additional
supports not available within the school are needed (e.g. Speech Language
services, school/ clinical psychologists).
ISK is an academically rigorous school that provides numerous supports for a
broad range of students, including those with learning challenges, highly capable
learners, English language acquisition learners, and students with socioemotional needs. Student supports are implemented when students are
struggling academically, socio-emotionally, or are under challenged, and this is
recognized through admissions placement or through the grade level ‘students of
concern’ meetings, using the Response to Intervention (RtI) program. Along with
necessary supports, ISK also provides experiential learning outside of the
classroom to help develop and reinforce leadership as well as curricular content.
These experiences include service learning, the work experience program,
intercultural trips and the co-curricular program. ISK’s Mission, Vision and
Educational Aims come alive through these experiences, and also encourage
students to reach their potential, as well as pursue their individual interests and
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aspirations.
The health, safety and security of students at ISK is extensively supported and is
a top priority. This can be seen through well-established policies addressing child
protection, health care, safety and security practices including emergency drills.
All staff and faculty have annual trainings on detecting and addressing child
protection needs. All teachers and TA's are required to have basic first aid training
at least once every two years. Emergency drills such as fire drills, duck and cover
drills, shelter-in-place, and evacuation drills are regularly exercised and reviewed.
ISK has a number of child safeguarding policies in place to ensure digital
protection and security for students. ISK utilizes a program called Smoothwall
that filters all websites accessed by students, staff and guests to the ISK campus.
Smoothwall also features full reporting and alerts of potentially harmful behavior.
ISK has a privacy protection policy for the safeguarding of personal data in
response to the recent change in Kenya’s legal protocol related to personal data
usage according to the new GDPR (Global Data Protection Regulation). School
staff were trained on this policy at the beginning of the school year and will
continue to be trained annually. There is also a Responsible User Agreement that
each student must sign in order to be provided access to digital media at ISK. This
clearly states student expectations in order to ensure safe and secure use.
Alongside access to digital media, ISK has implemented digital citizenship lessons
within the Elementary and Middle Schools to ensure students are educated and
aware of the hazards of an on-line presence.
95% of parents feel that their children are safe and school. 95% of parents and
96% of faculty believes that ISK offers a healthy and safe environment for all
members of the community.

Page 180

Part 2: Domain E - Standard E1 - Team
Evaluation
The school environment is characterised by openness, fairness, trust, and mutual
respect to support students' learning and well-being, listen to their views and develop
their leadership qualities.

Self Ratings
Met

Program Response Narrative
ISK promotes an open, fair environment where trust and mutual respect support
student learning and well-being. There are clear expectations for student
behavior in all three divisions which are outlined in student handbooks. These are
also addressed at the start of each semester and revisited at appropriate times
during the year. All students are required to sign a Student Expectations contract.
Clear consequences are outlined and explained thoroughly to both students and
parents.
Each division has its own initiatives and programs designed to support student
learning and well-being. In the Elementary School, the Second Step Social and
Emotional Curriculum is used to support relationship building and confidence.
Initiatives such as the Buddy Bench promote friendships and help to ensure
children feel included. Kelso’s Choices is a program used to help teach students
positive ways to deal with conflict or disagreement. In the Middle and High
Schools, advisory programs are structured around developing and maintaining
relationships. There is a new after school program in the Middle School which
explicitly teaches social thinking for students with a recognized need for this type
of support. Both Middle and High School Learning Support teachers intentionally
teach self-advocacy skills and students are encouraged to advocate for their
learning needs. As students move to High School, part of their Individualized
Education Plan meetings is student led.
Findings from the CIS survey indicated there was a discrepancy between
students’ perceptions and faculty perceptions related to the learning
environment. 97% of faculty either strongly agreed or agreed that ISK has a
supportive learning environment, yet nearly 20% of students either disagreed or
strongly disagreed that they are encouraged to express their views to the school
on matters concerning their learning and well-being. There is a need to continue
to increase ways in which students feel they have a voice and choice in school.
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Greater efforts have been made to ensure that students are aware of the
different platforms where their voices can be heard throughout the school and
this should continue to be reviewed.
Student voice is important and is key to how decisions are made and programs
are developed. Students are encouraged to voice their opinions, advocate for
themselves, and build relationships with each other and adults in the community.
In the Middle School the student climate committee meets regularly to discuss
ways in which they can make their community more inclusive and bring
awareness to the varying needs within the school community. There is also a MS
student Round Table held once a month. In the High School, the Associated
Student Body’s mission is to facilitate participation between the student body
and the greater school community. For the last three years, two high school ASB
students have participated in the annual Strategic Planning Retreat with the
Board, Admin, parent and teacher reps. Also, at the monthly Board meeting an
ASB representative shares updates of their work. The school has a rich variety of
student opportunity for voice and choice, however students are not always aware
of the options in place for their voice to be heard.
Student leadership takes multiple forms that are developmentally appropriate and
scaffolded to support students as they grow. In the Elementary School, student
leadership is a key feature in the Pride Helper leadership program. Guided by the
advisors, students initiate annual goals and events that are mutually beneficial to
community partners and the students. In both the Middle and High schools, there
is an Ambassadors program to support new student transitions, develop
relationships and mentor younger students.
Service learning projects, clubs and activities are student led in the High School
which fosters collaboration and support among peers. In the Elementary and
Middle schools, clubs and activities are primarily facilitated by faculty and staff,
but students are encouraged to initiate new clubs and programs and take on
leadership roles. Service Learning is a component in all three divisional
programs.
This year the theme of the schoolwide International Day was ‘Proud to be Me’. In
the Middle School, students led workshops around different aspects of their
identity. The objectives of the day were to raise awareness about identity and
how it contributes to our community’s diversity.
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Part 2: Domain E - Standard E2 - Team
Evaluation
The school has documented effective written policies to safeguard and promote the
welfare of all enrolled students.

Self Ratings
Exceeded

Program Response Narrative
ISK is considered a leader in the region in the area of child protection. ISK has a
clearly defined Child Protection Policy which is reviewed regularly, and a detailed
Child Protection Handbook which is reviewed annually. The handbook includes
clear guidelines for reporting abuse and a flowchart for how such reports are
documented. The school’s position on child protection is prominent on the ISK
website. Included in these statements are the school’s requirements regarding
the vetting and police clearance of all employees. ISK has a well established Multi
Disciplinary Team (MDT), and in 2014 initiated the Child Protection Advocacy
Network (CPAN) within Nairobi. More than 150 participants from over thirty-five
international schools in and around Nairobi and other areas of Kenya meet three
or four times per year to discuss best practices in regards to child protection, and
to initiate programs that are appropriate for each member group. The MDT follows
the AISA guidelines to convene a group of professionals within the Kenyan and
expatriate community consisting of medical representatives, social workers,
psychologists, law enforcement representatives, child rights lawyers, educators
and school counselors concerning child protection. This group meets regularly
with CPAN and are consulted for serious child protection issues and advice on
Kenyan law. ISK and CPAN have organized professional learning opportunities for
the greater community of schools in Kenya. Child protection at ISK has also
expanded to include how digital images of students are published, and ISK has a
recently updated policy related to safeguarding children on-line in alignment with
the GDPR (General Data Protection Regulation).
Annual child protection trainings are held at the beginning of the school year in
August. Separate training sessions occur for the faculty, staff, and external
personnel such as shadow assistants, external therapists, and volunteers. In
addition, the counselors have created a child protection video where individuals
who may have missed the presentation or are new employees can be trained by
watching the video in individual sessions. From the CIS survey results, 14% of
faculty do not feel confident in detecting child abuse. It is recommended that
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counselors and the health office who are responsible for the annual child
protection trainings include increased information on detecting signs of child
abuse.
The Elementary School counselors teach a personal safety unit every year with
the objectives: safe touch versus unsafe touch, how to report the touching rule,
and who are trusted adults to whom students may report. This complies with the
Africa International School Association (AISA) comprehensive child protection
guidelines. In the Middle and High schools, issues of personal safety are
addressed both in the physical education/ health courses and through advisory
lessons.
In addition, the counselors have a current list of specialists located in Nairobi
when they need to refer a particular student or incident which requires additional
support. In January 2019, therapists were invited to an open house at ISK for a
meet and greet in order to build a more comprehensive network.
In Nairobi, there is a cohort of mental health providers who exclusively treat
school-aged children, from pre-kindergarten through adolescence. They have
shared with CPAN the kind of child protection cases which are most prominent,
how they proceed in a treatment process, and the best way to make referrals.
Freedom From Chemical Dependency (FCD) have been invited to the school to
lead sessions for students, teachers and parents for the past five years. The
focus is on chemical dependency, its effects on the teenage body/brain and
myths around chemical dependency. FCD and the MS/HS counselors also share
information about where students can find help if they need it. ISK is now looking
at other options besides FCD, who now come to ISK on a rotational basis. ISK is
considering using the National Agency for the Campaign Against Drug Abuse
(NACADA) as well as bringing in drug and alcohol addiction specialists to work
with students.
In the design of facilities throughout the school, child safety is at the forefront of
decision-making. Provisions have been put in place to make sure private areas
such as bathrooms are labeled for adults and children. The stalls are also
designed so access can be gained if necessary by an adult. The inside of
classrooms are visible and there is an open door policy. Counseling offices and
other rooms used for confidential conversations need to comply with policy and
confidentiality while also having the flexibility to be open and visible. During the
design of new buildings on campus, consideration for the placement of offices
and classrooms is part of the planning process. Currently, there is not a review
process in place to assess whether the location of certain offices, such as
counseling departments and the health office are in areas that ensure
appropriate access and confidentiality.
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ISK uses a UK-based solution for filtering all websites accessed by students, staff
and guests to the ISK campus. Smoothwall uses content-aware filtering
categories, on top of block lists, so that even the newest potentially harmful
websites not on a block list will still be filtered for users. Smoothwall also features
full reporting and alerts of potentially harmful behavior.
ISK has a Privacy Protection policy for safeguarding of personal data in response
to the recent change in Kenya’s legal protocol related to personal data usage
according to the new GDPR regulations. School staff was trained on this policy at
the beginning of the school year, and will continue to be trained annually.
ISK recognizes that we do not have a written policy for centrally archiving the
written documentation of any alleged child protection issues or concerns. Each
divisional counseling department keeps all confidential child protection reporting
sheets in a secure and locked cabinet. The Director’s office keeps any
confidential reporting files for a faculty or a staff member, including those who
are no longer at the school.
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Part 2: Domain E - Standard E3 - Team
Evaluation
The school implements policies and procedures in relation to anti-bullying, child
protection, complaints, security, safeguarding, behaviour, discipline, sanctions,
rewards and restraint, health education and health records.

Self Ratings
Met

Program Response Narrative
The policy and procedures for the well-being of students are not only effective,
but considered a priority at ISK. School policy and procedures are in place to
ensure that attention is given to students’ physical and mental health, socioemotional safety, and student well-being is considered at the holistic level.
There are definitions and policies related to anti-bullying and cyber-bullying
found within the ISK child protection manual, and anti-bullying lessons take place
across all divisions. The Elementary School counselors visit classes to address
how students should respond to bullying, and the Middle and High schools
incorporate lessons related to respectful language and digital citizenship within
advisory. When an incident occurs, the counselor, the teacher and the divisional
Principal work with the students involved and consequences are determined
according to the student code of conduct. Whenever possible, these incidents are
used as a teaching opportunity to prevent future occurrences.
ISK implements its child protection policies through annual mandatory child
protection trainings for all faculty, staff, and school volunteers. At the beginning
of every school year there is communication of the policy to all parents, and
students have lessons related to child protection across all divisions. This is done
by the counselors in the Elementary School and within advisory for Middle and
High School students.
Documentation regarding both faculty and student conduct and behavioral
expectations can be found in school-wide and/or divisional handbooks. The
Elementary, Middle and High School each have handbooks that articulate
programs and procedures related to division-specific behavioral expectations and
consequences related to bullying, substance abuse, dangerous acts, and
offensive language. According to the CIS survey, 98% of parents agree/ strongly
agree that they understand the expectations at school for student behavior.
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Articulated policy in regards to grievances is also found in the ISK policy manual.
Student health forms and records are maintained in the school health clinic and
kept in PowerSchool so that relevant teachers have access as needed. If student
health needs are significant, student health plans are created and shared with the
student’s teachers and coaches. Detailed instructions related to the care of the
student and any known health concerns are clearly communicated to faculty and
staff on school trips through the health clinic. Professionally trained health staff
are always available on campus during school hours and when sporting and
service learning activities take place on campus. It is an expectation that all
faculty and staff have current certification in CPR and/or basic first aid. Faculty
are trained bi-annually along with those who work with students, such as, bus
monitors, TAs, etc. in basic first aid.
Health lessons take place across all divisions, though consistency, vertical
articulation and alignment is currently an area requiring attention. In the
Elementary School there are a few documented units in various grade levels
addressing health (e.g. puberty in 5th grade). In the Middle and High Schools
health education is taught within the physical education courses, and the
physical education department is currently doing a curricular review for improved
vertical alignment in this area. Various aspects of health education including
substance abuse and emotional well-being are addressed within the Middle and
High School advisory programs, as well as within morning meetings and regular
Guidance lessons in the Elementary School. Results of the CIS survey indicated
that 18% of students did not feel confident in knowing what to do when bullying
occurs. Greater emphasis on empowering students to speak out to either the
bully or the victim (being an upstander) should take place within advisory and
counseling lessons. In addition to an articulated health program, consideration
should be given to the designing a behavior matrix that is age appropriate to
ensure consistency across all divisions.
The overall well-being of the child is seen as paramount at ISK. Each division has
implemented proactive programs to support students. This is shown in our
personalized learning pathway, and wellness is an integral part of our ISK
Learning Designs. ISK is attentive to addressing the needs of students holistically,
including physical, mental health, emotional and individual learning needs. School
counselors evaluate new student files to determine needs, and new student
profiles are shared with teachers. Upon transitioning between divisions, student
data and needs are shared with grade level leaders in order to make the transition
smooth. ISK utilizes a Response to Intervention (RtI) protocol through the grade
level ‘student of concern’ meetings to provide intervention suggestions as well as
any necessary supports. All students identified as needing individualized learning
supports and accommodations through the Student Support program, have
documented plans which are directly shared and communicated with their
teachers. If students require additional counseling services, counselors, learning
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support teachers, and/or the Student Support Services Coordinator will
recommend an outside therapist who will work closely with ISK.
ISK is beginning to implement an on-line data and learning platform called
Learning Board, where holistic student information could be collated and digitally
displayed to provide a fuller picture of a student’s learning and interests.
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Part 2: Domain E - Standard E4 - Team
Evaluation
The standards of health, safety and security are supported by written policies and
effective procedures, which exceed, where possible, local regulatory requirements.

Self Ratings
Exceeded

Program Response Narrative
The effectiveness of the school’s health procedures are monitored and revised on
a rotational basis. The health office conducts first aid training for all staff
biannually and provides advanced training for teachers to prepare faculty for
health emergencies on and off campus, as outlined in the Health Procedure
Manual. The manual is frequently revised to include information on communicable
diseases and or any other health threats. The Health Office keeps records of
health-related incidents and they create health plans for more severe conditions.
Health information is shared with relevant faculty and is indicated in PowerSchool
for easy access for faculty working with students.
The school has a comprehensive set of procedures to ensure on-site and off-site
safety which is revised annually. These include drills such as fire drills, duck and
cover, whole school evacuation, and the recently implemented safe haven drills.
The School practices these regularly and feedback is sent to the Head of Security
to ensure systems can be more effective and efficient. The Head of Security
sends out a feedback form to faculty and staff to improve systems in place after
every drill. The school also consults with local safety services, the American and
Canadian Embassies,and the United Nations to ensure procedures are up to date.
Training is given regularly to security staff and health and safety personnel. Email
and text (SMS) correspondence to the whole ISK community occur when an
emergency or any type of security threat happens.
96% of parents and 98% of faculty in the CIS survey agreed or strongly agreed
with ISK’s safety and health procedures.

Page 189

Part 2: Domain E - Standard E5 - Team
Evaluation
The school has policies and procedures in place to provide safety against hazards
such as fire, earthquake or intruders: these exceed, where possible, local regulatory
requirements.

Self Ratings
Met

Program Response Narrative
ISK has policies and procedures in place to ensure student safety in situations
where their physical safety may be compromised.
ISK has emergency drills to ensure student and staff safety in the event of natural
events, such as fire, earthquakes or intruders. Whole school evacuation, fire, duck
and cover, and shelter in place (safe haven) drills are practiced according to the
schedule laid out by the Head of Security and the Leadership Team. To ensure
safety, all playground equipment on campus has undergone rigorous safety
checks with appropriate cushioning under climbing structures. The school
facilities are inspected annually by local authorities. In addition, ramps,
appropriate walkways and elevators are available in many parts of the school
enabling students and faculty with disabilities to move from one location to the
other. Provisions are put in place to accommodate students or faculty members
who have physical needs which inhibit mobility.
Operations are tasked with ensuring that all equipment, including playground
equipment is well maintained. There is a clear procedure to request maintenance
through a help desk. Fire and medical equipment is checked regularly, and there is
record of this held at the security office, within operations, and at the health
office where relevant.
If circumstances lead to a school closure for an extended period of time, a virtual
learning plan is in place to provide an avenue for students to access the
curriculum from any location with Internet connectivity. A virtual learning plan is
in place for each division.
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Part 2: Domain E - Standard E6 - Team
Evaluation
The school provides health care and health education to support students' well-being
and enhance access to learning opportunities.

Self Ratings
Met

Program Response Narrative
ISK’s health office provides regular communication to the community regarding
any pandemic, epidemic or communicable diseases in the community. This year
the health care clinician updated PowerSchool to include all pertinent health
information on students. This includes information about prevention and
response. Though there is limited explicit teaching of physical health in the
Elementary School, students complete a puberty unit in 5th Grade and a human
body unit in grade 4. The Middle and High schools provide health education
through physical education/health classes with specific content standards, along
with the ISK Educational Aims. There are many after school activities that
promote well-being which keep students active though athletics, the arts, and
service learning.
There are service learning projects linked to health awareness in the High School,
where partnerships between the student body and local communities are
strengthened through student visits to a local hospital and other health related
projects (e.g. Project Imagine). ISK promotes wellness of the student body
through various after school activities throughout the three divisions, as well as
offers health and nutrition courses for the Middle and High School students as
part of the regular curriculum. Health awareness is raised in the Elementary
School in some Guidance classes and in some Morning Meetings, however it is
recognized that this is an area to be addressed.
The ISK counseling department and the Student Support Services department
also host parent sessions to help facilitate better child-parent relationships and
to support student well-being. Sessions such as Parenting Through Love and
Logic organized by the counselors, and Supporting Students with Executive
Functioning Issues organized by Student Support Services have been well
attended by the parent community. Teachers are encouraged to participate in
wellness days held once a semester to promote balance and well-being. Advisory
sessions in both Middle and High School focus on student wellbeing, mindfulness
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and balance. Continuing to create ways in which the ISK community promotes
well-being and balance is an area requiring regular review.
The CIS survey showed that 94% of parents either strongly agreed or agreed that
they are comfortable with the school’s attention to health matters.
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Part 2: Domain E - Standard E7 - Team
Evaluation
There is an effective and implemented written policy and procedures, including risk
assessment, to support the health, safety and security of students on activities
outside the school.

Self Ratings
Met

Program Response Narrative
ISK school trip security focuses on extensive prior risk-assessment and
monitoring of on-site security situations before students leave campus for day or
overnight trips. The ISK safety and security office conducts official risk
assessments for local, regional and international trips and activities through
communication and partnerships with sponsoring missions and organizations.
The safety of each location is regularly assessed throughout the trip to ensure
student and faculty safety at all times.
Informational parent meetings are held before the Intercultural (IC) trips take
place to obtain permission for student participation, and to communicate
purpose, location and activities of the trips. The health clinic reviews student
health records and necessary plans are put in place to ensure medication and
emergency supplies are on hand and easily accessible. The needs of students
with specific medical conditions are addressed and where possible avenues to
ensure all students have access to trips are actualized.
Protocols that promote consistency include trip proposal procedures, emergency
protocols, comprehensive risk assessments, and chaperone background checks.
There are separate protocols for trips within and outside of Kenya.
The ISK child protection manual is the primary document used to train and
communicate expectations with the appropriate stakeholders as well as
community partners outside of ISK. The ISSEA Athletics Directors are updating
the handbook procedures and protocols to support child protection when
students are visiting other schools for events (e.g. sports tournaments, creative
arts events.) The same child protection guidelines should also apply for ISK
students involved in work experience off campus. Currently there is no written
policy although there are sessions with students to help them learn to advocate
for themselves. The work experience coordinator meets with the companies to
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ensure that the location is a safe environment.
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Part 2: Domain E - Standard E8 - Team
Evaluation
The school offers university/college counselling, assessment, referral, educational
and career planning guidance suitable to the age/maturation of all the students in its
care.

Self Ratings
Met

Program Response Narrative
ISK has a comprehensive career and college counseling program. College
counseling begins as early as 9th grade when students and parents attend
informational meetings explaining how course selection influences college and
career choice. In the 10th grade, as part of ISK’s Experiential Learning program, all
students participate in a week long work experience off campus. During advisory,
career panels are organized so that Grade 10 students can begin to determine
their interests and potential career prospects. Students in Grade 10 also have the
opportunity to meet with the IB coordinator if they are considering this path, to
determine the courses that best support their interests and choices in regard to
their future.
Students in Grades 11 and 12 receive guidance as to their options for the future.
Students receive individualized counseling with highly qualified counselors to
discuss their ideas for the future and are advised accordingly. Parents and
students are invited to meetings to ensure that students choices are supported
holistically. The HS also carries out specific informational evenings centered
around transitions after students leave ISK.
During Senior week, students are given opportunities to attend sessions that
support student life after school. These include discussing experiences with
members of the alumni, Cooking classes, first aid training and third culture kid
information. ISK graduates also receive a 'Life After ISK' book that includes useful
information for transition Alumni parents are on a panel to help answer questions.
A similar presentation is given by the high school counselors to the students
during senior week, along with a “Life After ISK” book to use as a reference.
One of the ways ISK evaluates effective practice is through exit interviews with
seniors regarding their acceptance into University. All college and career
counseling information is directly shared with all parents via email communication
and available to them on the ISK Moodle college counseling page.
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According to climate survey results, this continues to be an area of need as 14%
of students were not satisfied with the effectiveness of the schools
university/college/ career guidance and counseling processes. In addition, 27% of
alumni were not satisfied with the amount of guidance given for university
support from counselors, and 20% did not feel that personal counseling and
academic support services were sufficient. However, it is noted many of the
alumni who responded to the survey did not graduate within the past 10 years. To
ensure future effectiveness of the college counseling program, ISK could send
out follow up feedback surveys to alumni 3-5 years after graduating from ISK.
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Part 2: Domain E - Standard E9 - Team
Evaluation
Those students and families making transitions between divisions of the school, and
in and out of the school are supported effectively through advice, counselling and
appropriate information.

Self Ratings
Met

Program Response Narrative
ISK provides new families a clear, articulated path into the school. The orientation
packet contains various documents such as the ISK Mission/Vision, welcome
letter from the Board, and ID information to ease transition into school. Across the
school there are various avenues for parents to learn about each grade level and
the academic program and school expectations. This includes information sent by
the school in the form of the parent handbook, grade level curriculum guides, and
relevant information on Moodle and the ISK website.
Counselors coordinate the R.A.F.T. (Reconciliation - Affirmation - Farewells Think Destination) transition program with families and students who are leaving.
When families arrive to ISK, the New Family Orientation day helps orient both
students and parents. Students meet classmates and parents have the
opportunity to do many of the tasks associated with being new (e.g. ID badges,
bus sign up, etc.) Participation and appreciation for these days has been very
positive. Students entering the school receive guidance from the counselor to
help ease any anxiety.
In the Elementary School a buddy system operates to support new students as
they build social networks with other children. Students transitioning out of
school have similar support and are given a family transition booklet. A student
ambassador’s club exists in the Middle School and High School designed to assist
new students with transitions into and out of the school. In the High School a
Transition to University presentation and activity with both seniors and parents is
intended to ease university adjustment. Additional resources can be found in the
library which has many self-help books focused on transitions.
There are a variety of intra-school transition programs. For the Elementary School
to Middle School transition, the MS counselor coordinates a grade 5-6 stepping-
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up process that includes presentations about Middle School expectations and
familiarization with life in the MS. 5th graders spend a day in 6th grade
experiencing the Middle School system. In addition teachers from grades 5 and 6
meet to communicate the learning needs of all students.
Transition from Middle School to High School is initiated with a series of meetings
with 8th grade students to help prepare them for the adjustment to High School.
Topics include choosing classes wisely, and dealing with the social-emotional
transition to HS. In addition, a panel of 9th grade students also speak with the 8th
graders to give them a first-hand perspective. Parent evenings in both MS and HS
seek to help parents and students understand the transition process as well as
specific divisional information.
There is a beginning and end-of-year advisory focus on transitions for students
who are leaving, but for the students who remain more support could be
provided.
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Part 2: Domain E - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
ISK has a well established child protection policy and Multi-disciplinary
Response Team (MDT) in place. ISK is a leader within the region on child
protection, and initiated the Child Protection Advocacy Network (CPAN) in
Nairobi for the surrounding educational community. All staff and faculty are
annually trained in detecting and responding to child abuse.
ISK has comprehensive safety and security policies and regular ongoing
drills for emergency situations including fire, duck and cover, and both stay
put and campus evacuation. All emergency drills are practiced and reviewed
regularly. All staff and faculty are required to have current CPR and basic first
aid in case of an emergency situation.
ISK places an emphasis on student well-being across all divisions. ISK
encourages students to become well-rounded and balanced individuals
through participation in service learning, experiential learning, and cocurricular activities. Pastoral care is provided to students through morning
meeting in ES, and the MS and HS advisory programs.
Many academic and socio-emotional supports are in place for students who
struggle. ISK uses a grade level student of concern process alongside the
Response to Intervention (RtI) program to ensure that students receive the
individualized supports required for success. There is a strong Student
Support Services program at ISK that is expanding to include a Life Centered
Education program.
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Areas of Development:
ISK should continue to review its health education scope and sequence
across divisions to ensure vertical alignment. Counselors should review the
material utilized to train faculty on detecting child abuse to improve
confidence in this area.
As the middle and high school advisory programs are newly implemented,
there should continue to be reflection on the effectiveness of the program.
As ISK continues to become an inclusive community, emphasis on improved
accessibility on campus should be prioritized when new construction of
buildings takes place.
As ISK continues to grow in size, annual reviews of counseling personnel and
staffing should be considered in order to effectively provide both socioemotional and college counseling services. In order to better determine
effectiveness of the college counseling program, it is recommended that a
follow up survey be given to alumni 3-5 years after graduation.
In order to ensure consistency across divisions, it is recommended that
divisional heads review their student expectations and disciplinary
consequences for improved alignment.
Ensure policies are written for safeguarding students when participating in
events off campus (e.g. work experience).
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Part 2: Domain F - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
ISK is well aligned to the standards in this domain. ISK is led by a well-educated
and informed team of governors, administrators and human resource specialists
who ensure that the school complies with Kenyan labor laws. They also ensure
that practices are in line with the ideals of the CIS code of Ethics and reflect
international practices. All staff are kept informed of their rights as an employee
and are provided with relevant information as to how they should conduct
themselves at work as well as being informed of how to carry out their duties. As
a result of this the climate of trust that exists between employers and employees
is good. The majority of staff stay at the school for a significant amount of time
and retention is high.
ISK is mindful of child protection in its recruitment process. This has been
enhanced in the past few years with background and reference checks being
extended beyond those employed on a full contract. All volunteers and casual
workers are now bound to the same systems as those in full time employment.
ISK employs staff from all over the world and there is representation on the
teaching of staff of both local and expatriate teachers. ISK’s recruitment
practices include the attendance at international job fairs, internal promotions
and advertisement on the school’s website.The creation and recruitment for new
positions is well planned and reflects the needs of the student body and changes
in the curriculum. The school employs highly qualified staff in all sectors of the
school. Recruitment practices are rigorous, transparent and clearly understood by
all members of the community. In order to strengthen the school’s awareness of
its recruitment practices, ISK carried out surveys of community members in an
attempt to ascertain priorities for recruitment. A result of this survey has been
the inclusion of ‘Cultural Competency’ as a key skill in the job description for
future employees; this lies alongside high levels of skill and alignment with the
school’s philosophy. The school also analyzed the cultural experience of its
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current staffing and concluded that it reflects the composition of the student
body adequately to support global awareness, promote dialogue and allow
students to connect with them. In order to raise the level of understanding and
skill in the area of ‘Cultural Competency’ and ‘Institutional Trust’ the school has
carried out a number of workshops.
ISK strives to learn from its faculty, parents and students to improve its practice.
A variety of systems are in place to identify the school’s current position in regard
to the realization of the school’s Mission and Vision, practice, procedures and
working conditions. Some of these strategies include discussion in committees
with all staff representation and climate surveys. This could also be enhanced
with a review of the purpose of lesson observations to monitor and improve
teaching and learning at both an individual and divisional level.
The school is committed to ensuring that their staff are well-trained and focused
on delivering an ambitious learning experience for the learners at ISK.
Professional learning opportunities are plentiful and are offered to all members of
the school community. This has been backed by the Board of Directors through
an increase in funding for professional learning.
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Part 2: Domain F - Standard F1 - Team
Evaluation
The faculty and support staff is sufficient in numbers, experience, qualifications, and
competencies.

Self Ratings
Exceeded

Program Response Narrative
As identified in the information supplied in ‘Part I - Faculty and Support Staff
Report’, ISK has the sufficient number of staff in regard to numbers, qualifications
and competencies. Evidence shows that almost 60% of teachers hold a Masters
degree and 36% of TA’s hold a Bachelor’s degree. The high quality of teaching and
learning the staff provides was corroborated through the CIS Community Survey
where all sectors of the community rated the skill level and competencies of
teachers highly. This is seen as a strength within the school.
The school analyzes staffing requirements twice a year. Proposals for the
recruitment of additional staff for the next academic year is analyzed based on
the development of new courses, enrollment and student need. This has resulted
in the hiring of more kitchen staff due to increased enrollment, the creation of a
new position in ES to support ELL learners, as well as a change in the structure
and number of personnel working on whole-school curriculum development.
ISK supports and provides professional development for all members of staff.
There is a process in which feedback is given to the leadership team to identify
training needs for the following year. These are linked to the Key Result Areas
(KRA’s), curriculum developments as well as opportunities to develop competency
and skills. Some of these are offered to all staff, for example training on cultural
competency, child protection, first aid as well as aspects of teamwork and
leadership. PD opportunities also extend to more specific training on hygiene for
canteen staff, lifesaving for swim teachers or coaches and specific educational
training.
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Part 2: Domain F - Standard F2 - Team
Evaluation
Prior to the appointment of all staff (including volunteers), appropriate background
checks have been carried out to confirm their identity, medical fitness, right to work in
the country, previous employment history, character references and, where
appropriate, qualifications and professional references. This information been taken
into account in determining whether their appointment will be confirmed.

Self Ratings
Met

Program Response Narrative
All employees and regular volunteers undergo rigorous background checks prior
to their appointment to ensure they are able to perform their duties ethically and
professionally whilst ensuring the safety of the student body. This is a contractual
requirement for all staff and is embedded into the school’s recruitment and
employment practices. In addition all staff must produce a Kenyan police
clearance certificate every five years. The Human Resources Department
maintain a database to ensure police clearance reports are completed in a timely
manner and staff are sent reminders to update their credentials. In addition,
drivers are bound through a statutory requirement to gain a police clearance
every year to ensure that they do not have any driving violations.
Reference checks are carried out both in written and verbal form for all
employees prior to their employment at the school. The process for obtaining
references for support staff is becoming more rigorous and systematic. There is a
probationary period for support staff written into their contract. Supervisors
confirm that staff are carrying out their duties correctly and at this time a full
contract is confirmed.
As part of the recruitment process, staff are also required to submit a health form
which is ratified by a physician to ensure they are in good health. The school
offers a health insurance program that includes a ‘wellness’ package to promote
good health amongst its staff. Food services staff are required to carry out a
health check every six months.
The school employs some staff on a ‘casual contract’ where they work at ISK for
up to a maximum of three months as a member of operational staff. The process
includes the gathering of all paperwork including reference and police checks.
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Once these have been obtained a candidate is placed on a ‘safe’ workers list
which is used to recruit staff when necessary.
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Part 2: Domain F - Standard F3 - Team
Evaluation
The school provides for the continuous professional development of faculty and staff
that relates to school priorities, the professional needs of the staff and contributes to
the students' learning.

Self Ratings
Met

Program Response Narrative
The school provides for the continuous professional development of faculty and
staff as it relates to the school’s priorities, the professional needs of staff and
where it contributes to the students’ learning or well-being.
ISK allocates Wednesday afternoons specifically for faculty training and
collaboration. These IMPACT(ISK Meetings for Professional and Collaborative
Time) sessions are organized in such a way that all teaching staff benefit from
training on key areas related to the school’s KRA’s (Key Response Areas) as well
as specific division or subject speciality. The Director of Teaching and Learning
asks for input from relevant parties to identify training and needs, alongside other
diagnostic studies of practices and needs within the school. An in house on-line
toolkit is also available to support teachers.
ISK offers an astonishing amount of opportunities for professional learning. The
school recently increased the individual budget for PD to allow staff more
opportunity to attend courses. An on-line platform is used for teachers to seek
approval for courses. Approval is based on several factors: development of the
school’s priorities, Teacher Growth and Appraisal Goals, curriculum development,
and position in the school.
ISK favors working with consultants for several years to ensure continuity as well
as to fully develop and implement skills. All instructional staff have opportunity to
attend the related workshops at a reduced rate. In addition small group meetings
are organized for teachers to have specific support during the week consultants
visit the school. An example of this is the partnership the school has entered with
Greg Curtis who is guiding the school in the implementation of the schools
Educational Aims. The result of this collaboration has been a greater
understanding of the Aims and the integration of the Aims into the curriculum
and documentation.
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ISK is also a member of AISA (Association of International Schools in Africa). This
membership allows the school to run and attend the workshops provided through
the Professional Learning Institutes (PLI). Many of these sessions relate directly
to the priorities identified by ISK. As members, participants from ISK are given a
20% reduction in the cost of the course. Additionally TA’s (Teaching Assistants)
are given access to Professional Learning Institutes that are run at ISK at a
reduced rate, based on approval by their supervisor. TA’s can propose attending a
course and access a pool of money that is set aside specifically for TA training.
Support Staff leaders propose training and are allocated a budget to
accommodate the needs of their employees through the Support Staff PD
Committee.
As identified in Domain C of the self-study the expectations of the
implementation of initiatives is sometimes less clear to teachers. This is attributed
to the fact that many development opportunities are attended on a voluntary
basis. Further analysis of the expectations and impact on teaching and learning is
necessary. Another area for consideration is the sharing of information learned in
PD when teachers return to school. This practice is encouraged through a salary
scale initiative (where points are accumulated for both course attendance and
feedback on return), however it is difficult to monitor the effectiveness of this
incentive and its impact on teaching and learning.
ISK uses a variety of methods to learn from staff, students and parents to identify
strengths and areas for development. These include Student Learning Data Goals,
surveys, parent forums, and assessment data analysis. Surveys include analysis
of all areas of school operations, including health and safety, food operations,
transport, etc. These results are used to determine school priorities and impact
the professional learning offered.
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Part 2: Domain F - Standard F4 - Team
Evaluation
Staff recruitment and retention is managed in accordance with the CIS Code of
Ethics.

Self Ratings
Met

Program Response Narrative
ISK’s staff recruitment and retention is managed in accordance with the CIS Code
of Ethics. ISK complies with Kenya’s employment laws. The HR department keeps
up to date with changes and ensures that ISK complies with them.
ISK guarantees that job descriptions used to attract and recruit staff to ISK are
well defined in terms of what candidates are expected to know and the required
skills and dispositions necessary to carry out the given role. These skills relate to
the school’s Mission and Vision. Emphasis is placed upon competency of these
skills before other priorities such as diversity. All recruiting practices are followed
in a transparent manner. Background and reference checks are completed to
ensure teachers are of sound character prior to employment. ISK regularly
analyzes their recruitment practices. A recent review has resulted in the inclusion
of ‘cultural competency’ as a key skill which reflects the school’s development in
understanding the complex skills required to work within a multi-cultural
establishment.
Succession is planned and managed thoughtfully by the school. The process has
been successful in recruiting a new Director of Teaching and Learning in a
professional and timely manner to ensure learning and continuity of the Mission is
achieved. The Board of Directors has reviewed its succession plan. An Emergency
Executive Succession Planning Manual has been developed.
Succession for both Board of Governors and the Board of Directors and
subsequent training is outlined in the policy manual.
All faculty are asked to give their intention to renew or terminate their contract
early in the academic year. This allows the school ample time to advertise and
recruit staff for the following academic year. Parents are asked to advise the
school on their intention to re-enroll their children for the following year early in
semester two. This information may result in a change in staffing dependent upon

Page 208

projected enrollment for the following year.
Operations staff are interviewed and a waiting list is compiled of desirable
applicants. This list is used for recruitment if a member of staff leaves.
Guidelines exist for non-contract renewal and/or termination of contract for all
employees. This is adhered to consistently.
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Part 2: Domain F - Standard F5 - Team
Evaluation
The appraisal/performance management system is defined and implemented for all
faculty and staff, based on pre-determined, explicit criteria and is supported by a
programme of professional development and/or training which is linked to appraisal
outcomes and other school priorities for students' learning.

Self Ratings
Met

Program Response Narrative
The School has a comprehensive growth and appraisal system for all employees
in the school. The system is understood by all members of the staff and is
determined by set criteria relating to good practice and the school’s stated
Mission and Objectives.
The appraisal system ensures that Staff have opportunities to identify goals
related to their current position, aspirations for the future and the school’s
objectives. There are clear links between the school’s priorities and performance
evaluation. Further review of this is part of the ongoing cycle of review and
development currently in practice at the Board and Leadership level of the school.
Additions to the system include sports coaches who identify strategies for
implementing and measuring the school’s Educational Aims during practice and
training.
Professional Learning opportunities are available based upon goals set in the
appraisal process as well as those linked to the schools priorities.
Teachers are observed at least twice a year by members of the leadership team,
and several walk-throughs are conducted.
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Part 2: Domain F - Standard F6 - Team
Evaluation
Written policies and guidelines establish expectations for the performance of all stafffaculty and support staff -which are applied consistently.

Self Ratings
Exceeded

Program Response Narrative
All members of the ISK community have clear job descriptions which relate to
their role within the school. These are readily available for all staff. Contracts
state the expectations of both the school and employee. Amendments to
contracts are communicated effectively prior to the signing period for the
following year. Job descriptions are reviewed regularly.
There are handbooks for both faculty and support staff which are updated
annually as are the division specific handbooks. All handbooks are regularly made
available to the appropriate community members.
A variety of surveys are carried out throughout the school year. These include
surveys of students, parents and staff to gain insight into the effectiveness of
teaching, management and the school’s Mission and Vision. These are reviewed
and results are shared with the school community. Results of these surveys
affect change to the school’s focus and practice where necessary.
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Part 2: Domain F - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Staff - Highly qualified
Retention - little turnover in staffing
Succession - review of practice and recruitment practices
Commitment to Code of Ethics - fair and transparent
Job descriptions - clear and transparent, reviewed regularly
Gathering evidence from community members - surveys, committees and
forums
Child Protection - careful background checks and training
Professional learning - well funded, relates to school objectives and initiatives
Areas for Development:
Monitoring the implementation of school PD initiatives
Monitoring the effectiveness of sharing and applying the PD faculty and staff
attend
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Part 2: Domain G - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
The physical facilities, teaching and learning spaces and equipment are well
maintained to fully support the school’s Mission and sustain the learning
programs. ISK maintains a long term Facilities Master Plan to ensure the strategic
development of accommodation, grounds, and facilities in support of the Mission,
Vision, and Aims. As part of the Master Plan, ISK has recently opened new
facilities for the High School Design classes, a new covered athletics court (Lions’
Den) and has planned a new Middle School facility combined with a new High
School Science facility.
As noted in the prep report and comments returned, ISK has well maintained,
grounds, facilities, and services on a secure campus with policies and procedures
in place to enable it to fulfill its Mission, provide the curriculum in full and offer a
safe, secure, clean and healthy environment for the students and adults at the
school. This is fully supported by the annual parent survey, the staff and student
climate survey, and the CIS community survey. Results from these surveys
indicate that 90% and above of our constituents are in agreement with
statements related to the school as a clean, well maintained environment that
supports the school’s Mission and learning programs.
During the committee’s reflection on the standards, comments returned,
evidence collected and observations made, we noted a number of minor areas
where immediate action could be taken to improve. Our operations team was very
responsive and fixed the majority of items quickly. Items that are left for
consideration would be the development of a systematic plan for in-depth
reviews of new and current facilities, consideration of how food preparation
space may be increased to alleviate congestion in the kitchen and ensuring that
our new lab spaces meet or exceed international safety standards.
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Part 2: Domain G - Standard G1 - Team
Evaluation
The school maintains accommodation, grounds, facilities, services and equipment to
enable it to fulfil its mission, provide the curriculum in full and offer a safe, secure,
clean and healthy environment for the students and adults at the school.

Self Ratings
Met

Program Response Narrative
The physical facilities, teaching and learning spaces and equipment are well
maintained and fully support the school’s Mission and sustain the learning
programmes. On the community survey, all stakeholders ranged from 89.6% to
100% in agreement with statements related to the appropriateness of facilities,
equipment and grounds.
The annual strategic planning, budgeting, and program vision plans allow for
continuous improvement and flexible planning around facilities, programs,
services, and equipment purchases and maintenance in line with emerging needs
and opportunities. New facilities include the Lions’ Den, a covered court and
offices for the Sports Department. It includes plans for the new build of MS, Black
Box Theater and HS Sciences which will commence in June 2019 for completion
in 2021. All planning and building works comply with Kenyan Law and have been
approved by the Board.
The school satisfies all additional annual regulatory requirements including
procurement of certificates demonstrating compliance with Kenyan regulations
pertaining to buildings and grounds. The school’s annual Safety & Health Audit
helps ensure ongoing compliance with the Occupational Safety and Health Act.
The majority of the areas within the school comply with the Health and Safety
regulations as outlined in the CIS Health and Safety Checklist. During this selfstudy, ISK and the Domain G committee took the opportunity to dive more deeply
into a full and comprehensive check beyond the current inspection practices.
Some areas of note are identified below as items to be addressed. This
information has been shared with the relevant departments. Many of the items
were minor and the ISK Operations Team was very responsive, fixing the majority
of concerns within a few days.
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Some longer term items that will need to be considered:
The Lion’s Den is open on both ends by design, but this can lead to slippery
floors when it is windy and rainy. Considerations are to be made as to how
this can be corrected.
Procedures for cleanup, material storage and access for the science and
design labs need to have regular follow-up and spot checks to ensure that
procedures are being followed.
The Science department along with administration ensure that Science Labs
as well as the temporary labs include all safety equipment as per international
guidelines.
As noted in Standard G3, the preparation area in the canteen is crowded and
a new or re-purposed space for cold preparation would be very helpful.
The Health and Safety committee will consider, as an addition to current
procedures, a more regular walk-around for each of the different areas.
Before new buildings are occupied, the Health and Safety committee will
complete a full checklist inspection.
Maintenance matters are handled by a dedicated Operations Department,
external specialists, consultants, day laborers, and contractors are hired on an as
needed basis for specialized or safety-sensitive work. ISK has two very efficient
helpdesks, one for Operations and one for Technology. Requests are generally
handled within 24 hours, often much faster.
The members of the Domain G committee evaluated the Prep report which
identified areas in the science labs in MS and HS that required further
consideration. A new MS building and Science block are to be built within 2019-21
and as a result some major changes to labs are not financially viable at this time.
Despite this the committee revealed that the majority of concerns raised in the
Prep report have been addressed.
These include:
Moved chemicals from TA work room to an appropriate storage room where
they are organized based on Flinn Scientific Guidelines (2016).
Storage room is locked at all times.
Signs have been placed in each room to prevent students from circulating in
the teacher/TA areas.
Developed a Laboratory Technician Appraisal Rubric which includes a section
on safety.
Drafted a High School Science Safety Handbook for teachers and laboratory
technicians.
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Students are asked to sign a safety contract at the beginning of each
academic year.
A student handbook is shared with students at the beginning of each
academic year.
Posters are placed in each laboratory to remind students of appropriate
safety practices.
One of the laboratory technicians is receiving training from Flinn Scientific
and will take a leadership role in maintaining safety in the laboratories.
Safety showers, eye wash and fume hoods are inspected every month.
As new buildings are being designed for the science labs in the middle and high
school, here are guidelines we have shared with the architects:
Follow Flinn Scientific Guidelines for safety when designing laboratories.
Chemical Storage Room in separate enclosed small room (minimum 10 x 12 ft)
off Storage Room with separate ventilation system.
Good ventilation system.
1 fume hood for chemical preparations (in storage/prep).
Shelving (some open and some closed with glass in storage/prep).
Counters (large drain area for drying next to sinks in storage/prep).
ISK maintains a secure environment and reviews its safety procedures regularly
through practice drills and feedback, information from Kenyan defense
organizations and updates from the US embassy, Canadian High Commission and
the UN . The school gains advice from various parties to support and enhance the
service they provide.
During the walk-throughs the presence of safety and security appliances and
signage were checked. The Operations Team and department leaders reacted
appropriately to rectify issues in a timely manner.
While the campus terrain varies considerably much progress has been made
recently to ensure accessibility for all members of the community. The campus
provides for a wide range of learning activities beyond the classroom walls and
therefore attention is regularly given to those areas which might require change
in order to accommodate everyone. Due regard is given to building and facility
design, layout, designation and use to ensure best practice in child safety and
protection, while continuing to try and maximize appropriate environmental
practices and freedom for play and learning in green space.
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Part 2: Domain G - Standard G2 - Team
Evaluation
The technology infrastructure and data systems support the school's teaching,
learning and managerial needs.

Self Ratings
Met

Program Response Narrative
ISK’s technology infrastructure and data systems support the school’s teaching,
learning and managerial needs.
The school’s rolling three year Technology Plan outlines sustainable management
and operational functions of the School. This plan defines ISK’s Information and
Communication Technologies (ICT) learner profiles by standards and grade spans,
program implementation timeline and budget implications. The first years of the
plan were 2014-2017. Now on its third iteration, most of the goals from previous
years have been met or updated. Each year, new goals are added. Stakeholders
are made aware of the plan through the ISK website (page link and direct link),
emails sent to all new teachers (sample in evidence), updates during faculty
meetings and a tracking document (3 year’s worth in evidence) kept each year on
our progress. 100% of the Board are in agreement that the school's technology
plan is sufficient to support learning programs. From C4 on the Faculty survey
91.7% agree that 'The formal curriculum promotes the development of digital
citizenship.' As well, from the Faculty survey (D8), 96% agree that the use of
media and information technology is integrated into teaching and assessment in
order to enrich students' learning. Also from the Faculty survey (D8), 93.6% agree
that media and information technology are used as a means to differentiate
teaching and learning according to needs of groups and individual students.
Integration of technology is a focus across all curricular areas while keeping in
mind other media and print resources.
The structure of support at ISK for enhancing learning programs, including
personalized learning programs, starts with divisional Specialists supporting
technology across the school. These Specialists are supported by an overall PK-12
Technology Integration Coordinator. This team works with students and teachers
through team teaching, guided PD, individual lessons, video and printed guides, to
promote the integration of technology. In recent years, ISK has made a lot of
progress towards full integration of technology, but we feel that this is an
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ongoing goal and will never be fully complete as technology changes and new
best practices are implemented. Through the Technology plan, steps are laid out
to map the progression towards having all faculty integrate technology in
meaningful ways.
As noted in the Prep Visit report, ISK has a current emphasis on security and
backup to ensure continuity and safety of data. We are currently working on a
Data Protection Manual to act as a guide. The Prep Visitors report noted that
finance data is not hosted in the cloud and there was a concern that data was
fully backed up. From the CIS Financial Management section, “ISK uses Tally ERP
for its financial operations and operates on a separate server and a partitioned
network. The accounting server is located in the Tech Server Room in the
Commons Building and regular backups are taken by the Tech team as well as a
monthly back up done by one of the Business Office staff.” As part of the backup, the Business Office also fully images the Business Office server each day and
stores this locally. Monthly and yearly backups are stored off-site for up to 5
years.
Technology skills amongst support staff are encouraged. All staff now have an
email address and access to computers. The Technology department will host
basic technology skills training for all staff to help increase awareness and skills.
In May 2018, the Board of Directors revised its policies related to data privacy,
long-term data storage and security. Procedures have been developed to reflect
the updated policies and most of these have already been implemented.
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Part 2: Domain G - Standard G3 - Team
Evaluation
The school provides or arranges for auxiliary services as required to support its
mission and the education programmes offered, and ensures that such services meet
acceptable standards of safety, efficiency and comfort.

Self Ratings
Met

Program Response Narrative
As noted in the previous reports, the cleaning staff, canteen staff, transportation
(drivers and bus monitors,) maintenance and gardeners are all part of the ISK
Operations Department and are employees of the school. This group of staff make
a significant contribution to the life of the school. The community survey
reinforces this with all groups of stakeholders reporting 90% agreement or higher,
many near 100% agreement with the statement “the school is a clean and
hygienic environment”.
Transportation is thoroughly monitored and maintained for health and safety.
Whenever students are on a bus, there is always an additional adult besides the
driver. As well, each bus has a Drive Camera (manual, sample report and video in
evidence) that monitors the speed of the vehicle, the driving behaviors of each
driver as well as the surrounding conditions of the route. The camera is activated
by unusual forces such as hard braking or acceleration and impacts, saving 8
seconds before and 4 seconds after the event. There is also a passenger facing
camera that observes students and passengers during this same time period.
Buses are also monitored through a live GPS / Geo Tracking application that
notifies the school of any unusual behavior through instant notifications via
email. This tracking applications also has the ability to shut down a rogue bus. All
buses are in constant communication with the school through a radio network.
Buses are fully maintained at our ISK Operations facility. Outside contractors for
tires and full maintenance, are hired to do regular checks and service as required.
Logs of all service are kept and a sample is available in evidence. Buses are also
inspected yearly by the Government of Kenya (report in evidence). Buses are
fueled on-site at ISK. Fueling area meets international standards. Our ISK drivers
receive regular (at least once yearly) driver training, service and maintenance
refreshers.
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Our bus users are generally happy with the bus service. Students reported 76.9%
were generally satisfied with the schools bus system and parents reported 78.4%
satisfied.
ISK Food services have improved dramatically over the past 4 years. Our own
parent survey saw an increase from 63% to between 80-85% during these 4 years
of data from the yearly parent survey for the question “The canteen provides a
varied and nutritious menu for my child”. The CIS community survey showed
82.6% of students are happy with the quality of food served at school. For the
statement “I am happy with the nutritional value of food served at school”,
students and parents are in near agreement with 79.5% of students in agreement
and 80% of parents in agreement.
As noted in the prep visit report, the kitchen area is cramped, there is no change
in this right now. The committee suggest that the food service manager look at
current areas that may be used for cold prep, such as the area near the coolers. It
is also recommended that the school consider expansion of the preparation areas
as is feasible. Also noted in the prep visit report, was the floor being slippery when
wet. All kitchen staff are issued non-slip footwear each year to help minimize the
slipping risk. All kitchen staff are trained / re-trained each summer on kitchen
techniques, kitchen safety and hygiene.
Staff background checks are completed for all support staff as well as
contractors and volunteers who contribute to co-curricular activities.
This process also includes a thorough and comprehensive procedure for
conducting criminal record checks on all staff members. This is coordinated by
the HR (Human Resources) department and requires all locally sourced staff and
volunteers to obtain a ‘Certificate of Good Conduct’ from the Kenyan CID
Headquarters. International staff are required to produce an official Police
Clearance certificate from their last country of residence. Extensive character
reference checks are conducted and all staff must have an updated clearance CID
every five years.
As noted in the comment for G1, ISK has appropriate security measures in place.
Our own parent survey consistently shows 95%+ agreement with the statement
“The ISK campus is safe, clean and attractive”. This is reinforced by the CIS
community survey that showed 93.6% of constituents are in agreement with the
statements around the school providing a secure environment for all members of
the school community.
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Part 2: Domain G - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Strengths:
Environment - Physical facilities, teaching and learning spaces and
equipment provide an excellent learning environment
Long Term Facilities Master Plan - well thought out to provide a road map for
the future
Operations Staff - effective and quick with maintaining grounds and services
Progress made towards improving science lab safety
Technology Team - working to develop all staff’s technology skills
Security team - people feel very safe at ISK
The Board and Leadership for their strong support of the Facilities Master
Plan as well as their support and clear planning of the development of
technology
Areas for Development:
The Lion’s Den is open on both ends by design, but this can lead to slippery
floors when it is windy and rainy. Considerations are be made as to how this
can be corrected
Procedures for cleanup, material storage and access for the science and
design labs need to have regular follow-up and spot checks to ensure that
procedures are being followed.
Ensure that Science Labs as well as the temporary labs include all safety
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equipment as per international guidelines.
As noted in Standard G3, the preparation area in the canteen is crowded and
a new or re-purposed space for cold preparation would be very helpful.
The Health and Safety committee consider as an addition to current
procedures, yearly walk-arounds for each of the different areas
Before new buildings are occupied, the Health and Safety committee will
complete a full checklist inspection
Continue development of data security and storage plan

Page 223

Part 2: Domain H - Evaluative Commentary Team Evaluation
The school uses the Essential Questions and Guided Development Questions to inform
its investigation and support the gathering of evidence and self-evaluation against
the Standards in the Domain.

Self Ratings
No Rating

Program Response Narrative
ISK has a strong commitment to communication between home and school as
well as a strong commitment to our host country.
Student reports and formal parent/student/teacher consultations occur each
semester and other meetings regularly occur to review student progress. Regular
communication between parents, teachers and administration is strongly
encouraged. Divisional Principals and the Director hold parent forums on various
issues throughout the school year and parents and students can access both the
ISK and individual teacher websites, such as Moodle and PowerSchool.
Additionally, the School in collaboration with International Data Partners has been
developing a prototype “LearningBoard” that will ensure that parents, students,
and faculty have a shared platform with all student data readily available on one
platform for enhancing student learning.
The school ensures that communication between school and home enhances the
education received by the students and takes place in accordance with the
school’s Mission, Vision and Educational Aims. Newsletters and email notifications
are sent home on a timely, regular basis with information important to both
students and parents. Parents are educated to the school community through the
Parent Agreement Letter, Open Days, New Parent Orientations and Coffees,
Principal Teas, Director Teas, Board of Directors meetings, the ISK website and
various community events organized by the the Parent Teacher Organization
(PTO).
The PTO collaborates with the school to welcome new families and to provide
feedback regarding communication within the community and maintains a PTO
Facebook page to enhance communication. Most grade level parents have
created their own WhatsApp groups to increase communication between parents.
These WhatsApp groups allow parents the opportunity to discuss learning
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opportunities that are specific to their child’s grade level and explore ways to
expand that learning, in addition to creating a sense of community. While
generally positive and supportive of student learning, the possibility for nonconstructive dialogue does exist in these forums, the school is proactive in
working with parents where issues are raised.
To further meet the community’s communication needs, the school uses email,
the weekly Link Lite “upcoming events” calendar, a monthly LINK newsletter, the
ISK Website, Moodle, Managebac, and Google classroom, all of which provide
multiple ways of accessing key information that promotes student learning. The
school strives to find the correct balance between too much and too little
communication. This is accomplished through a wide variety of communication
channels, including social media, e.g. Facebook, Instagram, Twitter, and blogs, as
well as posting messages around the campus. The results of the bi-annual
communications audit survey conducted among parents, faculty, staff, board
members, students and alumni in April 2018, provided guidance as reflected in the
2018-2022 Communications Plan.
Students are also included in communications, as appropriate, in order to
empower them as key stakeholders in the school. Communication is aimed at
building relationships with all stakeholders to support the Mission, Vision and
Educational Aims, most importantly, student learning. Students from the HS ASB
report regularly to the Board of Directors to share and receive information and
feedback. Students in the ES (Gr 5), MS and HS also participate in the annual
school climate survey to ensure that their voices are heard.
ISK has established partnerships with many members of our host country. ISK’s
intercultural (IC) trips are intended to address the school’s Educational Aims and
to expand students’ understanding and knowledge of their host country, its
culture, and the challenges it faces. Partnerships with local organizations support
our students as they develop reciprocal relationships that develop their learning
and growth both at school and beyond the walls of ISK. Each school division
offers a wide range of co-curricular activities that meet a variety of skills, talents
and interests. Activities abound that provide students with opportunities to
develop leadership skills, collaborative skills, commitment, and a sense of
community responsibility in line with the Mission and Vision of the school. In
addition, ISK has multiple, well-established relationships with global institutions,
allowing opportunities for students to travel outside of Kenya and expand their
own global understanding.
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Part 2: Domain H - Standard H1 - Team
Evaluation
Effective communications foster a productive home-school partnership and a positive
learning community.

Self Ratings
Met

Program Response Narrative
The evidence supplied at the Preparatory report stage continues to be a fair
reflection and account of ISK’s position at this time in relation to the standard.
The Survey results and analysis of this standard also reflect that the school is in a
stable position.
There was strong agreement on all standards among faculty, students and the
Board (averaging between 85% - 92%). Students agreed that there are
opportunities for them to develop their leadership skills, and faculty agreed that
the external partnerships enrich students’ learning. Faculty felt that the School
manages parental communications and relationships well.
Parents responded with lower ratings of agreement; the lowest ratings related to
parental communication, specifically regarding written information about the
learning objectives for their child. There has been improvement over the past year
in regards to educating parents regarding their child’s learning objectives with
more opportunities for parents to come to school and learn how students learn at
ISK. One example is the ES “Arts at ISK” day where parents are invited to attend
their child’s music, drama and/or fine arts classes together with their child.
Parents experience not only the end product of their child’s creativity but the
process that culminated in the finished product. ISK is working to build greater
consistent communication when 2 or more teachers teach the same class or
course in order to provide students and parents with a clear and consistent
message as to the learning objectives as well as instructional and assessment
practices.
The goal of sharing the Mission, Vision and Educational Aims of ISK begins with
the orientation of parents new to ISK. Care is taken to explain the Learning Story
of the school: the Why, How, When and What of learning at ISK. The Learning Story
is presented regularly to parents, faculty, staff and our community partners in
order to communicate who we are and how we serve students’ needs.
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In the past, ISK experienced a degree of ‘communication overload’ but has worked
to streamline this through targeted communication tools, e.g. the Link Lite for a
“week at a glance” and Directory Spot for ease in contacting parents, faculty, and
staff along with the entire year’s Parent Calendar. ISK will continue to review its
communication practices so that this communication supports and enhances the
school experience.
Consistency in communications is an ongoing objective throughout each division
of the school. In the ES, Grade Level Leaders strive to give consistent information
with grade levels collaborating to build their communications. The MS believes in
the importance of common experience/communication in the same courses and
sees this as an area of growth and further work. The MS Principal also sends out a
weekly message to parents with upcoming dates as well as educational
information. In the HS, established school expectations/processes help ensure
consistent communication, e.g. parent-student-teacher conferences, bi-weekly
reports, class meetings, Moodle, PowerSchool, assemblies, and principal email
updates.
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Part 2: Domain H - Standard H2 - Team
Evaluation
The school establishes partnerships and networks with other schools, locally and
beyond the country, to enrich the learning opportunities available to the students,
including, for example, service, mentoring, internships and the development of
students' leadership.

Self Ratings
Met

Program Response Narrative
ISK continues to excel in this area while continuously seeking ways to improve.
School leaders, parents and student ambassadors continue to collaborate in
welcoming and informing new families to the school. One key result is that new
students quickly adapt and feel at home in their new learning environment.
Faculty, staff and the leadership team value the school’s external partnerships
which contribute to an enrichment of learning. These individuals, in collaboration
with parents and other community members, create and update action plans for
service learning that deepen the learning experiences for students.
The grade 10 Work Experience program in the HS provides students the
opportunity to expand their learning beyond the classroom while offering alumni
and others in the community mentorship opportunities which deepens the
school’s relationship with the local community. As students spend a week working
in the community, the learning for students allows them to begin to formulate
their own understanding and beliefs about their own future while also being
ambassadors for ISK and establishing strong links within our community.
Local experts are regularly invited to ISK as guest speakers for programs such as
the TEDx talks, grade 10 Work Experience panels, and the grade 5 and grade 8
Capstone projects. The school is also a center for CNN’s #My Freedom Day annual
program, challenging the community to confront this important topic and learn
from the various panel and classroom discussions.
Through the school’s annual giving program, the Inspiration Initiative, ISK is able
to support community outreach initiatives and the scholarship program for
Kenyan citizens. ISK has also formed partnerships with corporate donors who
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share ISK’s commitment to education in Kenya. The Village Market/ISK
“Inspiration Initiative” and Java House’s support of the scholarship program are
two of the partnerships which enable ISK to reach beyond the walls of ISK and
into the local community network.
Many ISK parents also support student learning by sharing their own cultural
backgrounds and work/business expertise in assemblies, classroom projects and
co-curricular activities.
The School participates in various sporting and arts organizations both locally and
in Africa. ISK is a member of ISSEA (International Schools of Southern and Eastern
Africa.) The School hosts regular events for teams (both athletic and artistic) and
also travels to other countries to participate in events. ISK is also a member of
KAIS (Kenya Association of International Schools) and participates in local athletic
events as well as Model United Nations (MUN). ISK is a Round Square school as
well as a member of Global Issues Network (GIN). Students attend conferences
around the world and also organize events and conferences at ISK. Some
students have participated in the Round Square student exchange program,
spending several months attending school at a school in another country.
The school’s Service Learning program provides leadership opportunities for MS
and HS students while collaborating with faculty, parents and staff together with
people throughout Kenya, further demonstrating ISK’s commitment to and
fulfillment of the Mission, Vision and Aims. Service projects in the MS and HS are
primarily student-led and ISK embraces the idea that projects and partnerships
with local organizations have reciprocal benefits for all involved.
Students in MS and HS have formed a technology club with members of a local
children’s home and together they compete in the Lego League. Students have
also followed their own passions as they empathize with issues facing our host
country. Some examples include: Hand Out (students building prosthetic hands
for children), Project Imagine (supporting girls’ health), and the Camel Seed
project (supporting environmental sustainability in drought affected areas.)
Students in the ES develop their service learning projects with the support of the
classroom teachers. In grades 3-5, these are often associated with the
InterCultural Trips. An audit of the service learning program was conducted
during the 2017-2018 school year. A key recommendation was to ensure that
service learning is part of the regular curriculum and is built into the units of
learning and not seen only as ‘projects’ but as part of the educational program.
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Part 2: Domain H - Planned Actions - Team
Evaluation
As a result of the self-evaluation, the school identifies the actions necessary to
strengthen this aspect of school life. The Self-Study should be action-orientated, with
evidence-based evaluation leading to informed planning and proposed actions, in line
with the school's Guiding Statements

Self Ratings
No Rating

Program Response Narrative
Areas of Strength:
The quantity and quality of ISK communications helps ensure that the entire
community is aware of the who, what, where, why and how of our learning
community. The success of the school’s communications is reflected in the
results of various feedback loops, e.g. surveys, parent teas, individual
meetings and parent/student/teacher conferences.
The school’s vibrant Service Learning program continues as an area of
strength as students, parents, faculty and staff interact with the Kenyan
community outside of ISK and further demonstrate the school’s Mission,
Vision and Aims.
Areas for Development
Ensuring parent that parents are aware of and participating in their child’s
learning, whether through written, verbal or electronic communication is an
area of continued development.
Building service learning into the written and taught curriculum is needed to
ensure that ISK’s current service learning program is more than community
service.
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Part 3: Conclusions - Team Evaluation
An opportunity for the school to summarise the self-reflection and self-evaluation
process.

Self Ratings
No Rating

Program Response Narrative
Part III Conclusions
The International School of Kenya (ISK) completed the Preparatory Report and
Visit in April 2018 and received the Evaluation Report on June 1, 2018. The selfstudy was initiated in August 2019 in order to be able to complete the report by
March 2, 2019. A steering committee was formed which included the Director, the
two co-chairs and chairpersons for each Domain. Initial meetings included all
members of the steering committee in order to ensure that the process and
procedures were clearly communicated to all. Members of the committees were
volunteers who self-selected the domain of greatest interest. Additional members
such as parents or operations staff were asked to join particular committees to
ensure membership reflective of the ISK community. Students participated in
committee work as needed through various groups and organizations such as the
HS ASB. However, this is an area in which greater participation might have been
planned. Part I and Domain A were completed in September and the feedback
received in October on the content and process was taken forward to all of the
working groups.
The survey was sent out to all stakeholders. Faculty, Teaching Assistants (TA’s)
and students were given time during the day in order to complete the survey and
thus there was a high participation rate (Students 91% Faculty 97%, TA’s 48%). In
general, the response rate was strong with the exception of the Operations Staff
(31%). Computers were set up and time was given for the staff to complete the
survey, however there was a very low rate of completion. Several staff members
began the survey but did not complete it. Parents were sent the link to the survey
and subsequent reminders were also sent electronically with the result that
approximately 27% of families completed the survey. Although the response
percentage was low, the responses reflect the same results that are gathered in
other formats and the feedback mirrors that of other community groups
completing the survey. The survey was also sent to alumni and it was a challenge
to interpret the results as some respondents graduated more than ten years ago.
The self-study process has been very fluid. Committees have worked steadily to
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complete their sections in a timely manner. As questions arose, the committee
chairs would communicate with the co-chairs for clarification and/or support.
The collaborative nature of the committees supported the process. Requests for
evidence involved a wide number of teachers and staff. Committees were
generally able to take the balcony view and focus on how the self-study could
support the work that is being done at ISK and to address areas for future
development or growth within the school’s strategic plan and vision.
Due to the short timeline between the preparatory report feedback and the
initiation of the self-study report, there was limited opportunity to respond to the
feedback and make significant changes that were not already planned as part of
the year’s work.

ISK has identified a variety of areas of strength as well as areas for development
in each Domain. Reading across the report it is clear that in relation to the CIS
drivers, Purpose and Direction, Student Learning, Student Well Being and Global
Citizenship, ISK is either well aligned to the expectations guided by the rubrics or
committed to the development of these.
Purpose and Direction
The Purpose and Direction of ISK is clearly established and well understood by all
members of the community. This was identified as a strength in several domains
across the report. These include Domain A where the use of the Mission and
Vision to drive change has been noted as a strength, particularly in regard to how
the school uses well established processes and practices to analyze its position in
regard to the delivery of the School’s Mission. This is echoed in Domain B where
Mission and Vision is regularly analyzed at Board retreats and survey data, along
with the feedback from last year’s CIS Prep Report, has been utilized to revise and
further develop the school’s rolling Strategic Plan. The Strategic Plan reflects the
school’s aspirations and includes a commitment to developing a program of study
that incorporates the school’s Educational Aims, technology development, facility
planning and community partnerships. In action, professional development,
revision of the curriculum, improvements to facilities, technology and the use of
digital data as well as evidence of evolving practice at all levels of the school, are
cited as evidence that shows that ISK is committed to realizing its ambitions.
The report identifies that the school has strong leadership, a well-versed faculty
and a staff committed to ensuring that the needs of students are met.
Throughout the report strengths have been identified that bear out this claim and
are also reflected in the CIS Community Survey. Clear job descriptions, channels
of communication and a focus on practices that reflect the CIS Code of ethics as
well as workshops on management skills, governance and institutional trust are
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all evidence that the school is committed to ensuring that the school is well
organized and works well together, allowing staff to focus on students. As a result
of these practices the school has been able to create a stable environment with
little turnover of staff and clear succession plans to ensure continuity allowing for
consistency in the development of and practice related to the school’s purpose
and direction.
Purpose and Direction, Governance and Staffing are identified as significant
strengths of ISK.
Student Learning
ISK continually strives to develop its program of study to deliver the School’s
Mission and Vision and ensure quality of learning for all. The school has identified
Educational Aims and Learning Pathways (alongside the school’s Mission and
Vision as part of its guiding statements in the development of the school’s
curriculum). The ISK curriculum is documented from PK to Grade 12. ISK has
chosen to analyze the self-study in relation to its ability to deliver these.
The Curriculum
The curriculum is derived from curricula predominantly from the United States.
Students in Grades 11 and 12 can access the IB Diploma Programme. The school is
currently reviewing its Language Arts/English program and is beginning to
implement the new Common Core Standards for College Readiness as well as the
new Language Syllabus for IB. In addition a team of teachers, working with the
Director of Teaching and Learning (DTL), is beginning to look at the Humanities
curriculum. The premise for this is the likely change of the delivery system in the
MS to a Humanities model and more concept-based curriculum which aligns more
closely with the school’s Mission and Vision.
The Aims
The Aims include a set of cognitive skills and dispositions which the school is
embedding into the curriculum. Although not formally identified as a strength of
the school at this time, the commitment of leadership and staff to actualize and
assess the Aims in learning is evident. The school’s curriculum development has
been strongly aligned to this and reflects again the school’s strength of
committing itself to its purpose and direction, as identified in Domain A. The
school community should be commended for their efforts in this area. One
criticism of school development from Domain C is the less obvious focus on
content specific curriculum development over recent years. Evidence shows that
there has been significant change throughout the years to develop various areas
of curriculum but the expectations related to delivery in classrooms seems to be
less clear. Further exploration of how to support the adoption of new strategies
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and skills is an area for development. Curriculum development and consistent
application of PD was identified as an area for development in Domain C and D
and was noted in the Prep Report. The recommendation to develop a more
‘distributed’ leadership of curriculum has been realized in several ways since the
prep report. These changes include; the restructuring of the Teaching and
Learning team, creation of curriculum development teams in ES and cross
divisional representation on curriculum review panels.

Learning Pathways
ISK has defined these as:
Personalised learning - the school’s programs, instructional practices, learning
experiences and academic support strategies that are intended to address
learning needs and interests or cultural backgrounds.
Experiential Learning - the process of making personal connections and meaning
from authentic contexts.
Integrated Learning - the combining of knowledge and modes of thinking from
two or more disciplines to generate new insight - allowing students to see how
ideas are connected.
Personalized Learning
ISK is a member of Next Frontiers Inclusion (NFI) and has been on the journey to
include and support students with diverse learning needs. Personalized learning
has been identified as a strength in Domains A, C, D, E, F and G. The main areas of
strength include a number of trained personnel to support students with learning
needs, the RTI and IEP processes, communication with parents and students and
a commitment to offering greater student choice. These choices include a diverse
range of courses offered, options for strategies to access and demonstrate
learning, and after school activities offered to students. ISK has identified these
as strengths and are extending the services offered to learners with more intense
learning challenges and are opening a Life-Centered Education classroom in
2019-20 in the ES with dedicated teachers. There are plans to grow this program
into the MS alongside the opening of the new MS facility.
Staff development is also personalized and PD is offered for faculty and staff
based on the school’s priorities and teachers’ personal goals, allowing them to
personalize their learning through the Teacher Growth and Appraisal process.
In regard to personalized learning, two areas are identified as areas for
development and these are noted as partially met within the Self Study. These
include the identification and tracking of Highly Capable Learners and the support
of ELL students in mainstream classes. This is also linked to the need to further
improve the identification of these students during the admissions process and
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the sharing of information with teachers. Further analysis of this and subsequent
action plans will be necessary to develop this area. The use of assessment data to
support learning is identified as both a strength and an area for development.
Tracking of grades, growth and progress seems to be well documented and
utilized by faculty. Student use of assessment data and analysis to support their
own learning is an area for further development.

Experiential Learning
As ISK’s curriculum evolves, the area of Experiential Learning is less developed
than the other two pathways. Many programs and pilots are in operation across
the school, but the full realization of this pathway is not yet fully established. The
school has a variety of avenues for students to apply their passion, knowledge
and skills to enhance their learning opportunities and be productive members of
the community. Service Learning, Intercultural (IC) Trips and Co-Curricular
activities have been identified as strengths within Domains A, H and D and are
evidence of experiential learning opportunities provided by the school. These
aspects also include opportunities for students to develop STEM skills as well as
facilitate the development of the skills and dispositions outlined in the
Educational Aims. The school has created some opportunities for intentional
problem-based project work known as the Capstone project (grades 5 and 8).
These are identified as examples in the curriculum where experiential learning is
documented. Analyzing the extent to which the school encourages experiential
learning in the main curriculum beyond established projects and programs like
Capstone may be an interesting development of this pathway.
Integrated learning
Although not explicitly identified as a strength in its own right in the Self-Study
report, indicators can be found to give the school some insight into how well the
school is developing systems toward the realization of an integrated curriculum.
These include strengths identified in Domains C, D and G. All school divisions
noted the inclusion of increased common planning time to allow for more
discussion of student progress as well as opportunities to connect and improve
curriculum link as an advantage in enhancing integration within and cross grades
or subject areas. Developments in curricular planning using the LearningBoard
rather than google docs allows teachers the opportunity to link standards across
the curriculum to create more integrated units and the ability to share units with
other members of faculty. Integration as a primary method to enhance learning
experiences is still a work in progress, although there are growing pockets of
authentic project-based opportunities where content from many curricular areas
is integrated along with our Education Aims.
Technology integration has shown a significant improvement in recent years.
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Changes in the use of facilities, purchase of equipment and job descriptions of
staff in the tech department have allowed for greater training and support to be
provided for classroom teachers. This was particularly identified in ES and MS.
The HS did not identify tech integration as a strength and analysis of why the
process is effective in the ES and MS may be beneficial to supporting tech
integration in the HS. HS did note however that more tech based courses are
being offered which could be noted as integrating technology into the curriculum
options at the HS level.
Student Well Being
Based on the results of both the Prep report and from evidence in the Self-Study
ISK prioritises its its efforts to ensure the safety and well being of the students
and staff within its care.
As previously noted, personalised learning is a strength in the school. This
promotes student well being in the academic areas as it impacts students’ self
esteem and their approach to learning which are integral to well-being.
Domain E has had opportunity to explore some aspects of future aspirations in
regard to the systems in place to ensure child protection is at the forefront of
decision making and embedded in the culture of the school. This is reiterated in
Domain F in which systematic background checks and training provided to all
staff are outlined. Additionally in Domains A, E and G, the security of the school
has been identified as a strength. ISK ensures that they are kept up to date with
developments in the region and communicates this to the community as deemed
appropriate. Systems of health and safety are adhered to and ensure a safe and
secure environment. The facilities provided at ISK have been highlighted as an
area of strength across the report including not just the plethora of learning
areas, but all the maintenance and upkeep of the facilities which create a warm
and welcoming environment conducive to learning.
Counselling is also highlighted as a strength and the prioritisation of Advisory
Support in both HS and MS and a greater focus on Morning meetings in ES are
good additions to the support of student well being. The school also encourages
students to be fit and offers a range of activities related to both mental and
physical well-being.
Aspects for improvement include the development and delivery of a more robust
program of study for digital safety, possibly using the advisory model currently
employed in the MS, and the inclusion of a ‘Health’ curriculum in the ES. These
could then be integrated into curricular units of study to reinforce or extend
learning,
Global Citizenship
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ISK is redefining its understanding and practices around the area of Global
Citizenship. Many of the areas where this has been identified as a strength
(Domains A, C and D) within the self-study comment more on the commitment to
developing this area, rather then the school’s ability to isolate the ways in which it
is ensuring the delivery of a more globally minded curriculum. In other areas this
is identified as partially met or as an area for development in the planned actions.
Thus there is the need for continued development of this driver.
In the last two years ISK has made significant steps towards developing a
definition and creating a shared understanding of what Intercultural learning is
and related it more explicitly to ISK’s definition of learning as a social experience.
As a result teachers have more effectively been able to identify where and how
ISK develop these skills within the curriculum and enhance the experiences of the
students. These include a significant number of activities and action that support
the idea that ISK is providing for the development of students’ skills and
experiences in the area of Global Citizenship. Examples include; IC trips, service
learning opportunities, CASL, Global Issues Network, Round Square, Model United
Nations, service projects and aspects of curriculum on home and host countries
as well as the use of the local community to extend learning. Despite all of this,
ISK has identified this as an area for continued development. The tracking and
embedding of these practices in all aspects of the learning program continues to
be a focus area for the school in order to ensure intentionality and develop its
practice further.

As ISK looks to the future, its current strategic planning process has been in place
for ten years. The school annually reviews, revises and recommits to its 5-Year
Rolling Strategic Plan that reflects ISK’s connection to the Mission, Vision and
Educational Aims. Beginning in August 2019, this process will be revisited with ISK
stakeholders taking a deeper look at the school’s strategic direction using the
feedback from this self-study and the feedback from the Visiting Team. Along
with this information, a review of strategic accomplishments over the last decade,
and an in-depth SWOT analysis, the school plans on revamping its strategic plan
to reflect the next steps on its path of continuous improvement.
Using the information gleaned in this Self-Study as well as the information from
the Team Visit and the subsequent report, ISK will leverage its strengths and
determine the priorities for future development.
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